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What Is Inside

The passages are arranged by cluster. Within each cluster, every passage appears at all four stamina
levels, from the shortest Module 1 reading to the fullest Module 4 reading.

Prepare Cluster The Great Chocolate Chip Cookie Mystery; The Fifth-Grade Cookie
Commission

Cluster 1 From Tension to Revolution; The Ocean Lesson

Cluster 2 Spanish Rule in Early Texas; A Harvest to Remember

Cluster 3 Our Rights, Our Voices; A Voice of Their Own

Cluster 4 The Garden That Wouldn’t Grow; Words That Changed a Nation

Cluster 5 A Difficult Compromise; A Visit to the Workshop

Cluster 6 A Voice in the Community; A Gift that Welcomed Millions

Cluster 7 One Voice Can Start a Wave; Try, Learn, Change

Cluster 8 From Protest to Participation: How a Nation Changes; How Change
Happens: Observe, Adapt, Test, and Improve; Six Turning Points: What
Made Change Happen?; The Change Files: How Questions Become
Decisions
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The Great Chocolate Chip Cookie Mystery MODULES 1-2

By 11:42 on Friday morning, fifth grade had a problem.

A serious problem.

A chocolate-chip-sized emergency.

“They're gone,” announced Jordan, staring through the cafeteria serving window as if someone had
just informed him that summer vacation had been canceled.

“What do you mean, gone?” Maya asked.

“The cookies.” Jordan pointed dramatically at an empty silver tray. “Every last one.”

Behind them, the lunch line stopped moving.

“No cookies?” someone whispered.

“But the menu said chocolate chip cookies!” another student cried.

Within thirty seconds, the investigation had already gone completely out of control.

“I heard sixth grade took two each,” said Eli.

“My brother's in sixth grade,” Maya replied. “He wouldn't waste his time stealing cookies. He has
other hobbies.”

“I heard the teachers get the extras,” said Jordan.

Mrs. Delgado, their teacher, raised one eyebrow.

“Interesting,” she said. “And where exactly did you hear that?”

Jordan paused.

“From Eli.”

Everyone looked at Eli.

Eli shrugged. “I heard Jordan say it yesterday.”

Mrs. Delgado smiled. “Excellent. We have now discovered a source that cites itself.”

Nobody seemed to know what that meant, but it did not sound good for Jordan's investigation.

At the table, theories multiplied.

Someone suggested the principal had hidden the cookies for a faculty meeting.

Someone else claimed the cafeteria oven had broken.
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Maya heard a student at the next table announce that the cookies had probably been recalled
because chocolate chips were dangerous.

“Chocolate chips are not dangerous,” Maya said.

“You don't know that.”

“I've eaten approximately eight thousand of them.”

“That actually might prove my point.”

Maya sighed.

Then Eli leaned forward.

“Did you know chocolate chip cookies were invented by accident?”

That got everyone's attention.

“What?” Maya asked.

“Yep. A lady was making cookies and ran out of regular chocolate, so she broke up a chocolate bar
and threw it in. She thought the pieces would melt into the dough, but they didn't. Boom. Chocolate
chip cookie.”

“Where did you learn that?” Maya asked.

Eli thought for a moment.

“My cousin told me.”

“The cousin who told you sharks can smell a cheeseburger from twelve miles away?”

“Different conversation.”

Mrs. Delgado, who had been listening from the end of the table, pulled up a chair.

“You know,” she said, “this is becoming a very useful lunch.”

“We have no cookies,” Jordan replied. “I strongly disagree.”

“You have something even better.”

Jordan looked suspicious.

“Is it brownies?”

“You have a mystery.”

That afternoon, Mrs. Delgado wrote two questions on the board.

What happened to today's chocolate chip cookies?
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“We are going to investigate both,” she announced.

Jordan raised his hand.

“Can we investigate while eating replacement cookies?”

“No.”

“Then I question the fairness of this investigation.”

The class divided into teams.

Maya, Jordan, and Eli were assigned the history mystery.

Their first internet search gave them a surprise.

The chocolate chip cookie was connected to a woman named Ruth Wakefield, who ran the Toll
House Inn in Massachusetts with her husband during the 1930s. She was an experienced cook who
prepared meals and desserts for guests.

“That doesn't sound like somebody randomly throwing things into a bowl,” Maya said.

They kept reading.

Several websites repeated the famous story Eli had heard: Wakefield supposedly added pieces of
chocolate to cookie dough expecting them to melt completely.

But other accounts described the story differently. Wakefield was an experienced baker who
developed recipes carefully, and evidence suggested the creation was more deliberate than the
popular “happy accident” story made it sound.

Jordan frowned.

“So the accident story might not be completely true?”

“It might be an oversimplified version,” Maya said.

Eli looked disappointed.

“I liked the part where she just threw chocolate into the bowl.”

“Of course you did,” Maya said.

They compared several sources instead of stopping after the first one.

They learned that Wakefield's cookie became extremely popular and eventually became closely
connected with Nestlé chocolate. Her recipe helped make the chocolate chip cookie a favorite
across the country.

Mrs. Delgado walked over.
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“That the most exciting version of a story isn't always the most accurate one,” Maya said.

Mrs. Delgado smiled. “That is worth remembering.”

Meanwhile, another team investigated the missing cafeteria cookies.

Their first clue came from the cafeteria manager, Ms. Ruiz.

“No one stole anything,” she said, laughing.

“That's exactly what someone involved in a cookie theft would say,” Jordan whispered.

Maya elbowed him.

Ms. Ruiz showed them the order sheet.

The cafeteria normally prepared 180 desserts for the fifth-grade lunch period. Recently, however,
the school had started offering two dessert choices on Fridays: fruit cups and cookies.

The cafeteria staff had expected about half of the students to choose each option.

“What actually happened?” Maya asked.

Ms. Ruiz pointed toward a chart.

Only twenty-seven students had selected fruit cups.

Nearly everyone else had wanted cookies.

“So there weren't fewer desserts,” Eli said.

“There were fewer cookies,” Maya corrected.

“Because you predicted more people would choose fruit,” Jordan said.

“Exactly.”

Jordan stared at the numbers.

“So sixth grade didn't steal them?”

“No.”

“The teachers didn't eat them?”

“No.”

“The principal doesn't have a secret cookie vault?”

Ms. Ruiz laughed.

“Not that I know of.”

When the class returned to the room, each team shared its findings.
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Mrs. Delgado divided the whiteboard into three columns:

WHAT WE HEARD

WHAT WE THOUGHT

WHAT THE EVIDENCE SHOWED

Under WHAT WE HEARD, the class listed:

Sixth grade took the cookies.

Teachers got the extras.

Chocolate chips might be dangerous.

The principal has a cookie vault.

Mrs. Delgado crossed out the last two before anyone could argue.

Under WHAT WE THOUGHT, they listed their assumptions.

Under WHAT THE EVIDENCE SHOWED, they wrote:

The cafeteria predicted that more students would choose fruit cups than actually did.

Then Maya added:

The famous “accidental invention” story about the chocolate chip cookie may leave out important
details. Ruth Wakefield was an experienced cook who developed the recipe at the Toll House Inn.

Eli stared at the board.

“So basically, we were wrong about almost everything.”

“I wouldn't put it quite that way,” Mrs. Delgado said.

“I would,” Maya replied.

Mrs. Delgado laughed.

“Your first ideas weren't the problem. People form possible explanations all the time. The
important question is what you do next.”

“Gather evidence?” Maya asked.

“Exactly.”

Jordan raised his hand.

“And then demand more cookies based on that evidence?”

Mrs. Delgado considered this.
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“If you can support your argument.”

Jordan immediately pulled the cafeteria chart toward him.

The next Friday, Ms. Ruiz adjusted the dessert numbers based on the class survey.

There were enough chocolate chip cookies for everyone who wanted one.

Jordan took his first bite and nodded thoughtfully.

“Research tastes delicious.”

Maya laughed.

But before she ate hers, she looked at the cookie for a moment.

A week earlier, she would have repeated the famous invention story without thinking twice.

Now she wondered how many other stories she had heard that sounded true simply because they
were interesting.

Maybe mysteries were hiding everywhere.

And maybe the smartest first question was not:

“What do I believe?”

Maybe it was:

“What does the evidence show?”
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The Fifth-Grade Cookie Commission MODULES 3-4

On Monday morning, Principal Bennett walked into Mrs. Delgado's classroom carrying a clipboard.

That alone made everyone suspicious.

Principals with clipboards rarely arrived to announce an extra recess.

“I heard fifth grade helped solve Friday's dessert problem,” she said.

Jordan sat taller.

“We saved the cookies.”

“You surveyed students,” Principal Bennett corrected.

“And then we saved the cookies.”

Principal Bennett smiled.

“Well, Ms. Ruiz would like student input before she plans next month's Friday treats. So I'm giving
fifth grade a challenge.”

She wrote three words on the board:

COOKIE COMMISSION

The room exploded.

“We're in charge of dessert?”

“Can we choose doughnuts?”

“Can Friday have two Fridays?”

“Can we abolish raisins?”

Principal Bennett held up one hand.

“You will recommend one Friday treat plan. You must gather information, consider cost and
student needs, hear different viewpoints, and present your recommendation.”

Jordan whispered to Maya, “This is the greatest moment in American democracy.”

“I don't think that's what democracy means.”

“It does today.”

By lunch, fifth grade had political parties.

Eli founded Cookies for All.

Their slogan was:
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One School. One Cookie. Every Friday.

Maya pointed out that not everyone liked chocolate chip cookies.

Eli looked genuinely confused.

“Who?”

Across the room, Sofia created the Cupcake Coalition.

Their posters showed cupcakes wearing tiny crowns.

“Cupcakes are clearly more festive,” Sofia argued.

“They also cost more,” Maya said.

“You can't put a price on happiness.”

“The cafeteria literally can.”

Meanwhile, Trevor started the Banana Party.

No one knew whether he actually preferred bananas or simply enjoyed saying, “Vote Banana.”

By Tuesday, campaign posters covered half the classroom.

Mrs. Delgado finally announced, “Before this becomes a dessert-based constitutional crisis,
perhaps you should gather some evidence.”

The Cookie Commission began with a survey.

Students could choose among chocolate chip cookies, cupcakes, fruit cups, frozen treats, or a
rotating dessert.

The results surprised almost everyone.

Chocolate chip cookies received 44 percent of the vote.

Cupcakes received 25 percent.

Frozen treats received 15 percent.

Fruit cups received 10 percent.

The rotating option received 6 percent.

Jordan jumped onto his feet.

“Cookies win!”

“Sit down, Congressman Cookie,” Mrs. Delgado said.

“But they got the most votes.”
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Maya examined the numbers.

“They got the most votes, but more than half the students voted for something else.”

Jordan slowly sat down.

“That feels like unnecessary math.”

The commission interviewed Ms. Ruiz next.

She brought a chart showing the approximate cost of each choice.

Chocolate chip cookies were affordable.

Cupcakes cost more because they required extra ingredients and preparation.

Frozen treats needed freezer space.

Fruit cups were easy to serve and met the needs of some students who preferred a lighter option.

Then the school nurse joined the meeting.

“We also have students with food allergies and dietary restrictions,” she explained. “Whatever you
recommend should include a choice they can safely enjoy.”

Eli looked at his Cookies for All poster.

He quietly crossed out the word ALL.

“Okay,” he said. “That's information we needed.”

Then another problem appeared.

Several students from different classes complained that no one had asked them why they chose an
option.

“Maybe the survey needs another question,” Maya suggested.

So they conducted a second survey.

This time students could explain their reasoning.

The answers were much more useful.

Some liked cookies because they were familiar.

Some wanted variety.

Some preferred fruit.

Some had allergies.

Others did not care about dessert at all and wanted five extra minutes of recess instead.
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Jordan stared at that response.

“Who are these people?”

“Citizens,” Maya said.

By Wednesday, the simple question, What dessert should we serve? had become surprisingly
complicated.

Sofia proposed cupcakes once a month.

Trevor proposed alternating bananas and cookies.

Eli suggested two choices every Friday.

Maya pointed out that two choices had created the original shortage because the cafeteria had
guessed how many students would select each one.

“So we survey before ordering,” Eli said.

“That could work,” Maya replied.

Jordan looked shocked.

“Did the Cookie Party just compromise with the Research Party?”

“There is no Research Party.”

“There should be.”

Then a new argument began.

Should the class simply choose the most popular option?

Jordan thought so.

“Forty-four percent chose cookies. That's more than anything else.”

Sofia disagreed.

“But fifty-six percent chose something other than cookies.”

Trevor raised his banana-shaped campaign sign.

“Democracy has spoken.”

“Nobody knows what your party believes,” Maya told him.

“Potassium.”

Mrs. Delgado called the class together.

“You seem to have reached the most important part of the assignment.”
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“Dessert?” Jordan asked.

“Disagreement.”

Everyone groaned.

“Disagreement isn't always a problem,” she continued. “It can show that people value different
things. Your job isn't to make everybody think alike. Your job is to decide how to make a reasonable
recommendation.”

The students reviewed everything they had collected.

The first survey showed popularity.

The second survey explained reasons.

Ms. Ruiz provided cost information.

The nurse explained health and allergy concerns.

Students shared different viewpoints.

Finally, Maya drew a chart.

“What if we rotate the Friday treat,” she suggested, “but every Friday includes an alternative for
students who can't or don't want to eat the main dessert?”

Sofia leaned closer.

“So cupcakes could still happen?”

“Yes.”

“Cookies?”

“Yes.”

Trevor raised his hand.

“Bananas?”

“Unfortunately, yes.”

Trevor celebrated.

Eli added another idea.

“What if the cafeteria posts the next month's choices ahead of time and students vote before Ms.
Ruiz orders everything?”

Ms. Ruiz, who had returned for the discussion, nodded.
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Jordan studied the proposal.

“So cookies wouldn't win every week.”

“No,” Maya said.

“But they would still appear regularly?”

“Yes.”

“And nobody gets left out?”

“That's the goal.”

Jordan sighed.

“I accept democracy.”

On Friday, the Cookie Commission presented its recommendation to Principal Bennett.

Their proposal included:

a rotating Friday treat;

a safe alternative each week;

a monthly student preference survey;

estimated costs;

and a system for Ms. Ruiz to adjust quantities using previous choices.

Principal Bennett listened carefully.

When they finished, she asked, “Did you end up choosing the plan any one person originally
wanted?”

The students looked at one another.

No one had.

“Then how did you decide?”

“We used the survey,” Maya said.

“We checked the cost,” Sofia added.

“We considered allergies,” Eli said.

“We listened to people who disagreed with us,” another student said.

Trevor held up his banana sign.

“And we protected minority fruit rights.”
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Principal Bennett tried not to laugh.

“So having a voice didn't mean everyone got exactly what they wanted?”

“No,” Maya said.

“What did it mean?”

The class became quiet.

Jordan finally answered.

“It meant everybody had a chance to be heard before we made the decision.”

Maya added, “And we couldn't just choose based on what we personally wanted. We needed
information.”

Principal Bennett nodded.

“That sounds like a useful lesson.”

The following month, the new system began.

Week one featured chocolate chip cookies.

Week two had fruit pops.

Week three brought cupcakes.

Week four offered oatmeal cookies, which created an entirely new controversy.

Jordan stared at his oatmeal cookie.

“I think the Commission needs an emergency session.”

“No,” Maya said.

“Perhaps a petition?”

“No.”

“A peaceful demonstration?”

Maya took a bite of her own cookie.

“First, you need evidence that there's actually a problem.”

Jordan considered this.

Then he took another bite.

“Fine.”

A moment later he shrugged.
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“Actually, it's pretty good.”

Maya smiled.

There it was again.

A question.

New information.

A changed opinion.

Maybe that was something fifth grade was going to get used to.

Because having a voice mattered.

Making choices mattered.

But the class was beginning to understand something even more important:

The strongest choices happen when people speak, listen, investigate, and are willing to change their
minds.
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From Tension to Revolution MODULE 1, LOW STAMINA

Before the American Revolution, the thirteen colonies were part of Great Britain, a superpower at
the time. Many colonists considered themselves loyal to the king. However, this began to change
after the French and Indian War. Although Great Britain gained land, it also gained significant
debt. To recover money, Parliament placed new taxes on the colonies.

One of these laws was the Stamp Act. It required colonists to pay taxes on printed materials such as
newspapers and legal documents. Colonists strongly opposed this law because they had no
representatives in Parliament. They argued that it was unfair to be taxed without a voice, which led
to the phrase “taxation without representation.”

Tensions continued to rise. In 1770, the Boston Massacre occurred when British soldiers fired into
a crowd of colonists, killing several people. This event increased anger and distrust toward British
authority. A few years later, the Tea Act was passed, leading to the Boston Tea Party. After the Tea
Act was passed, trouble was brewing in the colonies. During this protest, colonists dumped tea into
Boston Harbor. Samuel Adams and the Sons of Liberty helped organize resistance and spread
ideas.

In response, Great Britain passed the Intolerable Acts, which punished the colonies and limited
their rights. Instead of ending the conflict, these actions brought the colonies closer together. The
colonists learned that there is strength in numbers.

Over time, many colonists wanted to remove British control. The American Revolution became a
fight for independence, leading to the Declaration of Independence and the creation of a new
nation.
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From Tension to Revolution MODULE 2, MEDIUM STAMINA

Before the American Revolution, the thirteen colonies were part of Great Britain, a superpower at
the time. Many colonists considered themselves loyal to the king and were proud to be British
subjects. They followed British laws, traded with British merchants, and depended on Great Britain
for protection. However, this began to change after the French and Indian War. Although Great
Britain gained land, it also gained significant debt. To recover money, Parliament placed new taxes
on the colonies.

One of these laws was the Stamp Act. It required colonists to pay taxes on printed materials such as
newspapers, legal documents, licenses, and playing cards. Colonists strongly opposed this law
because they had no representatives in Parliament. They argued that it was unfair to be taxed
without a voice, which led to the phrase “taxation without representation.” Many colonists began to
meet together, write letters, and speak out against the tax. Some refused to buy stamped paper,
while others protested in the streets. These actions showed that the colonists were beginning to
challenge British authority.

Tensions continued to rise. In 1770, the Boston Massacre occurred when British soldiers fired into
a crowd of colonists, killing several people. Before the shooting, colonists had gathered near the
soldiers and shouted angrily. Some threw snowballs and other objects. The event shocked many
people and increased anger and distrust toward British authority. Leaders such as Samuel Adams
used the event to remind colonists that British soldiers were a threat to their rights.

A few years later, the Tea Act was passed, leading to the Boston Tea Party. The Tea Act allowed one
British company to sell tea at a lower price, but many colonists still saw it as another way for
Parliament to control them. After the Tea Act was passed, trouble was brewing in the colonies.
During this protest, colonists dumped tea into Boston Harbor. Samuel Adams and the Sons of
Liberty helped organize resistance and spread ideas. Some colonists dressed as Native Americans
to hide their identities as they threw the tea into the water. This protest showed that many colonists
were willing to take bold action.

In response, Great Britain passed the Intolerable Acts, which punished the colonies and limited
their rights. One part of these acts closed Boston Harbor until the ruined tea was paid for. Another
part allowed British officials to have more control over the colony of Massachusetts. Instead of
ending the conflict, these actions brought the colonies closer together. Colonists in different places
sent food, supplies, and support to Boston. They began to understand that one colony’s problem
could become every colony’s problem. The colonists learned that there is strength in numbers.

Over time, many colonists wanted to remove British control. They believed they should have a
government that protected their rights and listened to their voices. The American Revolution
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new nation. What began as anger over taxes grew into a larger struggle for freedom, self-
government, and independence.
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From Tension to Revolution MODULE 3, HIGH STAMINA

Before the American Revolution, the thirteen colonies were part of Great Britain, a superpower at
the time. Great Britain had a strong army, a powerful navy, and a large empire that reached across
many parts of the world. Many colonists considered themselves loyal to the king. They followed
British laws, traded with British merchants, and depended on Great Britain for protection. Some
colonists were proud to be British subjects because they believed Great Britain was strong and
successful. At first, many people in the colonies did not want to separate from Great Britain. They
simply wanted to be treated fairly.

However, this began to change after the French and Indian War. This war was fought between
Great Britain and France, with Native American groups joining on different sides. Great Britain
won the war and gained a large amount of land in North America. Many colonists were happy that
France had lost power in the region because it seemed to make the colonies safer. Although Great
Britain gained land, it also gained significant debt. War was expensive. Soldiers had to be paid,
supplies had to be bought, and forts had to be protected. To recover money, Parliament placed new
taxes on the colonies.

One of these laws was the Stamp Act. It required colonists to pay taxes on printed materials such as
newspapers, legal documents, licenses, pamphlets, and even playing cards. Colonists strongly
opposed this law because they had no representatives in Parliament. They believed that only their
own colonial governments should have the power to tax them. They argued that it was unfair to be
taxed without a voice, which led to the phrase “taxation without representation.” This phrase
became one of the most important ideas during the time before the American Revolution.

Many colonists began to protest the Stamp Act. Some refused to buy stamped paper. Others wrote
letters, gave speeches, and printed articles explaining why the law was unfair. Groups such as the
Sons of Liberty helped organize protests in cities like Boston and New York. Sometimes colonists
gathered in large crowds to show their anger. They wanted Parliament to understand that the
colonies would not accept unfair taxes without a fight. These protests helped unite colonists who
had once thought of themselves mostly as people from separate colonies. Now they began to see
that they shared the same problem.

Great Britain eventually repealed, or canceled, the Stamp Act. Many colonists celebrated because
they believed their protests had worked. However, Parliament still believed it had the right to tax
the colonies. Soon, more laws and taxes followed. Colonists were taxed on goods such as glass,
paper, paint, lead, and tea. These taxes continued to anger many people. Some colonists began to
boycott British goods. A boycott means refusing to buy or use certain products as a form of protest.
By refusing to buy British goods, colonists hoped to hurt British businesses and pressure
Parliament to change its laws.
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Tensions continued to rise. British soldiers were sent to the colonies to keep order and enforce the
laws. Many colonists did not like seeing soldiers in their towns. They felt as if they were being
watched and controlled. In 1770, the Boston Massacre occurred when British soldiers fired into a
crowd of colonists, killing several people. Before the shooting, colonists had gathered near the
soldiers and shouted angrily. Some threw snowballs, sticks, and other objects. The situation quickly
became dangerous and confusing. When the soldiers fired, several colonists were killed or
wounded.

The Boston Massacre shocked many people. News of the event spread through the colonies. Some
colonists saw it as proof that British soldiers were a threat to their rights and safety. Leaders such
as Samuel Adams used the event to increase anger toward British authority. Paul Revere created an
engraving that showed the soldiers firing at colonists. The picture was used to influence public
opinion. Although the event was more complicated than the picture showed, it helped many
colonists believe that Great Britain was becoming too forceful.

A few years later, another conflict grew over tea. Tea was a popular drink in the colonies, and many
colonists bought it regularly. Parliament passed the Tea Act, which allowed one British company to
sell tea directly to the colonies. This made the tea cheaper, but many colonists still saw the law as a
problem. They believed Parliament was trying to make them accept its power to tax. To them,
buying the tea would mean accepting British control. After the Tea Act was passed, trouble was
brewing in the colonies.

This conflict led to the Boston Tea Party. During this protest, colonists dumped tea into Boston
Harbor. Samuel Adams and the Sons of Liberty helped organize resistance and spread ideas. Some
colonists dressed as Native Americans to hide their identities. They boarded British ships and
threw hundreds of chests of tea into the water. The protest was bold and costly. The destroyed tea
was worth a large amount of money. To many colonists, the Boston Tea Party was a strong message
against unfair taxation. To Great Britain, it was an act of rebellion.

In response, Great Britain passed the Intolerable Acts, which punished the colonies and limited
their rights. One part of these acts closed Boston Harbor until the ruined tea was paid for. This hurt
many people in Boston because the harbor was important for trade and jobs. Another part of the

Instead of ending the conflict, these actions brought the colonies closer together. Colonists in
different places sent food, supplies, and support to Boston. They began to understand that one
colony’s problem could become every colony’s problem. Leaders from different colonies met to
discuss what they should do next. They shared ideas, debated solutions, and talked about their
rights. The colonists learned that there is strength in numbers. Working together made them more
powerful than acting alone.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S

laws gave British officials more control over Massachusetts. The laws also allowed British soldiers
to be housed in empty buildings when needed. Many colonists believed these acts were harsh and
unfair.



As the conflict grew, many colonists still hoped for peace. They wanted Great Britain to listen to
their concerns and respect their rights. However, others began to believe that the colonies needed
to break away completely. They argued that a government across the ocean could not understand
or protect the needs of the colonists. More people began to question the king’s power and
Parliament’s control. The idea of independence slowly became stronger.

Over time, many colonists wanted to remove British control. They believed they should have a
government that protected their rights and listened to their voices. The American Revolution
became a fight for independence, leading to the Declaration of Independence and the creation of a
new nation. What began as anger over taxes grew into a larger struggle for freedom, self-
government, and independence. The colonists’ protests, boycotts, meetings, and acts of resistance
helped prepare them for the difficult fight ahead. Their choices changed history and helped create
the United States of America.
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From Tension to Revolution MODULE 4, VERY HIGH STAMINA

Before the American Revolution, the thirteen colonies were part of Great Britain, a superpower at
the time. Great Britain had a strong army, a powerful navy, and a large empire that reached across
many parts of the world. The king ruled from far across the Atlantic Ocean, but British laws still
affected daily life in the colonies. Many colonists considered themselves loyal to the king. They
followed British laws, traded with British merchants, and depended on Great Britain for protection.
Some colonists were proud to be British subjects because they believed Great Britain was strong
and successful.

At first, many people in the colonies did not want to separate from Great Britain. They thought of
themselves as both colonists and British citizens. They enjoyed some freedoms in the colonies and
had their own local governments. These local governments helped make decisions about roads,
trade, taxes, and other needs. However, the colonists still had to follow many laws made by
Parliament, the lawmaking group in Great Britain. Over time, colonists began to feel that
Parliament was making decisions without understanding life in the colonies.

This began to change even more after the French and Indian War. This war was fought between
Great Britain and France, with Native American groups joining on different sides. Both Great
Britain and France wanted control of land in North America. The war lasted for several years and
affected many people living in the colonies. Colonists helped British soldiers fight because they
believed a British victory would protect them from French power. Great Britain won the war and
gained a large amount of land in North America. Many colonists were happy that France had lost
power in the region because it seemed to make the colonies safer.

Although Great Britain gained land, it also gained significant debt. War was expensive. Soldiers had
to be paid, supplies had to be bought, and forts had to be protected. Great Britain believed the
colonies should help pay for the cost of the war because the war had helped protect them. To
recover money, Parliament placed new taxes on the colonies. British leaders also wanted to keep
soldiers in North America to protect the new land. This meant Great Britain needed even more
money. Many colonists did not agree with this plan. They believed they had already helped during
the war and should not be forced to pay taxes decided by leaders far away.

One of these laws was the Stamp Act. It required colonists to pay taxes on printed materials such as
newspapers, legal documents, licenses, pamphlets, and even playing cards. These items were used
by many people, so the tax affected lawyers, business owners, newspaper printers, and ordinary
colonists. Colonists strongly opposed this law because they had no representatives in Parliament.
They believed that only their own colonial governments should have the power to tax them. They
argued that it was unfair to be taxed without a voice, which led to the phrase “taxation without
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representation.” This phrase became one of the most important ideas during the time before the
American Revolution.

Many colonists began to protest the Stamp Act. Some refused to buy stamped paper. Others wrote
letters, gave speeches, and printed articles explaining why the law was unfair. Groups such as the
Sons of Liberty helped organize protests in cities like Boston and New York. Sometimes colonists
gathered in large crowds to show their anger. They wanted Parliament to understand that the
colonies would not accept unfair taxes without a fight. These protests helped unite colonists who
had once thought of themselves mostly as people from separate colonies. Now they began to see
that they shared the same problem.

The protests against the Stamp Act showed that the colonists could work together. Merchants
agreed not to buy certain British goods. Printers shared information about the protests. Colonial
leaders met to discuss how to respond. These actions made it difficult for Great Britain to enforce
the law. Great Britain eventually repealed, or canceled, the Stamp Act. Many colonists celebrated
because they believed their protests had worked. They had spoken out, worked together, and
caused Parliament to change its decision.

However, the conflict was not over. Parliament still believed it had the right to tax the colonies.
British leaders wanted to remind the colonists that Parliament was in control. Soon, more laws and
taxes followed. Colonists were taxed on goods such as glass, paper, paint, lead, and tea. These taxes
continued to anger many people. Some colonists began to boycott British goods. A boycott means
refusing to buy or use certain products as a form of protest. By refusing to buy British goods,
colonists hoped to hurt British businesses and pressure Parliament to change its laws.

Boycotts became an important way for colonists to resist British control. Some families chose to
make their own goods instead of buying British products. Women often helped by spinning thread,
making cloth, and encouraging others to use homemade items. This showed that resistance was not
only led by famous leaders. Ordinary people also played an important role. Every time colonists
refused to buy British goods, they were sending a message that they wanted their rights to be
respected.

Tensions continued to rise. British soldiers were sent to the colonies to keep order and enforce the
laws. Many colonists did not like seeing soldiers in their towns. They felt as if they were being
watched and controlled. Soldiers and colonists often argued with one another. Colonists were upset
that soldiers sometimes took jobs or stayed in their communities. British leaders believed the
soldiers were needed to keep peace, but many colonists believed the soldiers made the situation
worse.

In 1770, the Boston Massacre occurred when British soldiers fired into a crowd of colonists, killing
several people. Before the shooting, colonists had gathered near the soldiers and shouted angrily.
Some threw snowballs, sticks, and other objects. The situation quickly became dangerous andT H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



confusing. The soldiers felt threatened, and the crowd grew louder. When the soldiers fired, several
colonists were killed or wounded. The event shocked people in Boston and across the colonies.

The Boston Massacre increased anger and distrust toward British authority. News of the event
spread quickly. Some colonists saw it as proof that British soldiers were a threat to their rights and
safety. Leaders such as Samuel Adams used the event to increase anger toward British authority.
Paul Revere created an engraving that showed the soldiers firing at colonists. The picture was used
to influence public opinion. Although the event was more complicated than the picture showed, it
helped many colonists believe that Great Britain was becoming too forceful. The Boston Massacre
became a symbol of the growing conflict between the colonies and Great Britain.

A few years later, another conflict grew over tea. Tea was a popular drink in the colonies, and many
colonists bought it regularly. Parliament passed the Tea Act, which allowed one British company to
sell tea directly to the colonies. This made the tea cheaper, but many colonists still saw the law as a
problem. They believed Parliament was trying to make them accept its power to tax. To them,
buying the tea would mean accepting British control. After the Tea Act was passed, trouble was
brewing in the colonies.

This conflict led to the Boston Tea Party. During this protest, colonists dumped tea into Boston
Harbor. Samuel Adams and the Sons of Liberty helped organize resistance and spread ideas. Some
colonists dressed as Native Americans to hide their identities. They boarded British ships and
threw hundreds of chests of tea into the water. The protest was bold and costly. The destroyed tea
was worth a large amount of money. To many colonists, the Boston Tea Party was a strong message
against unfair taxation. To Great Britain, it was an act of rebellion.

The Boston Tea Party showed that some colonists were no longer willing to protest only with words
or boycotts. They were ready to take stronger action. Some colonists supported the protest because
they believed British laws were unfair. Others worried that destroying property would make the
conflict worse. Even though colonists did not always agree on every action, more and more of them
were beginning to question British rule. The colonies were changing. People were talking more
openly about rights, government, and freedom.

In response, Great Britain passed the Intolerable Acts, which punished the colonies and limited
their rights. One part of these acts closed Boston Harbor until the ruined tea was paid for. This hurt
many people in Boston because the harbor was important for trade and jobs. Ships could not come
and go as they once had. Merchants, sailors, workers, and families all felt the effects. Another part

Great Britain hoped the Intolerable Acts would make the colonists obey. Instead, the laws had the
opposite effect. Instead of ending the conflict, these actions brought the colonies closer together.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S

of the laws gave British officials more control over Massachusetts. The laws also allowed British
soldiers to be housed in empty buildings when needed. Many colonists believed these acts were
harsh and unfair.



Colonists in different places sent food, supplies, and support to Boston. They began to understand
that one colony’s problem could become every colony’s problem. If Great Britain could punish
Massachusetts, it could punish any colony. This idea made people in other colonies pay closer
attention.

Leaders from different colonies met to discuss what they should do next. They shared ideas,
debated solutions, and talked about their rights. Some leaders wanted to continue asking the king
for help. Others believed stronger action was needed. These meetings helped the colonies become
more united. The colonists learned that there is strength in numbers. Working together made them
more powerful than acting alone. Even though the colonies had different economies, religions, and
ways of life, they were beginning to see themselves as part of one larger cause.

As the conflict grew, many colonists still hoped for peace. They wanted Great Britain to listen to
their concerns and respect their rights. They did not all want independence at first. Some believed
the king would protect them if he understood what was happening. Others were afraid that
separating from Great Britain would lead to war, danger, and uncertainty. Great Britain was
powerful, and the colonies did not have the same kind of army or navy. Choosing independence
would not be easy.

However, others began to believe that the colonies needed to break away completely. They argued
that a government across the ocean could not understand or protect the needs of the colonists.
They believed people should have a voice in the laws they were expected to follow. More people
began to question the king’s power and Parliament’s control. The idea of independence slowly
became stronger. Colonists talked about natural rights, liberty, and self-government. These ideas
helped people think differently about their relationship with Great Britain.

Over time, many colonists wanted to remove British control. They believed they should have a
government that protected their rights and listened to their voices. The American Revolution
became a fight for independence, leading to the Declaration of Independence and the creation of a
new nation. What began as anger over taxes grew into a larger struggle for freedom, self-
government, and independence. The colonists’ protests, boycotts, meetings, and acts of resistance
helped prepare them for the difficult fight ahead. Their choices changed history and helped create
the United States of America.
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The Ocean Lesson MODULE 1, LOW STAMINA

Nyla stood quietly on the beach as dozens of sea turtles began to hatch from the sand. One by one,
they broke through their shells and started moving toward the ocean.

“How do they know where to go?” Nyla asked.

“They don’t need to be taught,” her guide explained. “It’s an instinct. They are born with that
behavior.”

Nyla watched closely. The turtles moved slowly but with determination. Even though birds circled
above and the sand was uneven, most continued toward the water. Their instinct guided them
through the transition from sand to ocean, increasing their chances of survival during a dangerous
moment.

The guide smiled and said, “Slow and steady wins the race.”

Later that day, Nyla visited a marine biology exhibit at an aquarium. She stopped in front of a large
tank where a group of orcas swam together in coordinated patterns. A trainer explained how they
hunt in the wild.

“Orcas rely on learned behavior,” he said. “Young orcas observe older members of their group. 
Over time, they learn strategies and practice working together.”

The trainer smiled and said, “These orcas are a whale of a team.”

Nyla noticed how the orcas stayed close and moved as a team. Their actions seemed planned and
purposeful.

“So they have to learn how to survive?” Nyla asked.

“Yes,” the trainer replied. “Their success depends on learning and cooperation.”

Nyla thought about what she had seen. The turtles relied on instinct to act quickly without
guidance. The orcas relied on learning and teamwork over time. Both types of behavior helped
animals survive in their environments, even though they developed in different ways.
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The Ocean Lesson MODULE 2, MEDIUM STAMINA

Nyla stood quietly on the beach as dozens of sea turtles began to hatch from the sand. The morning
air was cool, and small waves rolled onto the shore. At first, the sand looked still. Then tiny
movements appeared near the nest. One by one, they broke through their shells and started moving
toward the ocean.

“How do they know where to go?” Nyla asked.

“They don’t need to be taught,” her guide explained. “It’s an instinct. They are born with that
behavior.”

Nyla watched closely. The turtles moved slowly but with determination. Their small flippers pushed
against the sand again and again. Some turtles slipped into shallow footprints, and others had to
crawl around pieces of seaweed. Even though birds circled above and the sand was uneven, most
continued toward the water. Their instinct guided them through the transition from sand to ocean,
increasing their chances of survival during a dangerous moment.

The guide smiled and said, “Slow and steady wins the race.”

Nyla understood what the guide meant. The turtles were not the fastest animals on the beach, but
they kept moving. They did not stop to look for help. They did not wait for an older turtle to show
them the way. Their bodies and brains already knew what to do. Reaching the ocean quickly helped
protect them from danger on the beach.

Later that day, Nyla visited a marine biology exhibit at an aquarium. She stopped in front of a large
tank where a group of orcas swam together in coordinated patterns. A trainer explained how they
hunt in the wild.

“Orcas rely on learned behavior,” he said. “Young orcas observe older members of their group. Over
time, they learn strategies and practice working together.”

The trainer smiled and said, “These orcas are a whale of a team.”

Nyla noticed how the orcas stayed close and moved as a team. Their actions seemed planned and
purposeful. One orca turned, and the others followed. Another slowed down, and the group
changed direction together. The trainer explained that young orcas spend a long time watching and
practicing. They learn which signals to follow and how to stay with the group.

“So they have to learn how to survive?” Nyla asked.

“Yes,” the trainer replied. “Their success depends on learning and cooperation.”

Nyla thought about what she had seen. The turtles relied on instinct to act quickly without
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animals survive in their environments, even though they developed in different ways.

As Nyla left the aquarium, she realized that survival could look different for different animals.
Some behaviors were present from birth, like the turtles moving toward the sea. Other behaviors
developed through practice, like the orcas hunting in a group. Instinct helped one animal act right
away, while learning helped another animal improve over time. Nyla smiled because both examples
showed how animals are equipped to meet the challenges of their environments.
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The Ocean Lesson MODULE 3, HIGH STAMINA

Nyla stood quietly on the beach as dozens of sea turtles began to hatch from the sand. The morning
air was cool, and the sky was just starting to brighten. Small waves rolled gently onto the shore and
then slid back into the ocean. At first, the sand looked still. Then Nyla noticed tiny movements near
the nest. Little cracks appeared in the shells, and bits of sand shifted as the hatchlings pushed
upward. One by one, they broke through their shells and started moving toward the ocean.

Nyla leaned closer, careful not to step too near the nest. The turtles were very small, but they
seemed to know exactly what they needed to do. Their tiny flippers pressed into the sand as they
moved forward. Some crawled in a straight line, while others had to move around small shells,
seaweed, and footprints left by people walking along the beach.

“How do they know where to go?” Nyla asked.

“They don’t need to be taught,” her guide explained. “It’s an instinct. They are born with that
behavior.”

Nyla watched closely. The turtles moved slowly but with determination. Each movement seemed
small, but together those movements helped the turtles get closer to the water. The beach was not
an easy place for them. The sand was soft in some places and packed down in others. A few turtles
slipped into shallow dips in the sand and had to push themselves out. Others paused for a moment,
then continued forward.

Even though birds circled above and the sand was uneven, most continued toward the water. Their
instinct guided them through the transition from sand to ocean, increasing their chances of survival
during a dangerous moment. Nyla could see why the first journey was so important. The longer the
turtles stayed on the beach, the more danger they faced. Birds, crabs, and other animals could catch
them before they reached the sea.

The guide smiled and said, “Slow and steady wins the race.”

Nyla understood what the guide meant. The turtles were not moving quickly, and they were not
strong compared with many animals around them. Still, they did not give up. They kept crawling
toward the waves. They did not need an older turtle to show them the way. They did not wait for
someone to teach them how to move toward the ocean. Their bodies and brains already knew what
to do.

As the first turtles reached the edge of the water, a small wave washed over them. For a moment,
they disappeared in the foam. Then Nyla saw them floating and paddling in the shallow water.
Their flippers moved in a new way now that they were no longer on land. The guide explained that
reaching the ocean was only the first step. The turtles would still face many challenges, but their
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Nyla thought about how amazing that was. The turtles had just hatched, but they already had a
behavior that helped them survive. They did not have to practice it first. They did not have to watch
another turtle do it. They were born ready to respond to their environment in a way that gave them
a better chance of living.

Later that day, Nyla visited a marine biology exhibit at an aquarium. The building was cool and
quiet compared with the bright beach. Large signs showed pictures of ocean animals and explained
how different species survive. Nyla walked past tanks filled with colorful fish, sea stars, and
jellyfish. Then she stopped in front of a large tank where a group of orcas swam together in
coordinated patterns.

The orcas moved through the water with power and control. They glided past the glass, turned
smoothly, and stayed close to one another. Nyla noticed that they did not swim randomly. Their
movements seemed connected, almost like they were following a plan.

A trainer stood nearby and explained how orcas hunt in the wild. Nyla listened carefully because
the orcas seemed very different from the tiny turtles she had seen that morning.

“Orcas rely on learned behavior,” he said. “Young orcas observe older members of their group. Over
time, they learn strategies and practice working together.”

The trainer smiled and said, “These orcas are a whale of a team.”

Nyla smiled at the joke, but she also understood the meaning behind it. The orcas survived by
working together. Their teamwork was not something they were born knowing how to do perfectly.
Instead, young orcas had to watch, listen, and practice.

Nyla noticed how the orcas stayed close and moved as a team. Their actions seemed planned and
purposeful. One orca turned, and the others followed. Another slowed down, and the group
changed direction together. They seemed to communicate through their movements. The trainer
explained that, in the wild, orcas use sounds and signals to stay connected. These signals can help
them hunt, travel, and protect one another.

“So they have to learn how to survive?” Nyla asked.

“Yes,” the trainer replied. “Their success depends on learning and cooperation.”

The trainer explained that young orcas learn from the older members of their group, called a pod. A
young orca may watch how adults find food or work together during a hunt. At first, the young orca
may not know exactly what to do. Over time, it learns by observing and practicing. The more it
practices, the better it becomes at using the skills that help the pod survive.

Nyla looked back at the tank. She imagined a young orca swimming beside its mother and watching
every move. The young orca would learn when to turn, when to stay close, and how to follow the
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group. Unlike the turtles, the orcas did not depend only on instinct. They depended on learning
from others.

Nyla thought about what she had seen. The turtles relied on instinct to act quickly without
guidance. The orcas relied on learning and teamwork over time. Both types of behavior helped
animals survive in their environments, even though they developed in different ways.

As Nyla left the aquarium, she compared the two examples in her mind. The turtles had been born
with a behavior that helped them move toward the ocean right away. That instinct helped them
during a dangerous time when there was no chance to stop and learn. The orcas, however, survived
by gaining knowledge from their pod. Their learned behaviors helped them hunt in groups and
respond to different situations in the ocean.

Nyla realized that survival could look different for different animals. Some behaviors are present
from birth, like turtle hatchlings moving toward the sea. Other behaviors develop through practice,
like orcas hunting in a group. Instinct helps an animal act right away, while learning helps an
animal improve over time. Both are important because both increase an animal’s chances of
survival.

By the end of the day, Nyla had learned that animal behavior is not always the same. A tiny turtle
and a giant orca may live in the ocean, but they use different behaviors to survive. The turtle’s
instinct gives it a quick start in life. The orca’s learned behavior helps it become a strong member of
its pod. Nyla smiled because both examples showed how animals are equipped to meet the
challenges of their environments.
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The Ocean Lesson MODULE 4, VERY HIGH STAMINA

Nyla stood quietly on the beach as dozens of sea turtles began to hatch from the sand. The morning
air was cool, and the sky was just starting to brighten. Small waves rolled gently onto the shore and
then slid back into the ocean. The beach seemed peaceful, but Nyla knew something important was
happening beneath the sand. At first, the nest looked like a small, still mound. Then tiny
movements appeared. Grains of sand shifted, and little cracks formed in the shells hidden below
the surface.

One by one, the sea turtles broke through their shells and started moving toward the ocean. Nyla
leaned forward, careful not to step too close. The hatchlings were small, but they were active. Their
tiny flippers pushed against the sand again and again. Some turtles moved in a straight line, while
others had to crawl around shells, seaweed, and shallow footprints. The ocean was not far away,
but for such small animals, the trip looked long and difficult.

“How do they know where to go?” Nyla asked.

“They don’t need to be taught,” her guide explained. “It’s an instinct. They are born with that
behavior.”

Nyla thought about the word instinct. It meant the turtles did not have to watch another turtle first.
They did not have to practice or wait for instructions. They already had the behavior inside them
from the moment they hatched. Even though they were new to the world, their bodies seemed to
understand that the ocean was where they needed to go.

Nyla watched closely. The turtles moved slowly but with determination. Each movement seemed
small, but together those movements helped them get closer to the water. The sand was not easy for
them to cross. In some places it was soft, and the turtles sank down a little as they crawled. In other
places, the sand was packed tight. A few turtles slipped into shallow dips and had to push
themselves out. Others paused for a moment, then began moving again.

Even though birds circled above and the sand was uneven, most continued toward the water. Their
instinct guided them through the transition from sand to ocean, increasing their chances of survival
during a dangerous moment. Nyla could see why this first journey mattered so much. The longer
the turtles stayed on the beach, the more danger they faced. Birds, crabs, and other animals might
catch them before they reached the sea.

The guide smiled and said, “Slow and steady wins the race.”

Nyla smiled too, but she kept watching the turtles. The saying made sense. The turtles were not
fast, and they were not strong compared with many animals around them. Still, they did not quit.
They kept moving forward, little by little. They did not stop to look for help. They did not wait for
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an older turtle to lead them. Their instinct gave them a chance to survive when there was no time
for a lesson.

As the first turtles reached the edge of the water, a small wave washed over them. For a moment,
they disappeared in the white foam. Nyla held her breath. Then she saw them floating and paddling
in the shallow water. Their flippers moved differently now that they were no longer on land. On the
sand, their flippers had dragged them forward. In the water, those same flippers helped them
swim.

The guide explained that reaching the ocean was only the beginning. The young turtles would still
face many challenges in the sea. They would need to avoid predators and find food. However, their
instinct had helped them survive the first dangerous part of life. Without that instinct, the
hatchlings might not know to move toward the ocean right away.

Nyla looked back at the nest. More turtles were still coming out. Some were just beginning the trip,
while others were almost to the waves. Nyla noticed that the hatchlings did not all move at the
same speed. Some seemed stronger. Some seemed slower. But most of them were moving in the
same direction. Their instinct guided them, even though they had never taken this journey before.

The guide told Nyla that instincts are important for many animals. Some birds know when to
migrate. Some spiders know how to spin webs. Sea turtle hatchlings know to move toward the
ocean. These behaviors help animals survive because they happen naturally. The animals do not
have to learn every step from a parent or teacher.

Nyla thought that was amazing. A baby turtle had just hatched, yet it already knew something that
could save its life. It did not need a map. It did not need a warning. It did not need another turtle to
explain the danger. Its instinct helped it act quickly in the environment where it lived.

After watching for a while, Nyla and her guide moved away from the nest so the turtles could
continue safely. Nyla kept thinking about the hatchlings. Their journey had been short compared
with the size of the ocean, but it was full of danger. Instinct helped them respond at the right time.

Later that day, Nyla visited a marine biology exhibit at an aquarium. The building was cool and
quiet compared with the bright beach. Large signs showed pictures of ocean animals and explained
how different species survive. Nyla walked slowly from one display to another. She saw tanks filled
with colorful fish, sea stars, jellyfish, and rays. Some animals hid in rocks, while others swam in
groups.

Then Nyla stopped in front of a large tank where a group of orcas swam together in coordinated
patterns. The orcas looked powerful and graceful. They moved through the water with control.
Their black and white bodies glided past the glass, turned smoothly, and stayed close to one
another. Nyla noticed right away that they did not seem to be swimming randomly. Their
movements looked connected, almost as if they were following a plan.
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A trainer stood nearby and explained how orcas hunt in the wild. Nyla listened carefully because
the orcas seemed very different from the tiny turtles she had seen that morning. The turtles had
acted alone as they moved toward the ocean. The orcas, however, moved as a group.

“Orcas rely on learned behavior,” he said. “Young orcas observe older members of their group. Over
time, they learn strategies and practice working together.”

The trainer smiled and said, “These orcas are a whale of a team.”

Nyla laughed softly at the joke, but she also understood the point. The orcas survived by working
together. Their teamwork was not something they were born knowing how to do perfectly. Instead,
young orcas learned by watching the older orcas in their pod. They practiced skills again and again
until they could help the group.

Nyla noticed how the orcas stayed close and moved as a team. Their actions seemed planned and
purposeful. One orca turned, and the others followed. Another slowed down, and the group
changed direction together. At times, they swam side by side. At other times, one orca moved ahead
while the others stayed nearby. Their movements showed cooperation.

The trainer explained that, in the wild, orcas often live in groups called pods. A pod may include
mothers, young orcas, and other family members. The older orcas help the younger ones by
showing them how to survive. Young orcas watch how adults find food, travel, and communicate.
They learn what sounds and movements mean. They also learn when to stay close and when to
follow the group.

“So they have to learn how to survive?” Nyla asked.

“Yes,” the trainer replied. “Their success depends on learning and cooperation.”

The trainer explained that learned behavior develops through experience. A young orca is not born
knowing every hunting strategy. It must observe the pod and practice. For example, older orcas
may show younger ones how to work together to find food. A young orca may make mistakes at
first, but over time it improves. The more it watches and practices, the better it becomes at using
the skills that help the pod survive.

Nyla looked back at the tank. She imagined a young orca swimming beside its mother in the open
ocean. The young orca might listen for sounds, watch the movements of the pod, and follow the
older orcas during a hunt. Each day, it would learn a little more. Over time, those lessons would
help it become a stronger hunter and a better member of the group.

The trainer also explained that cooperation is important because orcas often hunt animals that are
difficult to catch alone. Working as a team helps them be more successful. One orca might help
guide prey in a certain direction, while others move into place. Because they practice these
behaviors, the pod can act together. This teamwork increases their chances of getting food.
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Nyla compared the orcas to the sea turtles. The turtle hatchlings did not wait for help. Their
instinct told them to move toward the ocean as soon as they hatched. That behavior helped them
escape danger on the beach. The orcas, however, depended on learning from others. Their survival
depended on time, practice, and cooperation.

Nyla thought about how both behaviors were useful, even though they were different. Instinct was
helpful when an animal needed to act right away. A hatchling could not spend days learning how to
reach the ocean because danger was all around. Learned behavior was helpful when an animal
needed to develop more complex skills. Orcas had to learn how to communicate, hunt, and work as
a team.

As Nyla continued watching, the orcas changed direction again. Their large bodies moved smoothly
through the water. They seemed calm, but their actions were organized. Nyla realized that what
looked simple from the outside actually took learning. The orcas had practiced these movements
many times. Their behavior helped them survive in a challenging ocean environment.

Nyla thought about what she had seen. The turtles relied on instinct to act quickly without
guidance. The orcas relied on learning and teamwork over time. Both types of behavior helped
animals survive in their environments, even though they developed in different ways.

As Nyla left the aquarium, she compared the two examples in her mind. The turtles had been born
with a behavior that helped them move toward the ocean right away. That instinct helped them
during a dangerous time when there was no chance to stop and learn. The orcas survived by
gaining knowledge from their pod. Their learned behaviors helped them hunt in groups and
respond to different situations in the ocean.

Nyla realized that survival could look different for different animals. Some behaviors are present
from birth, like turtle hatchlings moving toward the sea. Other behaviors develop through practice,
like orcas hunting in a group. Instinct helps an animal act right away, while learning helps an
animal improve over time. Both are important because both increase an animal’s chances of
survival.

On the ride home, Nyla looked out the window and pictured the beach again. She imagined the tiny
turtles pushing across the sand, guided by instinct. Then she pictured the orcas swimming
together, guided by learning and teamwork. Both animals lived in or near the ocean, but they used
different behaviors to meet their needs.

By the end of the day, Nyla had learned that animal behavior is not always the same. A tiny turtle
and a giant orca may both be connected to the ocean, but they survive in different ways. The turtle’s
instinct gives it a quick start in life. The orca’s learned behavior helps it become a strong member of
its pod. Nyla smiled because both examples showed how animals are equipped to meet the
challenges of their environments.
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Spanish Rule in Early Texas MODULE 1, LOW STAMINA

Before 1600, Spain began to explore and claim land in what is now Texas. Spanish leaders wanted
to expand their empire, spread the Catholic religion, and protect their land from other countries.
To reach these goals, they built missions and presidios across the region.

Missions were settlements led by Spanish priests called missionaries. Their main goal was to
convert Native Americans to Catholicism. At the same time, missionaries helped transfer Spanish
customs and skills such as farming, cooking, and building. Many Native Americans lived at the
missions and were expected to follow Spanish customs and rules. Some accepted this new way of
life, but others resisted and tried to keep their traditions.

Presidios were forts built by Spanish soldiers. Their purpose was to serve as a protective force for
the missions and nearby settlements. Soldiers guarded the area and helped keep control of the
land. Missions and presidios were often built close together so they could support each other.

The presidios had to stand their ground when protecting nearby settlements.

Spanish rule had lasting effects on Texas. The Spanish language and Catholic religion became part
of daily life in the region. Many place names and traditions in Texas today reflect this influence.
However, Spanish rule also led to conflict. Native Americans lost land and freedom, which caused
tension between groups.

Because of missions and presidios, Spain was able to maintain control of Texas. These early
settlements played an important role in shaping the history, culture, and development of the
region. In many ways, the missions were on a mission.
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Spanish Rule in Early Texas MODULE 2, MEDIUM STAMINA

Before 1600, Spain began to explore and claim land in what is now Texas. Spanish leaders wanted
to expand their empire, spread the Catholic religion, and protect their land from other countries.
To reach these goals, they built missions and presidios across the region.

Spain wanted Texas for more than one reason. The land helped create a border between Spanish
claims and other countries that wanted power in North America. Spanish leaders worried that
France or other groups might move into the area first. By sending people to Texas, Spain could
show that the land belonged to them. Exploration also helped Spain learn more about the rivers,
plains, animals, and people already living there.

Missions were settlements led by Spanish priests called missionaries. Their main goal was to
convert Native Americans to Catholicism. At the same time, missionaries helped transfer Spanish
customs and skills such as farming, cooking, and building. Many Native Americans lived at the
missions and were expected to follow Spanish customs and rules. Some accepted this new way of
life, but others resisted and tried to keep their traditions.

Life at a mission was often difficult. People had daily jobs and routines. Some worked in fields,
while others helped care for animals or build structures. Missionaries taught religion and expected
Native Americans to attend church services. Spanish leaders believed missions would help change
Native American communities. Native Americans, however, did not all respond in the same way.
Some learned new skills, but many wanted to protect their own languages, beliefs, and ways of life.

Presidios were forts built by Spanish soldiers. Their purpose was to serve as a protective force for
the missions and nearby settlements. Soldiers guarded the area and helped keep control of the
land. Missions and presidios were often built close together so they could support each other.

The presidios had to stand their ground when protecting nearby settlements. Spanish rule had
lasting effects on Texas. The Spanish language and Catholic religion became part of daily life in the
region. Many place names and traditions in Texas today reflect this influence. However, Spanish
rule also led to conflict. Native Americans lost land and freedom, which caused tension between
groups.

These changes did not happen all at once. Over time, Spanish settlement affected how people lived,
worked, worshiped, and traded. New roads connected missions, presidios, and towns. Cattle
ranching became more common in some areas. The mix of Spanish, Native American, and later
Mexican influences helped shape the culture of Texas.

Because of missions and presidios, Spain was able to maintain control of Texas. These early
settlements played an important role in shaping the history, culture, and development of the
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explain why Spanish influence is still visible today. The missions and presidios were not just
buildings. They were part of a larger plan to claim land, spread ideas, and create communities that
would connect Texas to Spain for many years afterward.
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Spanish Rule in Early Texas MODULE 3, HIGH STAMINA

Before 1600, Spain began to explore and claim land in what is now Texas. Spanish leaders wanted
to expand their empire, spread the Catholic religion, and protect their land from other countries.
To reach these goals, they built missions and presidios across the region.

Spain was one of the most powerful countries in the world during this time. Spanish explorers had
already traveled to many parts of the Americas. They were looking for land, resources, and new
places to control. When Spain claimed land, leaders wanted other countries to know that the area
belonged to them. Texas was important because it was near other lands that European countries
also wanted. Spanish leaders worried that if they did not settle Texas, another country might move
in and take control.

Exploration helped Spain learn more about the land. Explorers saw rivers, forests, plains, and dry
areas. They also met different Native American groups who had already lived in the region for
many years. These groups had their own languages, homes, beliefs, and ways of finding food. Some
hunted animals, some gathered plants, and some farmed. Texas was not empty land waiting to be
claimed. It was already home to many Native American communities.

Missions were settlements led by Spanish priests called missionaries. Their main goal was to
convert Native Americans to Catholicism. At the same time, missionaries helped transfer Spanish
customs and skills such as farming, cooking, and building. Many Native Americans lived at the
missions and were expected to follow Spanish customs and rules. Some accepted this new way of
life, but others resisted and tried to keep their traditions.

Life at a mission followed a daily routine. People were expected to work, worship, and learn
Spanish ways of living. Missionaries taught Native Americans about the Catholic religion. They also
taught them how to grow crops, care for animals, make tools, and build stronger structures. Some
missions had fields, workshops, kitchens, churches, and living spaces. These places were meant to
become communities where Spanish culture and religion could spread.

However, mission life was not easy for many Native Americans. Moving into a mission often meant
giving up parts of their traditional way of life. They might have to leave their homes, stop following
certain customs, or obey rules made by Spanish leaders. Some Native Americans learned new skills
and used them to survive. Others felt that mission life took away their freedom. This caused tension
between Native Americans and Spanish settlers.

Presidios were forts built by Spanish soldiers. Their purpose was to serve as a protective force for
the missions and nearby settlements. Soldiers guarded the area and helped keep control of the
land. Missions and presidios were often built close together so they could support each other.
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Presidios were important because missions could be attacked or threatened. Soldiers at the
presidios protected missionaries, settlers, and supplies. They also watched for people from other
countries who might try to enter Spanish land. A presidio usually had walls, weapons, and living
areas for soldiers. The soldiers had difficult jobs. They had to travel long distances, patrol the land,
and respond when danger appeared.

The presidios had to stand their ground when protecting nearby settlements. Spanish rule had
lasting effects on Texas. The Spanish language and Catholic religion became part of daily life in the
region. Many place names and traditions in Texas today reflect this influence. However, Spanish
rule also led to conflict. Native Americans lost land and freedom, which caused tension between
groups.

The effects of Spanish rule can still be seen in Texas today. Many cities, rivers, and landmarks have
Spanish names. Words such as San Antonio, El Paso, and Rio Grande show the influence of the
Spanish language. Catholic churches and traditions also became part of the region’s culture. Over
time, Spanish customs mixed with Native American and later Mexican traditions. This helped
shape the unique culture of Texas.

Spanish settlement also affected the economy of Texas. Missions and presidios needed food,
animals, tools, and workers. Farming and ranching became more common in some areas. Cattle,
horses, and sheep were raised near missions and settlements. These animals later became
important to the Texas economy. Ranching, especially, became a major part of Texas history.

The Spanish also created roads and trails to connect settlements. These routes helped people move
between missions, presidios, and towns. Soldiers, priests, traders, and settlers used the roads to
carry messages and supplies. One important route became known as El Camino Real, which means
“the Royal Road.” Roads like this made it easier for Spain to maintain control over faraway places.

Even though Spain wanted control, Texas was difficult to settle. The land was large, and
settlements were often far apart. Some areas had harsh weather, limited water, or poor soil for
farming. Disease also spread in some missions, which hurt Native American communities. Supplies
from other Spanish settlements did not always arrive on time. This made life hard for both Spanish
settlers and Native Americans.

Native Americans responded to Spanish settlement in different ways. Some groups traded with the
Spanish. Some lived near missions for protection, food, or new tools. Others fought against Spanish
control because they wanted to protect their land and freedom. Resistance showed that Native
American groups were not powerless. They made choices based on what they believed would help
their people survive.

Spain’s plan in Texas was based on control, religion, and protection. Missions helped spread
Catholic beliefs and Spanish customs. Presidios helped protect the missions and settlements.
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Together, they helped Spain show ownership of Texas. Without these settlements, Spain may have
had a harder time keeping other countries away from the region.

Because of missions and presidios, Spain was able to maintain control of Texas. These early
settlements played an important role in shaping the history, culture, and development of the
region. In many ways, the missions were on a mission.

Understanding missions and presidios helps explain why Spanish rule mattered in Texas history.
These settlements changed the lives of many people. They brought new languages, religions, jobs,
animals, and traditions to the region. They also caused conflict and loss for Native American
groups. The story of Spanish Texas is not simple. It includes exploration, settlement, cooperation,
resistance, and change. By learning about missions and presidios, students can better understand
how early choices shaped the Texas we know today.
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Spanish Rule in Early Texas MODULE 4, VERY HIGH STAMINA

Before 1600, Spain began to explore and claim land in what is now Texas. Spanish leaders wanted
to expand their empire, spread the Catholic religion, and protect their land from other countries.
To reach these goals, they built missions and presidios across the region.

Spain was one of the strongest countries in the world during this time. Spanish explorers had
already traveled across many parts of the Americas. They claimed islands, coastlines, rivers, and
large areas of land. Leaders in Spain wanted more land because land gave them power. If Spain
controlled more land, it could collect more resources, build more settlements, and show other
countries that it was strong. Texas became important because it was located between other Spanish
lands and areas that other European countries might want to claim.

Spanish leaders were especially worried about France. If France moved into Texas, Spain could lose
control of land near Mexico. Mexico was very important to Spain because it had cities, farms,
mines, and trade. Spain wanted Texas to act like a borderland, or a protective area, between its
valuable settlements and other countries. By sending explorers, missionaries, soldiers, and settlers
into Texas, Spain hoped to show that the region belonged to them.

Exploration also helped Spain learn about the land. Texas had forests, rivers, plains, grasslands,
coastlines, and dry western areas. Some places had rich soil and water. Other places were dry and
difficult to farm. Explorers also met many Native American groups who already lived in Texas.
These groups had been there long before Spain arrived. They had their own languages, homes,
beliefs, leaders, and ways of living. Some groups farmed. Others hunted animals, gathered plants,
fished, or moved from place to place to find food.

Texas was not empty land. It was already home to many different Native American communities.
Spanish arrival changed life for these groups in many ways. Some Native Americans traded with
Spanish settlers. Some were curious about the new tools, animals, and goods the Spanish brought.
Others were careful or resisted because they wanted to protect their land and traditions. The
relationship between Native Americans and the Spanish was different from place to place.

Missions were settlements led by Spanish priests called missionaries. Their main goal was to
convert Native Americans to Catholicism. At the same time, missionaries helped transfer Spanish
customs and skills such as farming, cooking, and building. Many Native Americans lived at the
missions and were expected to follow Spanish customs and rules. Some accepted this new way of
life, but others resisted and tried to keep their traditions.

A mission was usually more than just one building. Many missions included a church, living areas,
workshops, storage rooms, gardens, and fields. The church was often the center of the mission.
Missionaries taught Native Americans about Catholic beliefs and expected them to attend religious
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and building structures. Spain believed that missions would help turn Native Americans into loyal
Spanish subjects.

Daily life at a mission followed a routine. People woke up early and had assigned jobs. Some
worked in fields growing crops such as corn, beans, or other foods. Others cared for animals like
cattle, sheep, goats, or horses. Some people cooked, cleaned, made clothing, repaired tools, or
helped build walls and buildings. Missionaries believed this work would help the mission survive
and grow. They also believed these routines would teach Spanish customs.

For some Native Americans, missions offered certain benefits. Missions could provide food during
hard times. They sometimes offered protection from enemies or other dangers. Native Americans
could learn new farming methods or use new tools. Some people may have chosen to stay near
missions because they thought it would help their families survive. In a changing world, some
Native Americans made choices based on what they believed was safest or most useful.

However, mission life was also difficult and unfair for many Native Americans. Living in a mission
often meant giving up freedom. Native Americans were expected to follow Spanish rules instead of
their own traditions. They might not be able to move freely or practice their customs the way they
had before. Some were pressured to change their religion, language, clothing, work, and daily
habits. These changes caused stress and conflict.

Disease was another serious problem. Europeans brought diseases that Native Americans had
never been exposed to before. Because their bodies were not used to these illnesses, many Native
Americans became very sick. Diseases spread quickly in some mission communities because people
lived close together. This caused great suffering and loss for Native American families.

Not all Native Americans responded to missions in the same way. Some cooperated with the
Spanish for a time. Some accepted parts of mission life but still tried to keep parts of their own
culture. Others left the missions when they could. Some groups resisted Spanish control by refusing
to live at missions or by fighting against Spanish settlements. These choices show that Native
Americans were not just acted upon. They made decisions and responded in different ways.

Presidios were forts built by Spanish soldiers. Their purpose was to serve as a protective force for
the missions and nearby settlements. Soldiers guarded the area and helped keep control of the
land. Missions and presidios were often built close together so they could support each other.

Presidios were important because Spain needed soldiers to protect its claims. A mission without
protection could be attacked or abandoned. Soldiers at presidios guarded missionaries, settlers,
supplies, roads, and nearby communities. They also watched for other countries that might try to
enter Spanish territory. If French traders or explorers came too close, Spanish soldiers could
respond. Spain used presidios to show that it was serious about controlling Texas.
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A presidio usually had walls or fences, places for soldiers to sleep, storage areas, and weapons.
Soldiers had many responsibilities. They patrolled the land, carried messages, protected travelers,
and helped defend settlements. They also sometimes helped build roads or support missions. Their
work could be dangerous because Texas settlements were often far apart. A soldier might have to
travel across rough land, hot weather, rivers, or dry areas with little water.

Life in a presidio was not always easy. Soldiers did not always have enough supplies. Food,
clothing, tools, and weapons had to be brought from other Spanish settlements, and the trip could
take a long time. Sometimes supplies arrived late or not at all. Soldiers had to depend on nearby
missions, farms, or ranches for food. They also had to be ready for conflict at any time.

The presidios had to stand their ground when protecting nearby settlements.

Spanish rule had lasting effects on Texas. The Spanish language and Catholic religion became part
of daily life in the region. Many place names and traditions in Texas today reflect this influence.
However, Spanish rule also led to conflict. Native Americans lost land and freedom, which caused
tension between groups.

The Spanish language became part of Texas history and culture. Many cities and places in Texas
still have Spanish names. San Antonio, El Paso, Amarillo, Corpus Christi, and Rio Grande are
examples of names connected to Spanish language and history. These names remind people that
Spain and later Mexico had a strong influence on the region before Texas became part of the United
States.

Catholicism also became an important part of the region. Missionaries built churches and taught
Catholic beliefs. Over time, Catholic traditions became part of many communities in Texas. Some
missions later became famous historic sites. The Alamo, for example, began as a Spanish mission
before it became known for a later event in Texas history. Missions were not only religious centers.
They also became places connected to culture, settlement, and memory.

Spanish rule also changed the economy of Texas. Missions and presidios needed food, animals,
tools, and workers. Farming grew in some areas because missions needed crops to feed people.
Ranching also became important. The Spanish brought cattle, horses, sheep, and goats. These
animals changed the way people lived and worked. Horses affected transportation and hunting.
Cattle later became a major part of the Texas economy.

Ranching became one of the most lasting Spanish influences in Texas. Spanish settlers developed
ways of raising cattle on open land. They used skills, tools, and traditions that later influenced
cowboy culture. Words connected to ranching, such as rodeo and lasso, come from Spanish. Over
time, ranching became closely connected to the identity of Texas.

Spanish settlement also led to the development of roads and trails. Missions, presidios, and towns
needed to stay connected. Roads helped people move supplies, animals, letters, and news. One
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important route was El Camino Real, which means “the Royal Road.” This road connected Spanish
settlements and made travel easier across long distances. Roads helped Spain maintain control
because they connected faraway places to each other.

Towns also grew near some missions and presidios. When people settled near these places,
communities began to form. Some towns started as small groups of soldiers, priests, settlers, and
Native Americans. Over time, these settlements became more permanent. People built homes,
farms, churches, and markets. These early communities helped shape the development of Texas.

Still, Spanish control in Texas was not always strong. Texas was large, and settlements were spread
far apart. It was hard for Spain to send enough soldiers, settlers, and supplies to every place. Some
missions failed because they did not have enough food, support, or people. Other missions moved
to better locations. Spain wanted to control Texas, but the land was difficult to settle.

The environment also created challenges. Some areas had droughts, floods, storms, or extreme
heat. Rivers could be helpful, but they could also flood. Dry areas made farming difficult. Long
distances made travel slow and dangerous. These challenges meant that Spanish settlers and
missionaries had to adapt to the land.

Native American resistance also made Spanish control difficult. Many Native American groups did
not want Spain to take their land or change their way of life. Some groups attacked settlements or
avoided missions completely. Others traded with the Spanish but refused to be controlled. This
resistance showed that Native Americans continued to fight for their freedom and survival.

Spanish rule brought both change and conflict. It introduced new ideas, languages, religions,
animals, roads, and settlements. At the same time, it caused Native Americans to lose land,
freedom, and many parts of their traditional lives. These effects were not small. They shaped the
future of Texas for generations.

Because of missions and presidios, Spain was able to maintain control of Texas. These early
settlements played an important role in shaping the history, culture, and development of the
region. In many ways, the missions were on a mission.

Understanding missions and presidios helps students understand how Texas changed over time.
Missions were used to spread religion and Spanish customs. Presidios were used to protect
settlements and defend Spanish claims. Together, they helped Spain expand its influence in Texas.
These settlements affected Native Americans, Spanish settlers, soldiers, missionaries, and future
generations.

The story of Spanish Texas is not simple. It includes exploration, settlement, cooperation,
resistance, loss, and cultural change. Spain came to Texas with goals of power, religion, and
protection. Native Americans responded in many different ways. Some adapted to new conditions,
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while others resisted Spanish control. The missions and presidios left marks that can still be seen in
language, religion, place names, ranching traditions, roads, and historic sites.

Today, people can still visit some mission sites and learn about this part of Texas history. These
places help explain how the past connects to the present. They show how early settlements changed
the land and the people who lived there. They also remind us that history includes different points
of view. For Spain, missions and presidios were tools for control. For many Native Americans, they
brought major changes and challenges. By studying both sides, students can better understand how
Texas became the place it is today.
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A Harvest to Remember MODULE 1, LOW STAMINA

In 1621, a group of English settlers called Pilgrims held a celebration in Plymouth, in present-day
Massachusetts. The year before had been very difficult. The Pilgrims were not used to the cold
climate or the new land. Many did not have enough food, and some became sick during the long
winter.

Things began to improve when Native Americans from the Wampanoag tribe helped them. A man
named Squanto taught the Pilgrims how to grow crops like corn, catch fish, and find food in the
area. He also understood the geography of the area and showed them how to use the land in ways
that worked best. With this help, the Pilgrims were able to grow enough food for a productive
harvest.

The foods at the celebration were different from what many people eat today. They likely ate deer,
fish, corn, and other local foods. It was not a large feast like modern Thanksgiving meals, but it was
an important event. Since corn was part of the meal, someone might say the celebration was a-
maize-ing.

Today, many people celebrate Thanksgiving by sharing a meal with family and friends. The holiday
is often connected to this early gathering and the idea of giving thanks.
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After gathering their crops, the Pilgrims decided to celebrate. During the celebration, Massasoit
and about 90 Wampanoag men joined them. The gathering lasted for several days. People
shared food, played games, and spent time together. It was a way to give thanks for the harvest
and the help they had received. The Pilgrims learned that many hands make light work.



A Harvest to Remember MODULE 2, MEDIUM STAMINA

In 1621, a group of English settlers called Pilgrims held a celebration in Plymouth, in present-day
Massachusetts. The year before had been very difficult. The Pilgrims were not used to the cold
climate or the new land. Many did not have enough food, and some became sick during the long
winter. Their homes were simple, and they did not have many supplies. Each day brought new
challenges. The settlers had to learn how to survive in a place that was very different from the land
they had known before.

Things began to improve when Native Americans from the Wampanoag tribe helped them. A man
named Squanto taught the Pilgrims how to grow crops like corn, catch fish, and find food in the
area. He also understood the geography of the area and showed them how to use the land in ways
that worked best. This knowledge was important because the Pilgrims did not yet understand the
soil, rivers, forests, or seasons of their new home. Squanto showed them that learning from others
could make a hard situation easier. With this help, the Pilgrims were able to grow enough food for a
productive harvest.

The foods at the celebration were different from what many people eat today. They likely ate deer,
fish, corn, and other local foods. There may have also been berries, beans, squash, or other foods
that grew in the area. The people used what the land provided. They did not have ovens for pies or
many of the foods now served at Thanksgiving tables. It was not a large feast like modern
Thanksgiving meals, but it was an important event. Since corn was part of the meal, someone
might say the celebration was a-maize-ing.

Today, many people celebrate Thanksgiving by sharing a meal with family and friends. The holiday
is often connected to this early gathering and the idea of giving thanks. Some people think about
the Pilgrims and the Wampanoag people when they learn about the holiday. Others focus on being
thankful for the people and blessings in their own lives. Thanksgiving can remind people that food,
family, friendship, and help from others are important. It can also remind us that history includes
many different groups of people. By learning about the past, students can better understand why
this early harvest celebration is still remembered today.
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After gathering their crops, the Pilgrims decided to celebrate. During the celebration, Massasoit
and about 90 Wampanoag men joined them. The gathering lasted for several days. People
shared food, played games, and spent time together. It was a way to give thanks for the harvest
and the help they had received. The Pilgrims learned that many hands make light work. They
had not reached this moment alone. The support of the Wampanoag people helped them survive
and prepare for the future. The celebration showed how cooperation can help people overcome
difficult times.



A Harvest to Remember MODULE 3, HIGH STAMINA

In 1621, a group of English settlers called Pilgrims held a celebration in Plymouth, in present-day
Massachusetts. The year before had been very difficult. The Pilgrims were not used to the cold
climate or the new land. Many did not have enough food, and some became sick during the long
winter. The winter was colder and harsher than what many of them expected. They had crossed the
ocean hoping to build a new life, but life in Plymouth was not easy. They had to build shelters, find
food, and learn how to live in a place they did not fully understand.

The Pilgrims arrived with hopes for a better future, but hope alone was not enough. They needed
food, warmth, and knowledge of the land. The soil, weather, plants, and animals were unfamiliar to
them. Some of the crops they knew how to grow in England did not grow the same way in this new
place. The forests were thick, the winters were long, and the land felt unknown. Many Pilgrims
struggled because they did not have the skills needed to survive in this environment. During that
first winter, sickness and hunger made life very hard. Families worried about whether they would
have enough food to last until spring.

Things began to improve when Native Americans from the Wampanoag tribe helped them. The
Wampanoag people had lived in the region for a long time. They understood the land, the seasons,
and the resources nearby. Their knowledge helped the Pilgrims learn how to survive in Plymouth. A
man named Squanto taught the Pilgrims how to grow crops like corn, catch fish, and find food in
the area. He also understood the geography of the area and showed them how to use the land in
ways that worked best. This was important because geography affects how people live. The location
of rivers, forests, fields, and coastlines can help people decide where to build homes, plant crops,
and gather food.

Squanto showed the Pilgrims how to plant corn in a way that helped the crop grow better. Corn was
an important food because it could be stored and used in different ways. He also taught them how
to catch fish from nearby waters. Fish could be eaten fresh or used to help the soil. These lessons
gave the Pilgrims a better chance of surviving. They learned that the land could provide what they
needed if they understood how to use it. Squanto’s help made a major difference. Instead of trying
to survive by guessing, the Pilgrims began learning from someone who knew the area well.

The Pilgrims also learned that working together could help them solve problems. One person alone
could not easily build homes, grow crops, gather food, and protect the settlement. However, when
people shared knowledge and helped one another, the work became easier. With this help, the
Pilgrims were able to grow enough food for a productive harvest. A productive harvest meant they
had gathered enough crops to feel more prepared for the future. After the hardships of the first
year, this harvest gave them a reason to feel thankful. It showed that their hard work and the help
they received had made a difference.
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The celebration was not exactly like Thanksgiving celebrations today. There were no long grocery
lists, crowded stores, or tables covered with the same foods many families eat now. The people at
the 1621 gathering used what they had. The foods at the celebration were different from what many
people eat today. They likely ate deer, fish, corn, and other local foods. They may have eaten foods
from the land and water around Plymouth. These foods were important because they showed how
people depended on their environment. The land and nearby waters provided the resources needed
for survival.

There may have been wild birds, beans, squash, berries, or nuts. The exact meal is not fully known,
but historians believe it was very different from the modern Thanksgiving meal. They probably did
not eat pumpkin pie, mashed potatoes, or cranberry sauce in the way many people do today. The
Pilgrims did not have all the tools, ingredients, or ovens that people use now. Their meal was
simpler, but it still mattered. It was not a large feast like modern Thanksgiving meals, but it was an
important event. Since corn was part of the meal, someone might say the celebration was a-maize-
ing.

The celebration also helped people pause and recognize what had changed. The year before had
been filled with fear, hunger, sickness, and uncertainty. Now they had crops, food, and stronger
knowledge of the land. They had learned that survival often depends on more than courage. It also
depends on learning, cooperation, and respect for the people who understand a place. The Pilgrims
were still facing challenges, but the harvest gave them hope. It showed them that they could make
progress in their new home.

The Wampanoag people played an important role in this story. Without their knowledge and help,
the Pilgrims would have had a much harder time. The Wampanoag understood how to live with the
land because it had been their home for generations. Their ways of farming, fishing, hunting, and
gathering were based on experience. When Squanto shared this knowledge, he helped the Pilgrims
adapt. To adapt means to change in order to fit a new situation. The Pilgrims had to adapt to the
climate, land, and resources of Plymouth.

Today, many people celebrate Thanksgiving by sharing a meal with family and friends. The holiday
is often connected to this early gathering and the idea of giving thanks. Families may cook special
foods, visit relatives, watch parades, or talk about what they are thankful for. Some people travel
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After gathering their crops, the Pilgrims decided to celebrate. During the celebration, Massasoit
and about 90 Wampanoag men joined them. The gathering lasted for several days. People shared
food, played games, and spent time together. It was a way to give thanks for the harvest and the
help they had received. The Pilgrims learned that many hands make light work. This saying
means that difficult tasks become easier when people work together. The harvest celebration was
connected to that idea. The Pilgrims had survived a hard year, but they had not done it alone.
The Wampanoag people had helped them understand the land and use its resources.



long distances to be with loved ones. Others celebrate quietly at home. Even though traditions may
look different from one family to another, the idea of thankfulness is still important.

Thanksgiving can also be a time to think about history. The story of the 1621 harvest celebration
includes both the Pilgrims and the Wampanoag people. It reminds students that history is made up
of many groups, choices, and experiences. It also shows that people can learn from one another.
The Pilgrims needed help understanding the land, and the Wampanoag people had knowledge that
helped them survive. This part of history helps explain why cooperation, respect, and gratitude are
important ideas.

Learning about this early gathering can help students understand that Thanksgiving was not
always the holiday people know today. Over time, traditions changed. Meals became larger,
families created their own customs, and the holiday became connected with giving thanks. Still, the
early celebration in Plymouth is remembered because it came after a difficult time. It was
connected to survival, harvest, and help from others.

The story also teaches that geography matters. The Pilgrims had to learn how the land, water,
weather, and natural resources affected daily life. They had to understand where food could grow,
where fish could be found, and how seasons changed what people could do. Squanto’s knowledge of
geography helped the Pilgrims use the land more wisely. This shows that understanding a place can
help people make better choices.

In the end, the 1621 celebration was more than a meal. It was a moment of thanks after a season of
hard work and struggle. It showed the importance of help, learning, and cooperation. The Pilgrims
had faced a difficult year, but with support from the Wampanoag people, they were able to gather a
productive harvest. Today, when people celebrate Thanksgiving, they may remember this early
gathering and the lesson that gratitude grows when people work together.
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A Harvest to Remember MODULE 4, VERY HIGH STAMINA

In 1621, a group of English settlers called Pilgrims held a celebration in Plymouth, in present-day
Massachusetts. The year before had been very difficult. The Pilgrims were not used to the cold
climate or the new land. Many did not have enough food, and some became sick during the long
winter. They had traveled across the Atlantic Ocean hoping to build a new life, but the first year was
much harder than many of them expected. Their homes were small and simple, and they did not
have many supplies. Each day brought problems they had to solve.

The Pilgrims had to learn how to live in a place that was unfamiliar to them. The weather was
colder than they were used to, and the seasons affected what they could do. During the winter, the
ground was hard, and food was difficult to find. The Pilgrims did not fully understand the plants,
animals, rivers, forests, or soil in the area. They were trying to build a settlement, but they were
also trying to survive. Some people became weak from hunger, and others became ill. The long
winter made many Pilgrims feel worried about the future.

Even when spring came, life was still not easy. The Pilgrims needed to grow food, but they were not
sure which crops would grow best in the new land. They needed to fish and hunt, but they did not
know the area well. They needed to understand where the best land was for planting and where to
find nearby resources. They also needed to work together because one person could not do
everything alone. Building homes, planting crops, gathering food, and caring for the sick required
many people helping in different ways.

Things began to improve when Native Americans from the Wampanoag tribe helped them. The
Wampanoag people had lived in the region for a long time. They understood the land because it
was their home. They knew how the seasons changed, where fish could be found, which plants were
useful, and how to grow food in the soil near Plymouth. Their knowledge was important because it
came from many years of living in the area. The Pilgrims needed this kind of knowledge in order to
adapt to their new environment.

A man named Squanto taught the Pilgrims how to grow crops like corn, catch fish, and find food in
the area. He also understood the geography of the area and showed them how to use the land in
ways that worked best. Geography was important to the Pilgrims’ survival because it affected where
they could plant, fish, build, and gather supplies. Rivers and streams could provide water and fish.
Forests could provide wood and animals. Open land could be used for planting. The coastline could
help people travel and find food from the sea.

Squanto helped the Pilgrims understand that the land had resources, but they had to know how to
use them. He showed them how to plant corn so it would grow better. Corn was an important crop
because it could be eaten, dried, and stored for later. It could help families have food during colder
months when fresh food was harder to find. Squanto also taught the Pilgrims ways to catch fish.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



Fish were useful because they could be eaten, and they could also help the soil when used in
farming. These lessons gave the Pilgrims a better chance of surviving.

The Pilgrims learned that knowledge can be as important as tools. They had brought some supplies
with them, but supplies could run out. Learning how to use the land helped them become more
prepared. Squanto’s lessons helped the Pilgrims move from guessing to understanding. Instead of
only hoping their crops would grow, they learned methods that worked in that region. Instead of
only searching for food without a plan, they learned where food could be found. This made daily life
a little easier and gave the settlers more confidence.

With this help, the Pilgrims were able to grow enough food for a productive harvest. A productive
harvest meant that the crops had grown well enough to provide food for the people. This was a big
change from the hunger and sickness they had faced during the winter. The harvest showed that
their hard work had made a difference. It also showed that the help they received from the
Wampanoag people was valuable. The Pilgrims had learned new skills, and those skills helped
them prepare for the future.

The Pilgrims learned that many hands make light work. This saying means that a difficult job
becomes easier when many people help. The Pilgrims had seen this lesson in real life. Growing
food, building shelters, gathering supplies, and surviving the winter were not simple tasks. When
people shared their knowledge and effort, the work became more manageable. The Wampanoag
people helped by sharing what they knew about the land. The Pilgrims helped one another by
working to build and protect their settlement. The harvest celebration reminded them that
cooperation could help people overcome hard times.

The gathering in 1621 was very different from many Thanksgiving celebrations today. People today
may think of long tables, turkey, mashed potatoes, rolls, cranberry sauce, pumpkin pie, and many
side dishes. They may think of parades, football games, family trips, or school breaks. The 1621
celebration did not look exactly like that. The people at the gathering used the food that was
available to them. They did not have the same stores, ovens, recipes, or supplies that people have
today.

The foods at the celebration were different from what many people eat today. They likely ate deer,
fish, corn, and other local foods. The meal may have included foods from the forests, fields, and
waters near Plymouth. There may have been wild birds, beans, squash, berries, nuts, or other foodsT H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S

After gathering their crops, the Pilgrims decided to celebrate. During the celebration, Massasoit
and about 90 Wampanoag men joined them. The gathering lasted for several days. People
shared food, played games, and spent time together. It was a way to give thanks for the harvest
and the help they had received. This celebration was not only about eating. It was also about
recognizing that a difficult year had finally led to a hopeful moment. The Pilgrims had survived
many challenges, and now they had food to share.



that grew in the area. People used what the land provided because that was what they had. They
could not go to a grocery store to buy ingredients. They had to hunt, fish, grow, and gather their
food.

It was not a large feast like modern Thanksgiving meals, but it was an important event. The
importance came from what the meal represented. It represented survival after a hard winter. It
represented a harvest after months of work. It represented help from others. It represented a
moment to pause and give thanks. The food may have been simple, but the meaning was powerful.
Since corn was part of the meal, someone might say the celebration was a-maize-ing. This pun uses
the word “maize,” another word for corn, to create a playful meaning.

The celebration also showed how people can depend on their environment. The Pilgrims needed to
understand the land in order to survive. The Wampanoag people already had that understanding
because they had lived there for generations. They knew how to use natural resources wisely. They
knew which foods could be found during different seasons. They knew how to plant crops in that
area. This knowledge helped the Pilgrims adapt to Plymouth. To adapt means to change in order to
fit a new situation or environment.

The Pilgrims had to adapt in many ways. They had to adapt to the cold climate. They had to adapt
to the soil and growing seasons. They had to adapt to the foods that were available. They had to
adapt to the geography of the area. They also had to adapt to the fact that they needed help from
people who knew the land better than they did. These changes were not always easy, but they were
necessary for survival. The harvest showed that the Pilgrims were beginning to learn how to live in
their new home.

The Wampanoag people played an important role in this story. Their help was not a small detail. It
was one reason the Pilgrims were able to have a better harvest. Squanto’s teaching helped the
Pilgrims grow crops and find food. The Wampanoag people’s knowledge of the land helped the
Pilgrims understand their surroundings. When students learn about the 1621 celebration, it is
important to remember both groups. The story is not only about the Pilgrims. It is also about the
Wampanoag people and the help they gave.

The celebration lasted for several days, which shows that it was a meaningful event. People did not
simply eat one meal and leave. They spent time together. They shared food, played games, and took
part in activities. This gave people a chance to rest from their work and recognize the importance of
the harvest. After months of struggle, a few days of celebration may have felt very special. It gave
the Pilgrims a chance to feel thankful for food, friendship, and survival.

Today, many people celebrate Thanksgiving by sharing a meal with family and friends. The holiday
is often connected to this early gathering and the idea of giving thanks. Families may have different
traditions. Some people cook special recipes that have been passed down for years. Some people
travel to visit relatives. Others stay home and enjoy a quiet meal. Some families talk about whatT H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



they are thankful for before they eat. Even though traditions can be different, the idea of gratitude
is still an important part of the holiday.

Thanksgiving can also be a time to think about history. History helps people understand how life
was different in the past. The Pilgrims did not have the same comforts people have today. They had
to work hard to meet their basic needs. The Wampanoag people had knowledge and skills that
helped them live in the region. When students study this history, they can better understand how
geography, cooperation, and survival are connected. They can also see that important events often
involve more than one group of people.

The 1621 harvest celebration reminds people that help from others can make a difference. The
Pilgrims faced hunger, sickness, and an unfamiliar land. The Wampanoag people helped them
learn how to use the land and its resources. Squanto taught them skills that helped them grow food
and find fish. The harvest became a sign of hope after a difficult year. It showed that learning from
others can help people face challenges.

This story also reminds students that gratitude is not only about being thankful when life is easy.
Sometimes people feel the most thankful after they have been through something difficult. The
Pilgrims had struggled through a hard first year. When they finally had a productive harvest, they
had a reason to be grateful. They were thankful for food, for help, and for the chance to continue
building their settlement. The celebration helped them recognize how far they had come.

Learning about the 1621 celebration can help students think about their own lives too. Students
may not face the same challenges as the Pilgrims, but they can still understand the value of help
and cooperation. A classroom project is easier when students work together. A family task is easier
when everyone does a part. A community becomes stronger when people support one another. In
this way, the saying many hands make light work still has meaning today.

In the end, the 1621 celebration in Plymouth was more than a meal. It was a moment of thanks
after a time of hunger, sickness, hard work, and learning. It connected the Pilgrims’ survival to the
help of the Wampanoag people and the knowledge of the land. It showed that geography affects
how people live and that cooperation can help people succeed. Today, Thanksgiving is often
remembered as a time to give thanks, share food, and spend time with others. The early harvest
celebration helps explain why those ideas continue to matter.
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Our Rights, Our Voices MODULE 1, LOW STAMINA

Long ago, when a nation was new,

Leaders asked, “What should we do?”

They wrote down rights to make things fair,

So people’s freedoms would be there.

The First says you can speak your mind,

Practice religion of any kind,

Write your thoughts and gather too,

And transmit ideas as others do.

The Second says you have a right

The Third says soldiers cannot stay,

The Fourth is protective of things and space,

No searches happen without a case,

The Fifth says courts must treat you fair,

And follow laws with proper care.

The Sixth gives you a trial that’s fair,

With a jury there to listen and care,

The Seventh keeps your right to sue,

In certain cases brought to court too.

The Eighth says punishments must be fair,

Not too harsh or hard to bear,

The Ninth reminds us rights still exist,

Even ones not on the list.

The Tenth says powers not written down
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To keep and bear arms, day or night,

Inside your home without your say.



These rights protect us every day,

And help guide laws in every way.
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Our Rights, Our Voices MODULE 2, MEDIUM STAMINA

Long ago, when a nation was new,

Leaders asked, “What should we do?”

They wanted rules that all could know,

To help the young country safely grow.

They wrote down rights to make things fair,

So people’s freedoms would be there.

These promises would help explain

How laws should work across the land.

The First says you can speak your mind,

Practice religion of any kind,

Write your thoughts and gather too,

And transmit ideas as others do.

The Second says you have a right

The Third says soldiers cannot stay,

Each amendment has an important role.

Together they help protect the whole.

They remind the government what it can do,

While protecting the rights of me and you.

The Fourth is protective of things and space,

No searches happen without a case,

The Fifth says courts must treat you fair,

And follow laws with proper care.

The Sixth gives you a trial that’s fair,
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To keep and bear arms, day or night,

Inside your home without your say.



The Seventh keeps your right to sue,

In certain cases brought to court too.

The Eighth says punishments must be fair,

Not too harsh or hard to bear,

The Ninth reminds us rights still exist,

Even ones not on the list.

The Tenth says powers not written down

Belong to states and people around,

These rights protect us every day,

And help guide laws in every way.

When people learn these rights at school,

They better understand each rule.

Knowing freedoms, big and small,

Helps us respect the rights of all.

The Bill of Rights has stood the test,

Helping our nation do its best.

Though many years have passed us by,

Its freedoms still reach you and I.

T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



Our Rights, Our Voices MODULE 3, HIGH STAMINA

Long ago, when a nation was new,

Leaders asked, “What should we do?”

They wanted rules that all could know,

To help the young country safely grow.

They wrote down rights to make things fair,

So people’s freedoms would be there.

These promises would help explain

How laws should work across the land.

They knew the country still would grow,

And future generations needed to know

That everyone should have a voice,

And freedoms should protect each choice.

The First says you can speak your mind,

Practice religion of any kind,

Write your thoughts and gather too,

And transmit ideas as others do.

People also have the right to meet

Peacefully along a town or street.

They can ask leaders to hear their plea,

And work together respectfully.

The Second says you have a right

The Third says soldiers cannot stay,

Each amendment has an important role.
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To keep and bear arms, day or night,

Inside your home without your say.



They remind the government what it can do,

While protecting the rights of me and you.

The Fourth is protective of things and space,

No searches happen without a case,

The Fifth says courts must treat you fair,

And follow laws with proper care.

The Sixth gives you a trial that’s fair,

With a jury there to listen and care,

The Seventh keeps your right to sue,

In certain cases brought to court too.

The people who wrote these rights believed

Fairness should always be achieved.

They wanted justice to guide the land,

With equal laws that would always stand.

The Eighth says punishments must be fair,

Not too harsh or hard to bear,

The Ninth reminds us rights still exist,

Even ones not on the list.

The Tenth says powers not written down

Belong to states and people around.

This helps divide authority,

Creating balance for you and me.

These rights protect us every day,

And help guide laws in every way.

They shape the choices leaders make,

And the responsibilities we all take.

When people learn these rights at school,
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Knowing freedoms, big and small,

Helps us respect the rights of all.

The Bill of Rights has stood the test,

Helping our nation do its best.

Though many years have passed us by,

Its freedoms still reach you and I.

As new generations learn these rights,

They help keep fairness shining bright.

By understanding what they mean,

We can build a future strong and free.
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Our Rights, Our Voices MODULE 4, VERY HIGH STAMINA

Long ago, when a nation was new,

Leaders asked, “What should we do?”

They wanted rules that all could know,

To help the young country safely grow.

They wrote down rights to make things fair,

So people’s freedoms would be there.

These promises would help explain

How laws should work across the land.

After the Constitution was complete,

Many people thought one part was incomplete.

They wanted written rights everyone could see,

To help protect each person's liberty.

They knew the country still would grow,

And future generations needed to know

That everyone should have a voice,

And freedoms should protect each choice.

The First says you can speak your mind,

Practice religion of any kind,

Write your thoughts and gather too,

And transmit ideas as others do.

People also have the right to meet

Peacefully along a town or street.

They can ask leaders to hear their plea,

And work together respectfully.

The Second says you have a right
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The Third says soldiers cannot stay,

These early rights helped people see

How government should carefully be.

Its powers have important limits too,

To protect the rights of me and you.

Each amendment has an important role.

Together they help protect the whole.

They remind the government what it can do,

While protecting the rights of me and you.

The Fourth is protective of things and space,

No searches happen without a case,

The Fifth says courts must treat you fair,

And follow laws with proper care.

The Sixth gives you a trial that’s fair,

With a jury there to listen and care,

The Seventh keeps your right to sue,

In certain cases brought to court too.

The people who wrote these rights believed

Fairness should always be achieved.

They wanted justice to guide the land,

With equal laws that would always stand.

The Eighth says punishments must be fair,

Not too harsh or hard to bear,

The Ninth reminds us rights still exist,

Even ones not on the list.

The Tenth says powers not written down
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Inside your home without your say.



This helps divide authority,

Creating balance for you and me.

The first ten changes, large and small,

Are known as the Bill of Rights by all.

Together they form an important guide

That helps protect us nationwide.

These rights protect us every day,

And help guide laws in every way.

They shape the choices leaders make,

And the responsibilities we all take.

When people learn these rights at school,

They better understand each rule.

Knowing freedoms, big and small,

Helps us respect the rights of all.

The Bill of Rights has stood the test,

Helping our nation do its best.

Though many years have passed us by,

Its freedoms still reach you and I.

As new generations learn these rights,

They help keep fairness shining bright.

By understanding what they mean,

We can build a future strong and free.

Our rights come with responsibility too.

We should respect others in all we do.

When everyone follows laws that are fair,

Our voices and freedoms can all be shared.
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A Voice of Their Own MODULE 1, LOW STAMINA

Characters:

NARRATOR

THOMAS (a young apprentice)

MR. HARRIS (a shop owner)

Scene 1: Outside the Shop

(Thomas sweeps outside a small shop. Mr. Harris stands nearby, looking over papers.)

THOMAS: (curious) Mr. Harris, why do we follow laws from people who don’t live here?

MR. HARRIS: (sighs) Because the king and Parliament make the rules. That’s how it has always
been.

THOMAS: But it doesn’t seem fair.

Scene 2: Later That Day

(Thomas stops sweeping and leans on the broom. Mr. Harris looks thoughtful.)

NARRATOR: As more laws were passed, colonists began to think differently.

MR. HARRIS: I’ve been hearing about Virginia. They have a group of representatives who help
make decisions.

THOMAS: (interested) So people there have a voice?

MR. HARRIS: Yes. It’s called self-government.

THOMAS: That sounds better than having no say at all.

Scene 3: A New Understanding

(Both stand facing each other, more serious now.)

NARRATOR: Slowly, ideas about self-government began to grow.

MR. HARRIS: (firmly) If we live here and follow these laws, we should have a part in making them.

THOMAS: (nodding) I didn’t understand before, but now I do. People want to be heard.

MR. HARRIS: And once people start thinking that way, it’s hard to go back.

NARRATOR: These ideas continued to spread and helped shape the future of the colonies.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S

NARRATOR: In the colonies, most laws were made far away in Great Britain. Over time, some
colonists began to question this.



A Voice of Their Own MODULE 2, MEDIUM STAMINA

Characters:

NARRATOR

THOMAS (a young apprentice)

MR. HARRIS (a shop owner)

Scene 1: Outside the Shop

(Thomas sweeps outside a small shop. Mr. Harris stands nearby, looking over papers. People walk
past carrying baskets and supplies.)

THOMAS: (curious) Mr. Harris, why do we follow laws from people who don’t live here?

MR. HARRIS: (sighs) Because the king and Parliament make the rules. That’s how it has always
been.

THOMAS: But it doesn’t seem fair.

MR. HARRIS: Many people have started asking that same question.

THOMAS: I hear people talking in the market, but I never know what they mean.

MR. HARRIS: They are wondering if the colonies should have more of a voice.

THOMAS: I think I would want someone nearby making decisions for us.

(Thomas finishes sweeping and looks down the street as more people pass by.)

Scene 2: Later That Day

(Thomas stops sweeping and leans on the broom. Mr. Harris looks thoughtful.)

NARRATOR: As more laws were passed, colonists began to think differently.

MR. HARRIS: I’ve been hearing about Virginia. They have a group of representatives who help
make decisions.

THOMAS: (interested) So people there have a voice?

MR. HARRIS: Yes. It’s called self-government.

THOMAS: That sounds better than having no say at all.

MR. HARRIS: The representatives listen to the people who live there.
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NARRATOR: In the colonies, most laws were made far away in Great Britain. Over time, some
colonists began to question this.



THOMAS: Then they understand what families need.

MR. HARRIS: That is the idea. Many colonists hoped more places would have that chance.

NARRATOR: The more people talked about self-government, the more the idea spread from town
to town.

Scene 3: A New Understanding

(Both stand facing each other, more serious now.)

NARRATOR: Slowly, ideas about self-government began to grow.

MR. HARRIS: (firmly) If we live here and follow these laws, we should have a part in making them.

THOMAS: (nodding) I didn’t understand before, but now I do. People want to be heard.

MR. HARRIS: And once people start thinking that way, it’s hard to go back.

THOMAS: Maybe one day every colony will have a stronger voice.

MR. HARRIS: Change does not happen all at once, but every conversation matters.

THOMAS: Then I will keep listening and learning.

NARRATOR: These ideas continued to spread and helped shape the future of the colonies. As more
people shared their thoughts, the desire for self-government became stronger and helped lead to
important changes in American history.
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A Voice of Their Own MODULE 3, HIGH STAMINA

Characters:

NARRATOR

THOMAS (a young apprentice)

MR. HARRIS (a shop owner)

Scene 1: Outside the Shop

(Thomas sweeps outside a small shop. Mr. Harris stands nearby, looking over papers. The street is
busy with people carrying baskets, tools, and supplies. A wagon rolls past as neighbors stop to talk.)

THOMAS: (curious) Mr. Harris, why do we follow laws from people who don’t live here?

MR. HARRIS: (sighs) Because the king and Parliament make the rules. That’s how it has always
been.

THOMAS: But it doesn’t seem fair.

MR. HARRIS: You're not the first person to say that.

THOMAS: Really?

MR. HARRIS: I've heard customers talking about it almost every day. Some wonder why people far
away decide what happens here.

THOMAS: If they have never seen our town, how do they know what we need?

MR. HARRIS: That is the question many people are beginning to ask.

(Thomas sweeps for another moment before stopping to think.)

THOMAS: I thought everyone agreed with the king.

MR. HARRIS: Many people still do. They respect the king and want peace. But they also believe
their opinions should matter.

THOMAS: Can both things be true?

MR. HARRIS: Sometimes they can. People can be loyal and still hope for change.
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NARRATOR: In the colonies, most laws were made far away in Great Britain. The king and
Parliament decided what rules the colonists had to follow. Many people accepted those rules
because they believed that was simply the way things worked. Over time, however, some colonists
began to wonder if there could be a better way.



NARRATOR: Across the colonies, conversations like this happened in homes, shops, and meeting
places. People shared ideas with neighbors and family members. Some agreed, while others

Scene 2: Customers Arrive

(Two customers enter the shop. Thomas steps aside while Mr. Harris greets them. The customers
quietly discuss news from another colony before leaving.)

NARRATOR: News traveled slowly from one colony to another. Riders carried letters, and travelers
shared stories wherever they stopped. Even though the colonies were far apart, people often talked
about the same problems.

THOMAS: They sounded worried.

MR. HARRIS: They were talking about new laws.

THOMAS: Do the new laws affect everyone?

MR. HARRIS: Many of them do. Shop owners, farmers, workers, and families all feel the effects.

THOMAS: So everyone is paying attention now.

MR. HARRIS: More people are listening than ever before.

THOMAS: I never noticed how much people talk about government.

MR. HARRIS: Sometimes people don't think about government until a new law changes their daily
lives.

THOMAS: I guess that's true.

NARRATOR: As new laws were announced, more colonists began asking questions. They wanted to
understand why the rules were changing and whether they should have a voice in those decisions.

Scene 3: Later That Day

(Thomas stops sweeping and leans on the broom. Mr. Harris looks thoughtful as he folds the
papers.)

NARRATOR: As more laws were passed, colonists began to think differently.

MR. HARRIS: I've been hearing about Virginia. They have a group of representatives who help
make decisions.

THOMAS: (interested) So people there have a voice?

MR. HARRIS: Yes. It's called self-government.

THOMAS: That sounds better than having no say at all.
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MR. HARRIS: The people choose representatives to speak for them.

THOMAS: Then those representatives understand what life is like here.

MR. HARRIS: That is the idea.

THOMAS: Do they make every decision?

MR. HARRIS: No. They meet, discuss problems, and work together before making choices.

THOMAS: That seems like a fair way to solve problems.

MR. HARRIS: It gives people a chance to be heard.

THOMAS: I would rather have someone nearby speaking for us than someone far away who has
never visited.

MR. HARRIS: Many colonists began thinking the same way.

NARRATOR: Ideas about self-government spread from colony to colony. Some people learned
about representative government by reading newspapers. Others heard about it through
conversations with travelers or neighbors. Slowly, more colonists began to believe they should help
shape the laws they followed.

Scene 4: Thinking About the Future

(The afternoon sun begins to set. Thomas places the broom against the shop wall. Both look down
the quiet street.)

THOMAS: Do you think things will ever change?

MR. HARRIS: Change usually takes time.

THOMAS: Why?

MR. HARRIS: Because people have different opinions. Some welcome new ideas. Others believe it
is safer to keep things the same.

THOMAS: That makes sense.

MR. HARRIS: Before people make big changes, they often spend a long time talking and listening.

THOMAS: I suppose everyone wants what they think is best.

MR. HARRIS: Exactly.

THOMAS: Even if they don't agree?

MR. HARRIS: Even then.

NARRATOR: Not every colonist shared the same opinion. Some believed Great Britain should
continue leading the colonies. Others believed the colonies should have more control over their
own affairs.



Although they disagreed, many people continued discussing these important ideas.

THOMAS: I never realized that one question could make people think so much.

MR. HARRIS: Sometimes one question leads to many others.

Scene 5: A New Understanding

(Both stand facing each other, more serious now. The shop is quiet as the day comes to an end.)

NARRATOR: Slowly, ideas about self-government began to grow. More colonists believed that
people who lived in the colonies should help make the laws that affected their daily lives.

MR. HARRIS: (firmly) If we live here and follow these laws, we should have a part in making them.

THOMAS: (nodding) I didn't understand before, but now I do. People want to be heard.

MR. HARRIS: Every family, every worker, and every shop owner is affected by the choices leaders
make.

THOMAS: Then it makes sense for those people to have a voice.

MR. HARRIS: That was becoming an important belief throughout the colonies.

THOMAS: I think I understand self-government now.

MR. HARRIS: Tell me what it means.

THOMAS: It means people help choose representatives who speak for them and make decisions
closer to home.

MR. HARRIS: Well said.

THOMAS: It doesn't mean everyone agrees, but everyone has a chance to be heard.

MR. HARRIS: That's an important difference.

THOMAS: I wonder what will happen next.

MR. HARRIS: Only time will tell.

NARRATOR: These ideas continued to spread and helped shape the future of the colonies. As more
people discussed representative government and self-government, they began thinking differently
about leadership and fairness. Their conversations did not solve every problem right away, but they
encouraged people to ask questions, share ideas, and work toward a government in which citizens
had a voice. Those beliefs would become an important part of American history.
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A Voice of Their Own MODULE 4, VERY HIGH STAMINA

Characters:

NARRATOR

THOMAS (a young apprentice)

MR. HARRIS (a shop owner)

Scene 1: Outside the Shop

(Thomas sweeps outside a small shop. Mr. Harris stands nearby, looking over papers. People walk
along the street carrying baskets, barrels, and tools. A horse pulls a wagon past the shop.)

THOMAS: (curious) Mr. Harris, why do we follow laws from people who don't live here?

MR. HARRIS: (sighs) Because the king and Parliament make the rules. That's how it has always
been.

THOMAS: But it doesn't seem fair.

MR. HARRIS: You're not the first person to say that.

THOMAS: Really?

MR. HARRIS: I've heard customers talking about it almost every day. Some wonder why people far
away make decisions for families they've never met.

THOMAS: If they've never been here, how do they know what our town needs?

MR. HARRIS: That is exactly what many people are beginning to ask.

(Thomas sweeps quietly for a moment before speaking again.)

THOMAS: I thought everyone agreed with the king.

MR. HARRIS: Many people still respect the king. They want peace, and they want the colonies to
succeed. But they also believe their opinions should matter.

THOMAS: Can someone respect the king and still want things to change?

MR. HARRIS: Of course. Wanting a stronger voice does not always mean wanting to argue.
Sometimes people simply hope leaders will listen.
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NARRATOR: In the colonies, most laws were made far away in Great Britain. The king and
Parliament decided what rules the colonists had to follow. For many years, most people accepted
those rules because they believed that was simply how government worked. Over time, however,
some colonists began to ask questions. They wondered if people living in the colonies should have
a larger part in making the laws they followed every day.



THOMAS: I never thought about it that way.

NARRATOR: Across the colonies, conversations like this happened in homes, taverns, churches,
shops, and meeting places. Farmers talked while working in their fields. Merchants spoke with
customers. Families discussed the news around the dinner table. Some people agreed with one

Scene 2: News from Other Colonies

(A traveler stops outside the shop to rest for a few moments. He greets Mr. Harris before
continuing down the road.)

THOMAS: That traveler looked tired.

MR. HARRIS: He has been visiting several colonies.

THOMAS: Did he bring news?

MR. HARRIS: He did. Travelers often carry letters and stories from one town to another.

THOMAS: So that's how people learn what's happening far away?

MR. HARRIS: Before newspapers reached everyone, many people learned by listening to travelers.
News moved slowly, but people shared what they heard.

THOMAS: What did he say?

MR. HARRIS: He said people in several colonies are asking the same questions we are asking.

THOMAS: So we're not alone?

MR. HARRIS: Not at all.

THOMAS: That surprises me.

MR. HARRIS: It surprised many people at first. Even though the colonies are spread out, families
often face the same problems.

NARRATOR: As news traveled from colony to colony, people realized they shared many of the
same concerns. They wanted fair laws, safe communities, and leaders who understood their daily
lives. Although they lived miles apart, their conversations often sounded very similar.

(A customer enters the shop.)

CUSTOMER: Good afternoon, Mr. Harris.

MR. HARRIS: Good afternoon.

CUSTOMER: Have you heard about another meeting in town next week?

MR. HARRIS: I have.
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CUSTOMER: More people are planning to attend this time.

MR. HARRIS: It seems many people want to learn more.

CUSTOMER: They certainly do. Have a good day.

(The customer leaves.)

THOMAS: What kind of meeting?

MR. HARRIS: A gathering where neighbors discuss local concerns.

THOMAS: Does everyone agree?

MR. HARRIS: Hardly. Some people believe nothing should change. Others believe the colonies
should have a stronger voice.

THOMAS: Do people argue?

MR. HARRIS: Sometimes. But many simply share their ideas and listen to others.

THOMAS: That sounds important.

MR. HARRIS: It is. Listening helps people understand different points of view.

Scene 3: Later That Day

(Thomas leans his broom against the wall while Mr. Harris folds several papers.)

NARRATOR: As more laws were passed, colonists began to think differently. They talked with
neighbors, read newspapers when they could, and listened carefully whenever new information
arrived.

MR. HARRIS: I've been hearing about Virginia. They have a group of representatives who help
make decisions.

THOMAS: (interested) So people there have a voice?

MR. HARRIS: Yes. It's called self-government.

THOMAS: That sounds better than having no say at all.

MR. HARRIS: The people choose representatives to speak for them.

THOMAS: So the representatives know what life is like here?

MR. HARRIS: That's the idea. They understand local problems because they live among the people
they represent.

THOMAS: That seems fair.

MR. HARRIS: Many colonists thought so.
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THOMAS: Do the representatives always agree?

MR. HARRIS: No. They often discuss different ideas before making decisions.

THOMAS: I guess that's part of working together.

MR. HARRIS: Exactly.

NARRATOR: The idea of representative government was not new, but more colonists began paying
attention to it. They believed people who lived in the colonies understood local needs better than
leaders who lived across the ocean. These conversations encouraged many people to think
differently about government and leadership.

Scene 4: Thinking About the Future

(The afternoon sun begins to sink lower in the sky. Thomas carries a small box into the shop and
returns to the doorway. Mr. Harris places the papers neatly on the counter. The street has become
quieter than it was that morning.)

NARRATOR: As the day went on, Thomas continued thinking about everything he had heard. The
more he learned, the more questions he had. He began to notice that many adults were talking
about government whenever they gathered together.

THOMAS: Mr. Harris, do you think things will ever change?

MR. HARRIS: Change usually takes time.

THOMAS: Why?

MR. HARRIS: Because people have different opinions. Some welcome new ideas. Others believe it
is safer to keep things the same.

THOMAS: I suppose both sides think they are doing the right thing.

MR. HARRIS: Most people do.

THOMAS: Then how do they decide?

MR. HARRIS: They ask questions, share ideas, and listen to one another before making choices.

THOMAS: That sounds like hard work.

MR. HARRIS: It can be. Good decisions are not always made quickly.

NARRATOR: Many colonists wanted to understand what was happening before choosing a side.
They listened carefully to neighbors, family members, and community leaders. They knew the
choices being made could affect everyone.

(A woman carrying a basket pauses outside the shop.)
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MR. HARRIS: Good afternoon.

WOMAN: My husband has been talking about the meeting next week. He says many families are
planning to attend.

MR. HARRIS: I have heard the same thing.

WOMAN: People seem eager to learn more.

MR. HARRIS: They do.

WOMAN: Well, enjoy the rest of your day.

(She walks away.)

THOMAS: It seems everyone is talking about these meetings.

MR. HARRIS: More people want to understand what is happening before they form an opinion.

THOMAS: That seems wise.

MR. HARRIS: It is always good to learn before making a decision.

Scene 5: A Visit from a Neighbor

(A neighbor walks into the shop carrying a small sack of flour.)

NEIGHBOR: Hello, Mr. Harris.

MR. HARRIS: Welcome! What brings you by today?

NEIGHBOR: I stopped to pick up a few supplies before heading home.

(Thomas gathers the supplies while listening to the conversation.)

NEIGHBOR: Have you heard any more news from Virginia?

MR. HARRIS: Only that people continue meeting with their representatives.

NEIGHBOR: My cousin lives there. He says people feel proud that their voices can be heard.

THOMAS: Does everyone get exactly what they want?

NEIGHBOR: (smiles) No. That almost never happens.

THOMAS: Then why do they like it?

NEIGHBOR: Because they know someone is listening to the people who live there.

MR. HARRIS: That makes many people feel their community matters.

THOMAS: I think I understand.
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NEIGHBOR: When leaders know the people they represent, they often understand local problems
better.

THOMAS: That makes sense.

NEIGHBOR: Well, I'd better get home. Good day to both of you.

MR. HARRIS: Safe travels.

(The neighbor leaves.)

NARRATOR: Conversations like this happened often. One person would share something they had
heard, and another person would ask a question. Little by little, people learned more about
representative government and self-government.

Scene 6: Lessons from the Shop

(Thomas dusts the shelves while Mr. Harris organizes the day's sales.)

THOMAS: When I first started working here, I thought this shop was only about selling supplies.

MR. HARRIS: Shops can be places where people exchange ideas as well as goods.

THOMAS: I've learned more this week than I expected.

MR. HARRIS: Learning often begins with asking questions.

THOMAS: I'm glad I asked mine.

MR. HARRIS: So am I.

THOMAS: I used to think government had nothing to do with ordinary people.

MR. HARRIS: Many young people think that.

THOMAS: Now I see that laws affect families, businesses, farmers, and workers.

MR. HARRIS: They certainly do.

THOMAS: If laws affect everyone, shouldn't everyone have someone to speak for them?

MR. HARRIS: That became an important belief for many colonists.

THOMAS: I can understand why.

NARRATOR: As Thomas learned more, he realized that government was not just something
discussed by important leaders. It affected the daily lives of people throughout the colonies. Many
colonists believed those people deserved to have a voice.

Scene 7: A New Understanding

(The shop is quiet as evening approaches. Long shadows stretch across the street. Thomas places
the broom beside the doorway. Mr. Harris locks the front door after the last customer leaves.)
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NARRATOR: Slowly, ideas about self-government continued to spread. More colonists believed
that people who lived in the colonies should help make the laws they followed. Although many
questions remained, the conversations themselves were changing the way people thought.

MR. HARRIS: (firmly) If we live here and follow these laws, we should have a part in making them.

THOMAS: (nodding) I didn't understand before, but now I do. People want to be heard.

MR. HARRIS: Every family, every worker, every farmer, and every shop owner is affected by the
choices leaders make.

THOMAS: Then it seems fair for those people to have a voice.

MR. HARRIS: Many colonists believed the same thing.

THOMAS: I think I finally understand what self-government means.

MR. HARRIS: Tell me.

THOMAS: It means people help choose representatives who speak for them and make decisions
closer to home.

MR. HARRIS: Well said.

THOMAS: It doesn't mean everyone agrees.

MR. HARRIS: No. People can disagree and still work together.

THOMAS: But everyone has the chance to share ideas.

MR. HARRIS: That is one of the most important parts.

THOMAS: I wonder what the future will be like.

MR. HARRIS: None of us can know for certain.

THOMAS: Do you think people will keep talking about these ideas?

MR. HARRIS: I do. Once people begin asking thoughtful questions, those conversations usually
continue.

THOMAS: Then perhaps more people will understand why having a voice matters.

MR. HARRIS: I believe they will.

(Thomas looks out the window at neighbors walking home. Several stop to speak with one another
before continuing down the road.)

THOMAS: It seems every conversation teaches someone something new.

MR. HARRIS: That's often how change begins, not all at once, but one conversation at a time.
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NARRATOR: These ideas continued to spread throughout the colonies. Neighbors shared news,
families discussed important events, and community members gathered to listen and learn. Many
colonists came to believe that representative government gave people a stronger voice in the
decisions that affected their daily lives. Their conversations encouraged others to ask questions,
think carefully, and share their own ideas. Although change did not happen overnight, these
discussions helped shape the future of the colonies and became an important step in the growth of
American self-government.
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The Garden That Wouldn’t Grow MODULE 1, LOW STAMINA

Kendrix enjoyed spending time in her grandmother’s garden. Each spring, they carefully planted
tomatoes, peppers, and herbs in neat rows. It was something they looked forward to every year.
However, this season, the plants did not grow as expected.

After two weeks, Kendrix noticed that the plants appeared weak. Their leaves were pale instead of a
healthy green, and several stems were beginning to droop. Thinking she understood the problem,
Kendrix suggested that the plants needed more water. The following day, she watered each plant
much more than usual.

Instead of improving, the garden’s condition worsened. The soil became overly wet and muddy,
and many of the leaves started to turn yellow. Kendrix felt puzzled and slightly frustrated. She had
believed that adding more water would help the plants grow stronger.

Her grandmother examined the soil and explained that while water is necessary for plant growth,
too much water can prevent roots from getting enough air. Without proper air, the roots cannot
function effectively.

Kendrix realized that her actions had changed the condition of the soil, which affected the plants’
health. Together, they adjusted their approach by watering less frequently and allowing the soil to
dry out between watering. They also ensured the plants received enough sunlight.

Within several days, the plants began to recover. Kendrix quietly observed the garden, paying
closer attention to the soil and leaves than before.
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The Garden That Wouldn’t Grow MODULE 2, MEDIUM STAMINA

Kendrix enjoyed spending time in her grandmother’s garden. Each spring, they carefully planted
tomatoes, peppers, and herbs in neat rows. It was something they looked forward to every year.
However, this season, the plants did not grow as expected.

Before planting, Kendrix and her grandmother spent time preparing the garden. They pulled
weeds, loosened the soil, and mixed in compost to help the plants grow. Her grandmother
explained that healthy soil gives plants the support and nutrients they need. Kendrix liked
arranging the seed packets and helping decide where each plant would grow. They placed taller
plants where they would not block sunlight from the smaller ones. By the end of the afternoon, the
garden looked neat and ready for the growing season.

After two weeks, Kendrix noticed that the plants appeared weak. Their leaves were pale instead of a
healthy green, and several stems were beginning to droop. Some plants looked smaller than they
had the week before, while others had stopped growing altogether. Thinking she understood the
problem, Kendrix suggested that the plants needed more water. The following day, she watered
each plant much more than usual. She carefully poured water around every stem until the soil
looked dark and soaked. She hoped the extra water would help the plants recover quickly.

Instead of improving, the garden’s condition worsened. The soil became overly wet and muddy,
and many of the leaves started to turn yellow. Small puddles remained around several plants long
after Kendrix had finished watering. Even though the plants had plenty of water, they looked less
healthy each day. Kendrix felt puzzled and slightly frustrated. She had believed that adding more
water would help the plants grow stronger. Instead, her plan seemed to be making the problem
worse.

Her grandmother examined the soil and explained that while water is necessary for plant growth,
too much water can prevent roots from getting enough air. Without proper air, the roots cannot
function effectively. She gently dug into the soil to show Kendrix how wet it had become beneath
the surface. Her grandmother explained that healthy roots need both water and air to do their job.
She reminded Kendrix that caring for plants means paying attention to several conditions instead
of focusing on only one.

Kendrix realized that her actions had changed the condition of the soil, which affected the plants’
health. Together, they adjusted their approach by watering less frequently and allowing the soil to
dry out between watering. They also ensured the plants received enough sunlight. Each morning,
Kendrix checked the soil by touching it before deciding whether the plants needed water. She also
watched for changes in the leaves and stems so she could better understand how the plants were
responding.
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Within several days, the plants began to recover. New leaves appeared greener, and many of the
stems became stronger and stood upright again. Kendrix quietly observed the garden, paying closer
attention to the soil and leaves than before. She learned that healthy plants depend on a balance of
sunlight, water, air, and good soil. The experience taught her that solving a problem begins with
carefully observing what is happening before deciding how to fix it.
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The Garden That Wouldn’t Grow MODULE 3, HIGH STAMINA

Kendrix enjoyed spending time in her grandmother’s garden. Each spring, they carefully planted
tomatoes, peppers, and herbs in neat rows. It was something they looked forward to every year.
However, this season, the plants did not grow as expected.

Before planting, Kendrix and her grandmother spent several afternoons preparing the garden. They
pulled weeds, loosened the soil, and mixed in compost to help improve the growing conditions. Her
grandmother explained that healthy soil gives plants the nutrients and support they need to grow.
Kendrix enjoyed organizing the seed packets and helping decide where each plant should go. They
placed the taller tomato plants where they would not block sunlight from the smaller herbs and
peppers. They also left enough space between the plants so each one would have room to grow. By
the time they finished, the rows looked neat and organized. Kendrix smiled as she imagined how
colorful the garden would look later in the season.

Over the next several days, Kendrix checked the garden each morning before breakfast. Tiny green
sprouts began to appear through the soil. She was excited to see the first signs of growth and
eagerly pointed them out to her grandmother. They watered the garden carefully and removed
small weeds that appeared between the rows. Her grandmother reminded Kendrix that gardens
require patience because healthy plants grow little by little instead of all at once. Kendrix
understood that growing plants takes time, but she still hoped the garden would soon be full of
vegetables and herbs.

After two weeks, Kendrix noticed that the plants appeared weak. Their leaves were pale instead of a
healthy green, and several stems were beginning to droop. Some plants looked smaller than they
had the week before, while others seemed to have stopped growing altogether. Kendrix carefully
looked over each row, wondering why the garden looked so different from previous years. Thinking
she understood the problem, Kendrix suggested that the plants needed more water. Since the
weather had been warm, she believed the soil must have dried out more quickly than usual.

The following day, she watered each plant much more than usual. She slowly poured water around
every stem until the soil became dark and soaked. She even returned later that afternoon to give the
plants another drink because she wanted to make sure they had enough water. Kendrix felt
confident that she had solved the problem. She imagined the leaves becoming greener overnight
and the stems growing stronger by the next morning.

Instead of improving, the garden’s condition worsened. The soil became overly wet and muddy,
and many of the leaves started to turn yellow. Small puddles remained around several plants long
after Kendrix finished watering. The ground felt soft beneath her shoes, and some areas looked
almost swampy. Even though the plants had plenty of water, they looked less healthy each day.
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Kendrix felt puzzled and slightly frustrated. She had believed that adding more water would help
the plants grow stronger. Instead, her plan seemed to be making the problem worse. She wondered
if something else was wrong with the garden. Maybe insects had damaged the plants. Perhaps the
weather had changed too much. She thought about many possible reasons, but none of them
seemed to explain why every plant looked unhealthy.

Her grandmother examined the soil and carefully looked at the plants. She gently pressed her
fingers into the ground and noticed how wet it still felt beneath the surface. Then she explained
that while water is necessary for plant growth, too much water can prevent roots from getting
enough air. Without proper air, the roots cannot function effectively. Healthy roots absorb water
and nutrients from the soil, but they also need spaces between soil particles where air can reach
them. When the soil stays completely soaked, those air spaces fill with water instead.

To help Kendrix understand, her grandmother carefully dug beside one of the plants. She showed
her how the soil beneath the surface was still heavy and packed with water even though several
hours had passed since watering. "Plants need balance," she explained. "Too little water can cause
them to dry out, but too much water can cause problems, too." Kendrix realized she had been
thinking about only one part of what plants need to survive.

Her grandmother also reminded her that healthy plants depend on more than water alone. They
need sunlight to make food through their leaves. They need healthy soil that contains nutrients.
Their roots need enough room to grow, and they need air beneath the ground as well. Every part of
the environment works together to help plants stay healthy. If one condition changes too much, the
entire plant can be affected.

Kendrix realized that her actions had changed the condition of the soil, which affected the plants’
health. She understood that although she wanted to help, making a quick decision without carefully
observing the evidence had made the problem worse. Instead of guessing, she now wanted to pay
closer attention to what the plants were showing her.

Together, they adjusted their approach by watering less frequently and allowing the soil to dry out
between watering. They also ensured the plants received enough sunlight throughout the day. Each
morning, Kendrix gently touched the soil before deciding whether the plants needed water. If the
soil still felt damp below the surface, they waited another day before watering again. They also
removed weeds that competed with the vegetables for sunlight, water, and nutrients. As they
worked, Kendrix began noticing small differences in the appearance of each plant. Some leaves
became greener first, while others took several more days to improve.

After nearly a week, the muddy soil gradually became firmer. The puddles disappeared, and the
roots had a better chance to get the air they needed. New leaves slowly appeared, and many of them
looked healthier than the older yellow ones. The stems became stronger and stood more upright.
Although the garden did not recover immediately, it improved a little more each day.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



Within several days, the plants began to recover. New leaves appeared greener, and many of the
stems became stronger and stood upright again. Kendrix quietly observed the garden, paying closer
attention to the soil and leaves than before. Instead of assuming she already knew the answer, she
learned to gather information before deciding what to do. She realized that careful observation
often leads to better decisions.

By the end of the growing season, the tomato plants were covered with bright red fruit, the peppers
had grown large and colorful, and the herbs filled the garden with fresh scents. As Kendrix helped
harvest the vegetables, she thought about everything she had learned. She understood that healthy
plants depend on a balance of sunlight, water, air, and nutrient-rich soil. More importantly, she
discovered that solving problems begins with careful observation, thoughtful investigation, and a
willingness to adjust when new evidence shows a better solution.
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The Garden That Wouldn’t Grow MODULE 4, VERY HIGH STAMINA

Kendrix enjoyed spending time in her grandmother’s garden. Each spring, they carefully planted
tomatoes, peppers, and herbs in neat rows. It was something they looked forward to every year.
However, this season, the plants did not grow as expected.

Before planting, Kendrix and her grandmother spent several afternoons preparing the garden. They
pulled weeds, loosened the soil, and mixed in compost to improve the growing conditions. Her
grandmother explained that healthy soil gives plants the nutrients and support they need to grow.
Kendrix enjoyed organizing the seed packets and helping decide where each plant should go. They
placed the taller tomato plants where they would not block sunlight from the smaller herbs and
peppers. They also left enough space between the plants so each one would have room to grow. By
the time they finished, the rows looked neat and organized. Kendrix smiled as she imagined how
colorful the garden would become later in the season.

The garden quickly became part of Kendrix's daily routine. Before breakfast, she walked outside to
see if anything had changed overnight. She looked for tiny sprouts pushing through the soil and
watched as each plant slowly became taller. Every afternoon, she and her grandmother pulled small
weeds that appeared between the rows. Her grandmother explained that weeds compete with
garden plants for water, sunlight, nutrients, and space. Removing them gave the vegetables a better
chance to grow. Kendrix noticed that gardening required patience because progress happened a
little at a time.

As the days passed, the tiny seedlings developed more leaves. The tomato plants stretched upward,
and the herbs began giving off a fresh scent whenever the wind blew across the garden. Kendrix
enjoyed watching bees visit the flowers nearby. Her grandmother explained that many flowering
plants depend on pollinators to help them reproduce. Although the tomatoes had not yet produced
fruit, small yellow flowers began to appear on several plants. Kendrix became even more excited
about the growing season.

After two weeks, however, something changed. Kendrix noticed that the plants appeared weak.
Their leaves were pale instead of a healthy green, and several stems were beginning to droop. Some
plants looked smaller than they had the week before, while others seemed to have stopped growing
altogether. Kendrix slowly walked down each row, comparing the plants with how they had looked
only a few days earlier. She could tell something was wrong, but she was not sure what had caused
the change.

Thinking she understood the problem, Kendrix suggested that the plants needed more water. The
weather had been warm for several days, and the afternoon sun felt much hotter than it had earlier
in the spring. Kendrix reasoned that the heat must have dried out the soil more quickly than usual.
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carefully before deciding what to do. Kendrix glanced at the soil and thought it looked dry enough.
Feeling confident in her conclusion, she believed extra water would quickly solve the problem.

The following day, she watered each plant much more than usual. She slowly poured water around
every stem until the soil became dark and soaked. She carefully made sure every row received the
same amount of water. Later that afternoon, she returned with the watering can again because she
wanted to make certain none of the plants became thirsty during the hottest part of the day.
Kendrix felt proud of herself for taking extra care of the garden. She imagined the leaves becoming
greener overnight and expected to see stronger stems by morning.

Instead of improving, the garden's condition worsened. The soil became overly wet and muddy,
and many of the leaves started to turn yellow. Small puddles remained around several plants long
after Kendrix had finished watering. When she stepped into the garden, her shoes sank slightly into
the soft ground. The muddy soil stuck to her boots as she walked from one row to another. Even
though the plants had received plenty of water, they looked less healthy each day. Some leaves
curled at the edges, and several stems leaned farther toward the ground.

Kendrix felt puzzled and slightly frustrated. She had believed that adding more water would help
the plants grow stronger. Instead, her plan seemed to be making the problem worse. She sat quietly
beside the garden, trying to think of another explanation. Maybe insects were eating the roots
underground where she could not see them. Perhaps the seeds had not been healthy from the
beginning. She even wondered whether the weather had simply been too unusual that year. None of
her ideas seemed to explain why every plant was struggling.

Her grandmother joined her in the garden and quietly examined the plants. Instead of making an
immediate decision, she carefully observed each row. She looked at the leaves, gently pressed the
soil with her hands, and examined the stems one by one. Finally, she dug a small hole beside one of
the tomato plants. The soil beneath the surface was still very wet even though many hours had
passed since Kendrix watered it.

Her grandmother explained that while water is necessary for plant growth, too much water can
prevent roots from getting enough air. Without proper air, the roots cannot function effectively.
Healthy roots absorb water and nutrients from the soil, but they also need tiny spaces between soil
particles where air can reach them. When those spaces fill completely with water, oxygen cannot
move through the soil as easily. The roots struggle to do their job, even though water is plentiful.

To help Kendrix understand, her grandmother compared plant roots to people breathing. "Imagine
trying to breathe if the air around you disappeared," she said. "Your body would have trouble
working properly. Plant roots also need oxygen to stay healthy." Kendrix suddenly realized that she
had only been thinking about giving the plants enough water. She had not considered that too
much water could create an entirely different problem.
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Her grandmother continued explaining that healthy plants depend on several environmental
conditions working together. Plants need sunlight to make food in their leaves through
photosynthesis. They need nutrient-rich soil to supply minerals that support growth. They need
enough space so their roots and stems can develop properly. They also need air in the soil and the
right amount of water. When one condition changes too much, the balance is disturbed, and the
entire plant can be affected.

Kendrix listened carefully. She remembered learning in science class that scientists collect evidence
before drawing conclusions. Instead of making guesses, they observe carefully and test their ideas.
She realized she had skipped that important step. She had assumed she knew the cause of the
problem without gathering enough information first.

Together, Kendrix and her grandmother decided to change their approach. They stopped watering
the garden every day and allowed the soil to dry out naturally between waterings. Each morning,
Kendrix gently pressed her finger into the soil before deciding whether the plants needed more
water. Sometimes the surface looked dry, but the soil underneath still felt damp. Her grandmother
explained that appearances alone do not always tell the whole story.

While waiting for the soil to dry, they continued caring for the garden in other ways. They removed
weeds that competed with the vegetables for sunlight, water, and nutrients. They carefully checked
the leaves for signs of insects or disease. They made sure taller plants were not blocking sunlight
from the smaller herbs. Kendrix also noticed that different plants recovered at different rates. Some
tomatoes improved quickly, while a few peppers needed several more days before showing signs of
new growth.

Each afternoon, Kendrix wrote short notes in a small gardening notebook. She recorded whether
the soil felt dry or damp, whether they watered that day, and how the plants looked. After several
days, she noticed patterns. The healthiest plants were not always the ones that received the most
water. Instead, they were the ones growing in soil that stayed moist but not soaked. Recording
observations helped her notice details she might have forgotten otherwise.

Nearly a week later, the muddy soil gradually became firmer. The puddles disappeared, allowing
more air to reach the roots. New leaves slowly appeared, and many of them looked greener than the
older yellow ones. The stems became stronger and stood more upright. Although the improvement
happened gradually, Kendrix could clearly see that the changes were helping. She learned that
healthy growth often takes time and that problems are not always solved overnight.

As the weeks passed, the tomato plants grew taller and began producing clusters of green tomatoes
that slowly ripened into bright red fruit. The pepper plants developed shiny peppers in several
colors, and the herbs spread across their rows with thick, healthy leaves. Bees and butterflies
visited the flowers throughout the garden, and birds occasionally stopped nearby before flying away
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Harvest season soon arrived. Kendrix and her grandmother carefully picked tomatoes, peppers,
and herbs together. They filled baskets with vegetables they had grown themselves. As they worked,
Kendrix remembered how worried she had been only a few weeks earlier. Looking at the healthy
garden now, it was difficult to believe that many of the plants had once looked close to dying.

Her grandmother smiled and asked, "What do you think was the most important lesson you
learned?"

Kendrix thought for a moment before answering. "I learned that solving a problem isn't about
making a quick guess. It's about paying attention to what you observe and using evidence before
deciding what to do."

Her grandmother nodded. "That's true in gardening, and it's true in many other situations as well."

Kendrix quietly observed the garden one last time before carrying the baskets inside. She noticed
the healthy green leaves, the firm stems, and the rich brown soil that now held just the right
amount of moisture. She understood that healthy plants depend on a balance of sunlight, water,
air, nutrients, and space. More importantly, she learned that careful observation, thoughtful
investigation, and a willingness to change a plan based on evidence often lead to the best solutions.
The garden had recovered, but Kendrix had grown, too, becoming a more careful thinker each time
she stepped into the rows of plants.
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Words That Changed a Nation MODULE 1, LOW STAMINA

In the summer of 1776, leaders from the thirteen colonies met to make an important decision. They
had grown frustrated with British rule and believed it was time to form their own nation. After
many discussions, they approved the Declaration of Independence on July 4, 1776.

This document did more than announce freedom from Great Britain. It explained the ideas the new
nation would be built on. One of its most important claims was that “all men are created equal.” It
also stated that people are born with certain unalienable rights, including life, liberty, and the
pursuit of happiness. These rights were considered natural, meaning they could not be taken away
by a government.

Not everyone in the colonies believed these ideas were being fully applied. Abigail Adams, the wife
of John Adams, wrote a letter urging leaders to “Remember the Ladies.” She argued that women
should also have greater rights and protections. Her words showed that even at the nation’s
beginning, people were already questioning who was included in the promise of equality.

Even as the ink dried on the document, those questions did not disappear. In homes, meetings, and
letters, people continued to talk about what those rights really meant, and who should have them.
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Words That Changed a Nation MODULE 2, MEDIUM STAMINA

In the summer of 1776, leaders from the thirteen colonies met to make an important decision. They
had grown frustrated with British rule and believed it was time to form their own nation. After
many discussions, they approved the Declaration of Independence on July 4, 1776.

Before this happened, many colonists still considered themselves loyal to Great Britain. However,
disagreements between the colonies and the British government had grown over many years.
Colonists objected to taxes placed on them without representation in Parliament. They also
believed that the British government was limiting many of their freedoms. As tensions increased,
more leaders began to believe that declaring independence was the only solution.

This document did more than announce freedom from Great Britain. It explained the ideas the new
nation would be built on. One of its most important claims was that “all men are created equal.” It
also stated that people are born with certain unalienable rights, including life, liberty, and the
pursuit of happiness. These rights were considered natural, meaning they could not be taken away
by a government.

The Declaration also explained why governments exist. According to the document, governments
receive their power from the consent of the people they govern. This means that people agree to let
governments make laws and protect their rights. The document argued that if a government failed
to protect those rights, the people had the authority to change or replace it. These ideas were
unusual at the time because many countries were ruled by kings who claimed to have complete
authority.

The Declaration listed many complaints against King George III. Colonial leaders believed he had
ignored their concerns and treated the colonies unfairly. They included these examples to explain
why they believed separating from Great Britain was necessary. By giving their reasons, they hoped
other countries would understand why the colonies wanted to become independent.

Not everyone in the colonies believed these ideas were being fully applied. Abigail Adams, the wife
of John Adams, wrote a letter urging leaders to “Remember the Ladies.” She argued that women
should also have greater rights and protections. Her words showed that even at the nation’s
beginning, people were already questioning who was included in the promise of equality.

Other groups also recognized that the ideas in the Declaration did not apply equally to everyone.
Enslaved people remained without freedom, and many Native American groups faced conflict as
settlers continued moving west. Although the document spoke about equality and rights, many
people continued to work toward making those ideas a reality for everyone. These discussions
would continue for many years after the Declaration was written.
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Even as the ink dried on the document, those questions did not disappear. In homes, meetings, and
letters, people continued to talk about what those rights really meant, and who should have them.
Over time, the ideas in the Declaration inspired later generations to seek greater freedom and equal
treatment under the law. Although the nation still faced many challenges, the words written in 1776
continued to shape conversations about rights, liberty, and equality throughout American history.
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Words That Changed a Nation MODULE 3, HIGH STAMINA

In the summer of 1776, leaders from the thirteen colonies met to make an important decision. They
had grown frustrated with British rule and believed it was time to form their own nation. After
many discussions, they approved the Declaration of Independence on July 4, 1776.

Before this happened, many colonists still considered themselves loyal to Great Britain. They spoke
English, traded with British merchants, and followed many British laws. However, the relationship
between the colonies and Great Britain changed after the French and Indian War. Although Britain
won the war, it had borrowed large amounts of money to pay for it. To help repay this debt,
Parliament passed new taxes on the colonies.

Many colonists believed these taxes were unfair because they did not have representatives in
Parliament. They argued that people should have a voice in the government before being required
to pay taxes. This idea became known as "taxation without representation." As more taxes and laws
were passed, disagreements between the colonies and Great Britain continued to grow.

Some events made these disagreements even worse. The Boston Massacre increased anger toward
British soldiers. The Tea Act led to the Boston Tea Party, where colonists dumped tea into Boston
Harbor to protest British policies. Great Britain responded by passing laws that punished
Massachusetts. Instead of ending the protests, these actions caused many colonies to work
together.

Leaders from across the colonies gathered to discuss what should happen next. At first, many
hoped they could solve their problems while remaining part of the British Empire. As time passed,
however, more leaders believed that independence was the only way to protect the rights they
valued. In 1776, members of the Continental Congress voted to separate from Great Britain and
create a new nation.

This document did more than announce freedom from Great Britain. It explained the ideas the new
nation would be built on. One of its most important claims was that “all men are created equal.” It
also stated that people are born with certain unalienable rights, including life, liberty, and the
pursuit of happiness. These rights were considered natural, meaning they could not be taken away
by a government.

The writers believed these rights belonged to every person simply because they were human. They
argued that governments did not create these rights. Instead, governments existed to protect them.
If a government failed to protect the rights of its people, it was not carrying out its proper purpose.
This idea was different from the belief held by many kings in Europe, who claimed that their
authority came from birth or divine right.
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The Declaration also explained where government gets its power. It stated that governments
receive "their just powers from the consent of the governed." This means that people agree to allow
governments to make laws and lead the country. In return, governments are expected to protect
people's rights and work for the common good. The document argued that if a government became
harmful or unfair, the people had the right to change or replace it.

These ideas were influenced by Enlightenment thinkers such as John Locke. Locke believed that
people are born with natural rights and that governments should protect those rights. Many
colonial leaders studied these ideas and included them in the Declaration. They believed that
governments should serve the people rather than control them without their agreement.

The Declaration also included a long list of complaints against King George III. Colonial leaders
believed the king had ignored their concerns and repeatedly violated their rights. They accused him
of approving unfair taxes, limiting self-government, interfering with colonial courts, and keeping
soldiers in the colonies without permission. These grievances explained why the colonies believed
separation had become necessary.

The document was carefully organized. It began by explaining the reasons for writing it. Next, it
described the basic principles of government and individual rights. After that, it listed the
complaints against the king. Finally, it announced that the colonies were "Free and Independent
States." This clear organization helped explain the colonists' decision to people both in America
and around the world.

Approving the Declaration was only the beginning. Signing it was a serious risk. By declaring
independence, the delegates could be considered traitors by the British government. If the colonies
lost the Revolutionary War, many of the leaders could have faced severe punishment. Even so, they
believed the cause of independence was worth the risk.

Not everyone in the colonies believed these ideas were being fully applied. Abigail Adams, the wife
of John Adams, wrote a letter urging leaders to "Remember the Ladies." She argued that women
should also have greater rights and protections. Her words showed that even at the nation's
beginning, people were already questioning who was included in the promise of equality.

Other groups also recognized that the promises in the Declaration did not apply equally to
everyone. Enslaved people remained in bondage despite the document's statement that all people
are created equal. Many Native American nations faced growing conflicts as settlers expanded
westward. Free Black Americans also recognized the difference between the ideals written in the
Declaration and the realities many people experienced. These questions about equality would
continue to shape the nation for generations.

Although the Declaration did not solve every problem, it established important ideas that
influenced the future of the United States. Later movements for equal rights often referred back to
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described in the document. Over time, many Americans continued working to expand the meaning
of liberty and equality.

Even as the ink dried on the document, those questions did not disappear. In homes, meetings,
newspapers, and letters, people continued to discuss what those rights really meant, and who
should have them. Some debated the role of government, while others questioned how freedom
should apply to different groups of people. These conversations became part of the nation's history
and continued long after the Revolutionary War ended.

Today, the Declaration of Independence remains one of the most important documents in
American history. It announced the birth of a new nation, explained the purpose of government,
and introduced ideas about liberty, equality, and natural rights that continue to influence the
United States. Although Americans have continued to debate how these principles should be
applied, the words written in 1776 still encourage people to think about freedom, fairness, and the
responsibilities of both citizens and government.
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Words That Changed a Nation MODULE 4, VERY HIGH STAMINA

In the summer of 1776, leaders from the thirteen colonies met to make an important decision. They
had grown frustrated with British rule and believed it was time to form their own nation. After
many discussions, they approved the Declaration of Independence on July 4, 1776.

Before this happened, many colonists considered themselves loyal British subjects. They spoke
English, traded with British merchants, and followed British laws. Most people did not originally
want to separate from Great Britain. Instead, they hoped disagreements with the British
government could be resolved peacefully. However, the relationship between the colonies and
Great Britain changed over many years as conflicts became more serious.

One major turning point came after the French and Indian War, which ended in 1763. Although
Great Britain won the war and gained more land in North America, it also gained a large amount of
debt. British leaders believed the colonies should help pay for the cost of defending the land.
Parliament passed several new taxes, including the Sugar Act and the Stamp Act. These laws
required colonists to pay taxes on goods they used every day.

Many colonists believed these taxes were unfair. They argued that they had no representatives in
Parliament, the group that made Britain's laws. Because they could not vote for members of
Parliament, they believed it was wrong for Parliament to tax them. Their protest became known by
the phrase "taxation without representation." This idea spread quickly through newspapers,
speeches, and public meetings. Colonists believed that governments should listen to the people
they governed.

As more taxes were passed, protests became stronger. Some colonists refused to buy British goods.
Others organized meetings to encourage people to support local businesses instead. Groups such as
the Sons of Liberty protested against British policies and encouraged resistance. Although not
every colonist agreed with these actions, many shared the belief that their rights were being
ignored.

Several important events increased tensions even further. In 1770, the Boston Massacre occurred
when British soldiers fired into a crowd of colonists, killing several people. News of the event
spread quickly and caused many colonists to distrust British authority even more. Three years
later, Parliament passed the Tea Act. Although tea became less expensive, the law gave one
company special trading rights. Many colonists believed this law still represented unfair taxation.

To protest, members of the Sons of Liberty disguised themselves and boarded ships in Boston
Harbor. They dumped hundreds of chests of tea into the water during an event that became known
as the Boston Tea Party. Great Britain responded by passing the Intolerable Acts, which punished
the colony of Massachusetts. Instead of weakening colonial resistance, these laws encouraged the
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Leaders from the colonies gathered at the First Continental Congress to discuss what should
happen next. At first, many delegates still hoped they could settle their disagreements peacefully.
Fighting began in 1775 at Lexington and Concord, making compromise much more difficult. As the
conflict continued, more colonial leaders concluded that independence was the only way to protect
the rights they believed belonged to the people.

In June 1776, the Continental Congress appointed a committee to prepare a declaration explaining
why the colonies wanted independence. Thomas Jefferson wrote most of the document, although
other committee members suggested changes before it was presented to Congress. Delegates
carefully debated the wording because they wanted every sentence to clearly explain their reasons
for separating from Great Britain.

This document did more than announce freedom from Great Britain. It explained the ideas the new
nation would be built on. One of its most important claims was that "all men are created equal." It
also stated that people are born with certain unalienable rights, including life, liberty, and the
pursuit of happiness. These rights were considered natural, meaning they could not be taken away
by a government.

The Declaration explained that governments exist to protect these rights. According to the
document, governments receive "their just powers from the consent of the governed." This means
that governments receive authority because the people agree to be governed. If leaders fail to
protect people's rights or become destructive, the people have the right to change or replace that
government.

These ideas were influenced by Enlightenment thinkers, especially John Locke. Locke believed that
people possess natural rights simply because they are human. He argued that governments should
protect life, liberty, and property. If a government failed to protect those rights, citizens could
create a better government. Colonial leaders believed these ideas supported their decision to seek
independence.

At the time, these beliefs challenged the way many European countries were governed. Most
nations were ruled by kings or queens who inherited power through their families. Some rulers
claimed that God had chosen them to govern, an idea called divine right. The Declaration rejected
this belief by saying that governments should serve the people instead of ruling over them without
their agreement.

The Declaration also included a long list of complaints against King George III. Colonial leaders
believed he had repeatedly violated their rights. They accused him of refusing to approve important
colonial laws, dissolving colonial legislatures, interfering with courts, maintaining standing armies
during peacetime, quartering soldiers, placing unfair taxes on the colonies, and denying colonists
many of the rights they believed English citizens deserved.
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By listing these grievances, the authors hoped to explain their decision not only to the colonists but
also to other countries. They wanted foreign nations to understand that independence was not a
sudden decision. Instead, they argued that it became necessary after years of unsuccessful attempts
to solve their disagreements peacefully.

The Declaration was organized carefully. It began by explaining why the colonies were writing the
document. Next, it described the basic principles of government and natural rights. After that, it
listed complaints against King George III. Finally, it officially declared that the colonies were "Free
and Independent States." This organization helped readers understand both the ideas behind
independence and the reasons for declaring it.

Approving the Declaration was only the beginning. Signing the document required tremendous
courage. If Great Britain defeated the colonies, the delegates who signed it could have been
arrested for treason. They risked losing their property, their freedom, and even their lives. Even
with these dangers, they believed creating an independent nation was worth the risk.

Winning independence also required years of fighting. The Revolutionary War continued until
1783. Soldiers faced shortages of food, clothing, weapons, and supplies. Families sacrificed by
growing food, making clothing, raising money, and supporting the war effort in many different
ways. The struggle for independence required the efforts of both soldiers and civilians.

Not everyone in the colonies supported independence. People who remained loyal to Great Britain
were called Loyalists. They believed the colonies should continue to be part of the British Empire.
Others, known as Patriots, supported independence and believed the colonies should govern
themselves. Families and neighbors sometimes disagreed strongly about which side to support.

Not everyone in the colonies believed the ideas in the Declaration were being fully applied. Abigail
Adams, the wife of John Adams, wrote a famous letter urging leaders to "Remember the Ladies."
She argued that women should receive greater rights and protections. Although women could not
vote at that time, Abigail Adams believed they deserved a stronger voice in the new nation.

Other groups also recognized that the promises in the Declaration did not apply equally to
everyone. Enslaved African Americans remained in bondage despite the statement that "all men
are created equal." Many enslaved people hoped that the ideas of liberty would eventually lead to
freedom, but slavery continued for many years after independence.

Native American nations also faced difficult challenges during this period. Many tribes had lived on
the land long before European settlers arrived. As the new nation expanded westward, conflicts
over land became more common. Some Native American groups sided with the British during the
Revolutionary War because they hoped Britain would slow colonial expansion. Others remained
neutral or made different choices based on their own circumstances.
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Free Black Americans also recognized the difference between the Declaration's promises and
everyday life. Many believed that if the nation truly believed in equality, those principles should
apply to everyone. Throughout American history, people seeking equal rights often pointed back to
the words of the Declaration to support their arguments.

Although the Declaration did not solve every problem, it introduced ideas that continued to
influence the nation. Many later movements for greater equality and expanded rights referred to its
principles. Abolitionists used its language to argue against slavery. Women's rights advocates
pointed to its promises while seeking equal treatment. Civil rights leaders later reminded
Americans that the nation's founding ideals should apply to all citizens.

The influence of the Declaration reached beyond the United States. People in other countries read
the document and were inspired by its ideas about freedom, self-government, and natural rights.
Some nations created governments based on similar principles, while others used its ideas to
support their own movements for independence.

Today, the Declaration of Independence remains one of the most important documents in
American history. Students continue to study its words because they explain the nation's founding
principles. The document reminds people that governments exist to protect rights and that citizens
play an important role in shaping their government.

Even as the ink dried on the document, the conversations it started did not disappear. In homes,
churches, newspapers, schools, town meetings, and letters, people continued discussing what
freedom, equality, and natural rights truly meant. Those conversations have continued for more
than two centuries. Americans have often disagreed about how these ideas should be applied, but
the principles written in 1776 have remained at the center of those discussions.

The Declaration of Independence announced the birth of a new nation, but it also created a set of
ideals that challenged future generations to continue improving the country. Its words encouraged
people to think about fairness, liberty, equality, and the responsibilities of both citizens and
government. While the nation has changed in many ways since 1776, the ideas expressed in the
Declaration continue to shape American democracy and inspire people to work toward the promise
of equal rights and freedom for all.
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A Difficult Compromise MODULE 1, LOW STAMINA

In the summer of 1787, leaders met in Philadelphia to fix the country’s government. At the
Constitutional Convention, they argued about many things, but one issue caused serious
disagreement, how to count enslaved people when deciding representation in Congress.

Southern states wanted enslaved people counted as part of their population. If they were counted,
those states would have more representatives and more power. Northern states pushed back. They
argued that it wasn’t fair to count people who were not free and could not vote.

The debate went on for days. Voices were raised, and some delegates worried the meeting might fall
apart. Finally, a compromise was suggested. Instead of fully counting enslaved people or not
counting them at all, each enslaved person would count as three-fifths of a person. This became
known as the Three-Fifths Compromise.

Some delegates agreed because they wanted the convention to succeed. Others were uncomfortable
with the decision but felt there was no easy answer. The compromise helped the group move
forward, but it didn’t solve the deeper problem.

Even after the meeting ended, people continued to question the decision. Was it fair? Should
representation be based on total population, or only on those who had rights? Different groups had
different opinions, and those disagreements did not go away.
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A Difficult Compromise MODULE 2, MEDIUM STAMINA

In the summer of 1787, leaders met in Philadelphia to fix the country’s government. At the
Constitutional Convention, they argued about many things, but one issue caused serious
disagreement, how to count enslaved people when deciding representation in Congress.

The delegates knew that representation would affect how much influence each state had in the new
government. States with larger populations would likely receive more seats in the House of
Representatives. That meant the way people were counted could change which states had the most
power when laws were made.

Southern states wanted enslaved people counted as part of their population. If they were counted,
those states would have more representatives and more power. Northern states pushed back. They
argued that it wasn’t fair to count people who were not free and could not vote.

The disagreement was especially difficult because slavery was tied to the economy of many
Southern states. Enslaved people worked on farms and plantations, but they had no voice in the
government. Some delegates pointed out that counting them for representation would increase the
power of the very people who held them in slavery.

The debate went on for days. Voices were raised, and some delegates worried the meeting might fall
apart. Finally, a compromise was suggested. Instead of fully counting enslaved people or not
counting them at all, each enslaved person would count as three-fifths of a person. This became
known as the Three-Fifths Compromise.

The rule did not mean that one person was divided into parts. It was a formula used to count
population. For every five enslaved people, three were added to a state’s population total. This total
helped decide the number of representatives the state would receive in Congress.

Some delegates agreed because they wanted the convention to succeed. Others were uncomfortable
with the decision but felt there was no easy answer. The compromise helped the group move
forward, but it didn’t solve the deeper problem.

In fact, the decision gave slaveholding states more influence in the new national government.
Enslaved people still had no right to vote, choose leaders, or speak for themselves in Congress.
Their numbers were used to increase political power, even though their own rights were denied.

Even after the meeting ended, people continued to question the decision. Was it fair? Should
representation be based on total population, or only on those who had rights? Different groups had
different opinions, and those disagreements did not go away.

For many Americans, this part of the Constitution is a reminder that important decisions should be
examined not only by what they achieve, but also by whom they deeply harm.
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The Three-Fifths Compromise shows how leaders sometimes make agreements to keep a larger
plan moving forward. It also shows that a compromise can solve one problem while leaving another
problem in place. The Constitution created a stronger government, but slavery remained. Years
later, the nation would continue to struggle over freedom, equality, representation, and the
meaning of the words “We the People.”
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A Difficult Compromise MODULE 3, HIGH STAMINA

In the summer of 1787, leaders met in Philadelphia to fix the country’s government. At the
Constitutional Convention, they argued about many things, but one issue caused serious
disagreement, how to count enslaved people when deciding representation in Congress.

The United States was still a young nation. Under its first plan of government, Congress had little
power to collect money or solve problems between the states. Many leaders feared that the country
would not survive unless the government became stronger. Delegates from twelve states traveled to
Philadelphia to write a new plan. Rhode Island chose not to send anyone.

The meetings were held in secret so delegates could speak freely. Windows were often kept closed
even during the hot summer. Inside the meeting room, delegates discussed how Congress should
be organized and how much power the national government should have. Large states wanted
representation based on population. Small states feared that this would allow the largest states to
control every decision.

The delegates settled part of that argument by creating two parts of Congress. In the Senate, every
state would have two members. In the House of Representatives, the number of members from
each state would depend on population. This agreement raised another difficult question: Who
would be included when a state’s population was counted?

Southern states wanted enslaved people counted as part of their population. If they were counted,
those states would have more representatives and more power. Northern states pushed back. They
argued that it wasn’t fair to count people who were not free and could not vote.

Slavery existed in both regions, but it was especially important to the economy of the South. Many
Southern landowners operated large farms and plantations. Enslaved men, women, and children
were forced to grow crops such as tobacco, rice, and indigo. They worked without pay and could not
choose where to live or how to use their own labor.

Northern delegates noticed a contradiction. Southern leaders often treated enslaved people as
property when discussing laws and business. However, those same leaders wanted to count
enslaved people as members of the population when representation was discussed. Northern
delegates argued that Southern states should not receive extra power from people who had no
political voice.

The debate went on for days. Voices were raised, and some delegates worried the meeting might fall
apart. Finally, a compromise was suggested. Instead of fully counting enslaved people or not
counting them at all, each enslaved person would count as three-fifths of a person. This became
known as the Three-Fifths Compromise.
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The rule was a mathematical formula, not a statement that a person could truly be divided into
pieces. For every five enslaved people living in a state, three were added to the population total
used for representation. If a state had 5,000 enslaved people, 3,000 would be included in that
count. The formula was also used when certain taxes were divided among the states.

This arrangement gave Southern states more seats in the House than they would have received if
enslaved people had not been counted. It also gave those states more votes in the Electoral College,
which selects the president. However, enslaved people gained no power from the decision. They
could not vote, run for office, or choose the representatives whose numbers increased because of
them.

Some delegates agreed because they wanted the convention to succeed. Others were uncomfortable
with the decision but felt there was no easy answer. The compromise helped the group move
forward, but it didn’t solve the deeper problem.

That deeper problem was slavery. The new nation had been founded on statements about liberty
and natural rights, yet hundreds of thousands of people remained enslaved. The Constitution
created a stronger government, but it did not free them. It protected an agreement that allowed
slaveholding states to gain political influence while continuing to deny freedom to enslaved people.

The compromise also shaped later national decisions. Because Southern states received additional
representatives and electoral votes, leaders who supported slavery held greater power in the
government. They could influence laws, presidential elections, and appointments. This made it
more difficult for opponents of slavery to change national policy.

Even after the meeting ended, people continued to question the decision. Was it fair? Should
representation be based on total population, or only on those who had rights? Different groups had
different opinions, and those disagreements did not go away.

As the country expanded westward, the disagreement became more serious. Each time a new state
entered the Union, leaders argued about whether slavery would be allowed there. The answer could
change the balance between free states and slave states in Congress. Lawmakers made additional
compromises, but each one delayed rather than settled the conflict.

By 1861, the nation had divided and the Civil War had begun. After four years of fighting, the
Thirteenth Amendment ended slavery in the United States. The Fourteenth Amendment later
required states to count the whole number of persons for representation. That change ended the
three-fifths formula.

The Three-Fifths Compromise is important because it shows that an agreement can keep a group
working together without being fair to everyone affected by it. The delegates solved an immediate
political problem, but they left millions of people without freedom or representation. Their decision
influenced the government for decades.
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The event also raises questions that citizens can still consider. When leaders compromise, whose
interests are protected? Who is asked to give something up? Who is left out of the discussion?
Studying the convention does not require readers to accept every decision the delegates made.
Instead, it allows them to examine how power, fairness, and human rights can come into conflict.

The Constitution helped create a national government, but the Three-Fifths Compromise remains
one of its most troubling agreements. It reminds readers that laws can have effects far beyond the
moment in which they are written. It also shows why citizens must carefully examine whether
government decisions honor the rights and dignity of every person.
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A Difficult Compromise MODULE 4, VERY HIGH STAMINA

In the summer of 1787, leaders met in Philadelphia to fix the country’s government. At the
Constitutional Convention, they argued about many things, but one issue caused serious
disagreement, how to count enslaved people when deciding representation in Congress.

The United States was still a young nation after the Revolution. The states were joined under a plan
called the Articles of Confederation. That plan gave most power to the states and little power to the
national government. Congress could ask states for money, but it could not force them to pay. It
also had trouble settling disagreements about trade and other problems.

One major disagreement was about representation in Congress. Larger states wanted the number
of representatives to be based on population. They believed that states with more people should
have more votes. Smaller states feared that this plan would allow the largest states to control
Congress. They wanted each state to have the same number of votes, no matter how many people
lived there.

After much debate, the delegates created a compromise. Congress would have two parts. In the
Senate, each state would have two members. In the House of Representatives, the number of
members from each state would depend on its population. This arrangement pleased both large
and small states in some ways. However, it led to another difficult question: Who would be counted
as part of a state’s population?

Southern states wanted enslaved people counted as part of their population. If they were counted,
those states would have more representatives and more power. Northern states pushed back. They
argued that it wasn’t fair to count people who were not free and could not vote.

Slavery existed in several parts of the country, but it had become especially important to the
economy of the South. Many Southern landowners operated farms and plantations. Enslaved men,
women, and children were forced to grow tobacco, rice, indigo, and other crops. Their labor made
money for slaveholders, yet enslaved people received no pay and had no control over their own
lives.

Enslaved families could be separated when a person was sold. They could not choose where to live,
where to work, or whether their children would remain with them. Laws treated them as property
instead of as citizens. They were denied the rights that white Americans claimed were important
when the nation declared its independence from Britain.

Northern delegates noticed a serious contradiction. Southern leaders often treated enslaved people
as property when discussing laws and business. However, those same leaders wanted to count
enslaved people as members of the population when representation was discussed. Northern
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delegates argued that Southern states should not receive extra political power from people who had
no voice in government.

Southern delegates answered that enslaved people were part of their communities and should be
included in population totals. They warned that they might refuse to support the new Constitution
if their states lost too much power. Some delegates feared that without an agreement, the
convention would fail and the states would remain divided under the weak Articles of
Confederation.

The debate went on for days. Voices were raised, and some delegates worried the meeting might fall
apart. Finally, a compromise was suggested. Instead of fully counting enslaved people or not
counting them at all, each enslaved person would count as three-fifths of a person. This became
known as the Three-Fifths Compromise.

The rule was a mathematical formula used for representation and certain taxes. It did not mean
that a person could truly be divided into parts. For every five enslaved people living in a state, three
were added to the population total used to decide representation. If a state had 5,000 enslaved
people, 3,000 would be included in the count.

The formula affected the number of seats a state received in the House of Representatives. It also
affected the number of votes a state had in the Electoral College, which is used to select the
president. Southern states gained more political power than they would have had if enslaved people
had not been counted at all.

However, enslaved people gained no power from the agreement. They could not vote for
representatives. They could not run for office or speak in Congress. Their numbers increased the
influence of the people who enslaved them, while their own rights continued to be denied. This was
one of the most unfair parts of the compromise.

Some delegates agreed because they wanted the convention to succeed. Others were uncomfortable
with the decision but felt there was no easy answer. The compromise helped the group move
forward, but it didn’t solve the deeper problem.

That deeper problem was slavery. The new nation had been founded on the idea that people had
natural rights, including life and liberty. Yet hundreds of thousands of people remained enslaved.
The Constitution created a stronger government, but it did not free them. Instead, the compromise
allowed slaveholding states to gain political influence while continuing to deny freedom to enslaved
people.

The agreement also shaped later decisions made by the national government. Because Southern
states received additional representatives and electoral votes, leaders who supported slavery held
greater power. They could influence laws, presidential elections, and appointments to important
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government positions. This made it harder for people who opposed slavery to change national
policy.

Even after the meeting ended, people continued to question the decision. Was it fair? Should
representation be based on total population, or only on those who had rights? Different groups had
different opinions, and those disagreements did not go away.

Other people believed the agreement gave too much power to slaveholding states. They pointed out
that enslaved people were being counted only when their numbers benefited white leaders. They
were not counted as citizens with equal rights. To these critics, the compromise did not simply
avoid a disagreement. It supported a system that treated human beings unfairly.

As the country expanded westward, the conflict over slavery became more serious. Each time a new
territory asked to become a state, leaders argued about whether slavery would be permitted there.
The answer could change the balance between free states and slave states in Congress. Both sides
feared that the other would gain too much power.

The nation became increasingly divided. Abolitionists worked to end slavery and described its
cruelty. Enslaved people resisted in many ways. Some escaped through networks that became
known as the Underground Railroad. Others protected their families, learned to read in secret, or
refused to accept the idea that slavery was just.

Slaveholders and their supporters defended the system because it brought them wealth and power.
They argued that states should be allowed to make their own decisions about slavery. As the debate
grew, political parties changed, friendships broke apart, and violence sometimes occurred. The
earlier compromises had not removed the disagreement. They had only postponed it.

After the war, the Thirteenth Amendment ended slavery in the United States. The Fourteenth
Amendment later required states to count the whole number of persons when deciding
representation. This change ended the three-fifths formula. It also made clear that representation
would no longer be based on the earlier compromise.

The Three-Fifths Compromise is important because it shows that an agreement can keep a group
working together without being fair to everyone affected by it. The delegates solved an immediate
political problem, but they left millions of people without freedom or representation. Their decision
influenced the government for decades.

The event also raises questions that citizens can still consider. When leaders compromise, whose
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In 1860 and 1861, several Southern states left the Union after Abraham Lincoln was elected
president. The Civil War began soon afterward. The war lasted four years and caused enormous
loss of life. During the conflict, President Lincoln issued the Emancipation Proclamation, which
declared enslaved people in areas controlled by the Confederacy to be free.



decision may help people reach an agreement, but that does not always make the decision fair.

Studying the convention does not require readers to accept every choice the delegates made.
Instead, it allows them to examine how power, fairness, and human rights can come into conflict. It
also shows why citizens should look closely at the effects of laws, not just the reasons leaders give
for passing them.

The Constitution helped create a stronger national government, but the Three-Fifths Compromise
remains one of its most troubling agreements. It reminds readers that laws can have effects far
beyond the moment in which they are written. It also shows why government decisions should
protect the rights and dignity of every person.

The delegates in Philadelphia were trying to hold the states together, but their solution came at a
heavy cost. Enslaved people were used in a political calculation while being denied freedom and a
voice. Understanding that contradiction helps explain both the success of the Constitution and the
long struggle to make its promises apply to all Americans.
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A Visit to the Workshop MODULE 1, LOW STAMINA

The year was 1880, and the streets of the city were darker than Zaylen expected. She held tightly to
her brother’s hand as they walked toward a small building filled with light. “That’s where he
works,” her brother whispered.

Inside, the room buzzed with activity. Wires stretched across tables, and glass bulbs sat in rows. In
the center of it all stood Thomas Edison, speaking quickly as he moved from one experiment to
another.

Zaylen watched as one of the men carefully adjusted a thin wire inside a glass bulb. A moment
later, it began to glow. The room filled with a steady, warm light. Zaylen gasped. It was brighter
than any candle she had ever seen.

Edison smiled as he looked around the room. “We’re getting closer,” he said. “People should have
light that is safe and lasts longer.”

Zaylen thought about her home, where her family used oil lamps that flickered and sometimes
filled the air with smoke. She imagined what it would be like to have a steady light that didn’t go
out so easily.

Before leaving, Zaylen took one last look at the glowing bulbs. Outside, the streets were still dim,
but she knew something was changing.

As she and her brother walked home, she glanced back at the workshop, where the lights continued
to shine late into the night.
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A Visit to the Workshop MODULE 2, MEDIUM STAMINA

The year was 1880, and the streets of the city were darker than Zaylen expected. She held tightly to
her brother’s hand as they walked toward a small building filled with light. “That’s where he
works,” her brother whispered.

Zaylen had heard people talk about Thomas Edison before. Some called him an inventor. Others
said he was a man who never stopped asking questions. Zaylen was not sure what to expect, but she
was eager to see the place where he worked.

Inside, the room buzzed with activity. Wires stretched across tables, and glass bulbs sat in rows.
Tools, notebooks, and pieces of metal covered nearly every open space. In the center of it all stood
Thomas Edison, speaking quickly as he moved from one experiment to another.

Several workers listened as Edison gave directions. One man wrote notes in a thick book. Another
checked a machine near the wall. No one seemed bothered by the noise or the crowded tables.
Everyone was focused on solving the same problem.

Zaylen watched as one of the men carefully adjusted a thin wire inside a glass bulb. Edison leaned
closer to study it. A moment later, the bulb began to glow. The room filled with a steady, warm
light. Zaylen gasped. It was brighter than any candle she had ever seen.

The light stayed on as the workers watched. One of them checked the time. Edison did not cheer.
Instead, he asked how long the wire had lasted and what material had been used. Then he told the
group to prepare another test.

“We’re getting closer,” Edison said. “People should have light that is safe and lasts longer.”

Zaylen thought about her home, where her family used oil lamps that flickered and sometimes
filled the air with smoke. Her mother had to trim the wicks and add oil each day. On windy nights,
the flame sometimes went out. Zaylen imagined what it would be like to have a steady light that did
not go out so easily.

As she looked around, she noticed several bulbs that were dark. Her brother explained that many
experiments had failed. Some wires burned too quickly, while others did not glow brightly enough.
Edison and his workers tested one idea after another.

“Doesn’t he get tired of failing?” Zaylen asked.

Her brother smiled. “He says each test teaches them something.”

For the first time, Zaylen understood that an invention was not created in one lucky moment. It
grew from patience, careful work, and many mistakes.
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Before leaving, Zaylen took one last look at the glowing bulbs. Edison was already bending over
another table, studying a new wire. The workers returned to their notes and tools.

Outside, the streets were still dim, but Zaylen knew something was changing. As she and her
brother walked home, she glanced back at the workshop, where the lights continued to shine late
into the night. She wondered if one day homes, stores, and entire streets would glow with the same
steady light.
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A Visit to the Workshop MODULE 3, HIGH STAMINA

The year was 1880, and the streets of the city were darker than Zaylen expected. She held tightly to
her brother’s hand as they walked toward a small building filled with light. “That’s where he
works,” her brother whispered.

Zaylen had heard people talk about Thomas Edison before. Some called him an inventor. Others
said he was a man who never stopped asking questions. She had also heard that he often worked
late into the night. Zaylen was not sure what to expect, but she was eager to see the place where he
worked.

Her brother opened the door, and warm air rushed toward them. The room smelled like oil, metal,
and smoke. It buzzed with activity. Wires stretched across tables, and glass bulbs sat in rows. Tools,
notebooks, and pieces of metal covered nearly every open space. Some workers carried boxes
across the room. Others leaned over tables and studied small parts.

In the center of it all stood Thomas Edison, speaking quickly as he moved from one experiment to
another. His hair was slightly messy, and his sleeves were rolled above his wrists. He seemed too
busy to notice the visitors at first.

Several workers listened as Edison gave directions. One man wrote notes in a thick book. Another
checked a machine near the wall. A third worker carefully cleaned a glass bulb. No one seemed
bothered by the noise or the crowded tables. Everyone was focused on solving the same problem.

“What are they doing?” Zaylen whispered.

“They are trying to make electric light last longer,” her brother explained. “Other people have made
electric lights before, but the lights often burn out too quickly. Edison and his workers are testing
different materials.”

One of the workers picked up a bulb and carried it to Edison. Inside the bulb was a thin wire.
Edison leaned closer to study it. Then he nodded, and the worker connected the bulb to several
wires on the table.

The room grew quieter. Even the workers across the room stopped what they were doing and
turned to watch.

A moment later, the bulb began to glow.

The room filled with a steady, warm light. Zaylen gasped. It was brighter than any candle she had
ever seen. The glow did not flicker when someone walked past it. It did not send smoke into the air.
It simply remained bright.

The workers watched closely. One of them checked the time. Another wrote down the result.
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what material had been used. Then he told the group to prepare another bulb.

Edison looked around the room and smiled. “We’re getting closer,” he said. “People should have
light that is safe and lasts longer.”

Zaylen thought about her home, where her family used oil lamps that flickered and sometimes
filled the air with smoke. Her mother had to trim the wicks and add oil each day. The lamps gave
off a weak, yellow light. On windy nights, the flame sometimes went out.

Zaylen imagined what it would be like to have a steady electric light in her home. Her family could
read after dark without leaning close to a smoky lamp. Her mother could sew more easily. Her
father could finish his work at the table. No one would need to carry a flame from room to room.

As she looked around, she noticed several bulbs that were dark. Some had burned marks inside
them. Others were cracked or broken. Her brother explained that many experiments had failed.
Some wires burned too quickly, while others did not glow brightly enough.

“Doesn’t Edison get tired of failing?” Zaylen asked.

Before her brother could answer, Edison turned toward them. He had heard her question.

“Of course I get tired,” he said. “But a failed test can still teach us something. It shows us what does
not work, and that helps us decide what to try next.”

Edison picked up a thick notebook. Each page was filled with numbers and short notes. The
workers recorded the material they used, how brightly it glowed, and how long the light lasted.

“We write everything down,” Edison explained. “Good ideas are important, but careful records are
important too.”

Then a worker called Edison back to another table. He nodded to Zaylen and quickly returned to
work.

Suddenly, a sharp pop came from across the room. One of the bulbs had cracked. A worker sighed,
cleaned the table, and reached for another bulb. No one laughed at him or became angry. They
simply studied what had happened and began again.

For the first time, Zaylen understood that an invention was not created in one lucky moment. It
grew from patience, careful work, and many mistakes. The bright bulb in front of her had come
after many dark ones.

Zaylen’s brother told her it was time to leave. Before going, she took one last look around the room.
Edison was bending over another table, studying a new wire. One worker checked a clock while
another added notes to a book. Every tool, broken bulb, and written result was part of the search
for a better light.
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Outside, the cold night air touched her face. The streets were still dim, but Zaylen knew something
was changing.

As she and her brother walked home, she glanced back at the workshop, where the lights continued
to shine late into the night. She wondered if one day homes, stores, schools, and entire streets
would glow with the same steady light.

Her brother looked back too. “Someday, people may forget how dark the nights used to be,” he said.

Zaylen smiled. She pictured children reading books after sunset and families gathering in bright
rooms without smoke or flames. The idea no longer seemed impossible. She had seen the light with
her own eyes.

Behind them, Edison and his workers continued their experiments. Another bulb glowed, another
result was recorded, and another small step was taken toward changing the way people lived.
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A Visit to the Workshop MODULE 4, VERY HIGH STAMINA

The year was 1880, and the streets of the city were darker than Zaylen expected. She held tightly to
her brother’s hand as they walked along the uneven sidewalk. A few oil lamps burned near the
shops, but large parts of the street remained hidden in shadow.

A wagon rolled past them, and its wheels rattled against the stones. The driver held a lantern beside
him so he could see the road. People hurried toward their homes before the night became even
darker.

Zaylen looked ahead and noticed a small building filled with light. Bright windows stood out
against the dark sky.

“That’s where he works,” her brother whispered.

Zaylen had heard people talk about Thomas Edison before. Some called him an inventor. Others
said he was a man who never stopped asking questions. She had also heard that he often worked
late into the night and sometimes forgot to go home.

Her brother had visited the workshop several times while delivering supplies. When he offered to
take her with him, Zaylen could hardly believe it. She wanted to see the machines, tools, and
experiments for herself.

“Do you think he will talk to us?” she asked.

“He may be too busy,” her brother answered. “But you will still get to see what they are working
on.”

As they came closer, Zaylen could hear sounds from inside the building. Metal tapped against
wood. Men called to one another from across the room. A machine gave off a low humming sound.

Her brother opened the door, and warm air rushed toward them.

The room smelled like oil, metal, smoke, and heated wire. It buzzed with activity. Wires stretched
across tables, and glass bulbs sat in rows. Tools, notebooks, boxes, and pieces of metal covered
nearly every open space.

Some workers carried supplies from one table to another. Others bent over small parts and studied
them through round pieces of glass. One man carefully measured a thin strip of material. Another
checked the connections between several wires.

Zaylen remained close to her brother. She was afraid she might bump into something important.

“Watch your step,” he warned. “Nothing stays in one place for very long here.”

In the center of it all stood Thomas Edison. He spoke quickly as he moved from one experiment to
another. His hair was slightly messy, and his sleeves were rolled above his wrists. A pencil rested

T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



behind one ear.

Edison stopped beside a table and asked a worker several questions. Then he crossed the room to
check a machine. Before the worker could finish writing down his directions, Edison was already
moving toward another experiment.

“He certainly walks quickly,” Zaylen said.

Her brother smiled. “His mind moves even faster.”

Several workers gathered around Edison while he gave instructions. One man wrote notes in a
thick book. Another adjusted a machine near the wall. A third worker carefully cleaned a glass bulb.

No one seemed bothered by the noise or the crowded tables. Everyone was focused on solving the
same problem.

“What are they doing?” Zaylen whispered.

“They are trying to make electric light last longer,” her brother explained. “Other inventors have
made electric lights, but many of the lights burn out too quickly. Some are too bright and
dangerous. Others cost too much to use in ordinary homes.”

Zaylen looked at the rows of bulbs. “So Edison did not invent the very first electric light?”

“No,” her brother said. “But he and his workers are trying to make a better one. They want a light
that people can use safely in their homes.”

Zaylen had never thought about an invention being improved over time. She had imagined that an
inventor simply had an idea and built it. The workshop showed her something different. Every
table held several attempts at the same problem.

One of the workers picked up a bulb and carried it to Edison. Inside the bulb was a thin wire.
Edison leaned closer to study it.

“What material did you use?” Edison asked.

The worker answered and pointed to a note in his book.

“How long did the last one burn?”

“Only a few minutes,” the worker replied.

Edison thought for a moment. Then he nodded and told the worker to connect the bulb to the wires
on the table.

The room slowly grew quieter. Even workers on the other side of the workshop stopped what they
were doing and turned to watch.

Zaylen held her breath.
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A moment later, the bulb began to glow.

The room filled with a steady, warm light. Zaylen gasped. It was brighter than any candle she had
ever seen. The glow did not flicker when someone walked past it. It did not send smoke into the air.
It simply remained bright.

The light shone across the tools and notebooks on the table. It reflected from the glass bulbs beside
it. The workers watched closely, but no one touched it.

One man checked the time. Another wrote down the result. A third watched the thin wire inside the
bulb.

Zaylen expected Edison to clap or cheer. Instead, he asked more questions.

“How bright is it compared with the last test?”

“Brighter,” one worker answered.

“Is the glass becoming too hot?”

“Not yet.”

“How long has it lasted?”

The worker checked the clock. “Only two minutes so far.”

Edison nodded. “Then we keep watching.”

The workers returned their attention to the bulb. The light continued to glow.

After several more minutes, Edison looked around the room and smiled.

“We’re getting closer,” he said. “People should have light that is safe and lasts longer.”

Zaylen thought about her home. Her family used oil lamps that flickered and sometimes filled the
air with smoke. Her mother had to trim the wicks and add oil each day. The lamps gave off a weak,
yellow light.

On windy nights, air sometimes slipped through the cracks around the windows and caused the
flames to move. If someone opened a door too quickly, a lamp might go out.

Zaylen’s mother often warned everyone to be careful around the open flames. A sleeve, curtain, or
piece of paper could catch fire if it came too close.

Once, Zaylen’s younger cousin had reached toward a lamp because he wanted to touch the flame.
Her mother had pulled him away just in time.

Zaylen imagined what it would be like to have a steady electric light in her home. Her family could
read after dark without leaning close to a smoky lamp. Her mother could sew more easily. Her
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No one would need to carry a flame from room to room. No one would need to worry about
knocking over a lamp filled with oil.

“Could these lights really be used in houses?” Zaylen asked.

“That is the plan,” her brother said. “But making the bulb is only part of the problem.”

“What else do they need?”

“They need a way to send electricity to many homes and businesses. They need wires, machines,
and stations that can produce power.”

Zaylen stared at the glowing bulb. The problem suddenly seemed much larger than she had
imagined.

“So they are not only making a lamp,” she said.

Her brother nodded. “They are trying to build an entire system.”

Across the room, a worker carried a box filled with pieces of wire. He placed them on a table beside
several dark bulbs.

Zaylen noticed that some of the bulbs had black marks inside them. Others were cracked or broken.
A few looked perfect but did not glow at all.

Her brother explained that many experiments had failed. Some wires burned too quickly. Others
melted. Some materials did not glow brightly enough, while others became too hot.

One wire lasted only a few seconds before breaking. Another produced a bright flash and then went
dark. Each failure led the workers to try something different.

“Doesn’t Edison get tired of failing?” Zaylen asked.

Before her brother could answer, Edison turned toward them. He had heard her question.

“Of course I get tired,” he said as he approached. “Everyone gets tired when something does not
work.”

Zaylen felt her face grow warm. She had not expected Edison to hear her.

“But a failed test can still teach us something,” he continued. “It shows us what does not work. That
helps us decide what to try next.”

He picked up one of the dark bulbs. A black mark covered part of the glass.

“This wire burned too quickly,” he explained. “That means we need a material that can glow
without breaking so soon.”

Edison placed the bulb back on the table and picked up a thick notebook. Each page was filled with
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“We write everything down,” he said. “We record the material we used, how brightly it glowed, and
how long it lasted.”

He turned several pages and showed Zaylen a list of earlier tests.

“Why do you need so many notes?” she asked.

“Because we may forget small details,” Edison answered. “A test that seems unimportant today may
help us solve a problem tomorrow. Good ideas are important, but careful records are important
too.”

One of the workers called Edison from across the room.

“The new material is ready!” the worker shouted.

Edison nodded to Zaylen and quickly returned to work.

Zaylen watched as the workers prepared another test. One man placed a thin strip of material
inside a glass bulb. Another removed much of the air from the bulb with a machine.

Her brother explained that air inside the bulb could cause the glowing material to burn too quickly.
By removing most of the air, the workers hoped the material would last longer.

A worker sealed the glass carefully. Then he carried the finished bulb to another table.

The workers connected it to several wires.

At first, nothing happened.

One man checked the connections. Another studied the machine that provided electricity. Edison
asked them to test each wire.

After a few moments, the bulb gave off a faint glow.

“It is not very bright,” a worker said.

“Write down the result,” Edison replied. “Then increase the power a little.”

The light became brighter, but the thin material inside the bulb began to shake.

Suddenly, there was a sharp pop.

The bulb cracked, and the light disappeared.

Zaylen jumped backward.

One worker sighed, but no one shouted or became angry. They carefully turned off the power. Then
they studied the broken bulb.

“What happened?” Edison asked.
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“Or the power may have been too strong,” another said.

Edison listened to both ideas. Then he told them to check their notes and prepare another test.

The broken glass was cleaned away. A fresh bulb was brought to the table. Within minutes, the
workers had begun again.

Zaylen was surprised. If she had worked that long on something and watched it break, she might
have wanted to stop.

“They don’t even take a break,” she said.

“They have been working on this problem for months,” her brother replied. “Some nights they work
until morning.”

Zaylen looked around the workshop again. She noticed tired faces and stained sleeves. A cold meal
sat untouched near one table. Several workers rubbed their eyes, but they continued measuring,
writing, and testing.

For the first time, Zaylen understood that an invention was not created in one lucky moment. It
grew from patience, careful work, and many mistakes.

The bright bulb in front of her had come after many dark ones.

She also realized that Edison was not working alone. Many people helped prepare materials, build
machines, blow glass, test wires, and record results. Each worker had an important job.

“Do people know about all these workers?” Zaylen asked her brother.

“Probably not,” he answered. “They may remember Edison’s name, but an invention this large
takes a team.”

Zaylen watched one worker hand a set of notes to another. A third worker brought them a new
piece of material to test. They spoke quietly and compared their ideas.

The workshop was not only a place where objects were built. It was a place where people shared
questions and learned from one another.

After a while, the first glowing bulb was still shining.

The worker beside it checked the clock again.

“It has lasted longer than the earlier test,” he announced.

Several workers smiled. Edison walked over and studied the bulb.

“Do not stop watching it,” he said. “We need to know exactly how long it lasts.”

The worker nodded and returned to his seat.
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Zaylen did not want to go. She wanted to see how long the bulb would continue to glow. She wanted
to know which material would finally work best.

Before leaving, she took one last look around the room.

Edison was bending over another table and studying a new wire. One worker checked a clock while
another added notes to a book. A man near the wall adjusted a machine. Another carried a box of
empty bulbs into the room.

Every tool, broken bulb, and written result was part of the search for a better light.

As Zaylen and her brother stepped outside, the cold night air touched her face. The streets were still
dim. A few lamps burned near the shops, but most windows were dark.

Behind them, the workshop glowed brightly.

They began walking home. Their footsteps tapped against the sidewalk, and their shadows moved
beside them.

Zaylen glanced back at the building, where the lights continued to shine late into the night.

“Do you think every house will have electric lights someday?” she asked.

Her brother looked toward the dark homes lining the street.

“I think that is what Edison hopes,” he said. “It may take time. Wires will have to be placed
throughout the city. Power stations will have to be built. People may be unsure about using
something new.”

“Would they be afraid of electricity?”

“Some might be,” he answered. “People often worry about inventions they do not understand.”

Zaylen thought about the glowing bulb. She had been unsure when she first entered the workshop,
but now she could imagine how electric light might change daily life.

Stores could remain open after sunset. Doctors could treat patients in brighter rooms. Students
could study without smoke filling the air. Workers could see their tools more clearly.

Streets might become safer because people could see where they were walking. Families might
gather in bright rooms without worrying about open flames.

“Someday, people may forget how dark the nights used to be,” her brother said.

Zaylen smiled. The idea no longer seemed impossible. She had seen the light with her own eyes.

When they reached home, an oil lamp flickered on the table. Zaylen’s mother turned up the wick so
they could see more clearly.
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“Did you enjoy your visit?” her mother asked.

Zaylen sat beside the lamp and began telling her family about the crowded tables, the rows of glass
bulbs, and the workers who recorded every result.

She described the bright electric light and how it remained steady without a flame. She told them
about the broken bulbs and the tests that had failed.

Most of all, she explained what Edison had said about learning from every attempt.

Her father listened carefully.

“It sounds like difficult work,” he said.

“It is,” Zaylen answered. “But they keep trying.”

Later that night, Zaylen lay in bed and watched shadows move across the wall. The small lamp in
the hallway gave off only enough light to help her family find their rooms.

She pictured the workshop again. In her mind, she could still see the bulb glowing above the
crowded table.

Miles of wire, powerful machines, and many more experiments would be needed before electric
lights became common. There would be problems to solve and people to convince.

Still, Zaylen believed the dark streets would not remain dark forever.

Back at the workshop, Edison and his workers continued their experiments. Another bulb glowed,
another result was recorded, and another small step was taken toward changing the way people
lived.
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A Voice in the Community MODULE 1, LOW STAMINA

In many communities across the United States, people have chances to take part in civic life. This
can include voting, attending meetings, volunteering, or sharing opinions about rules and laws.
These actions can happen at the local, state, or national level, and they can affect how a community
changes over time.

Some people believe it is important to take part in civic affairs. They think decisions made by
leaders can impact schools, roads, safety, and other parts of daily life. By voting or speaking up,
people can have a say in those decisions. For example, a local election might decide how money is
used in schools, while a national election can shape laws for the whole country.

Others feel that taking part is not always necessary. They may think one person’s vote will not make
much of a difference, especially in large elections. Some people are busy with work or family and
choose not to get involved. Others may feel unsure because they do not have enough information
about the issues.

Even so, communities are shaped by the people who live in them. Some voices are heard more
often, but every action can still have an effect over time.
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A Voice in the Community MODULE 2, MEDIUM STAMINA

In many communities across the United States, people have chances to take part in civic life. This
can include voting, attending meetings, volunteering, or sharing opinions about rules and laws.
These actions can happen at the local, state, or national level, and they can affect how a community
changes over time.

At the local level, people may attend a city council meeting, help with a neighborhood cleanup, or
speak to school leaders about a concern. These actions may seem small, but they can lead to
changes. A town might repair a playground, add a stop sign, or create a new program because
community members shared their ideas. Local decisions often affect people more quickly because
they are made close to home.

Some people believe it is important to take part in civic affairs. They think decisions made by
leaders can impact schools, roads, safety, and other parts of daily life. By voting or speaking up,
people can have a say in those decisions. For example, a local election might decide how money is
used in schools, while a national election can shape laws for the whole country.

People can participate at the state level. They may contact a state representative, learn about
proposed laws, or join a group that supports an issue. State governments make decisions about
education, transportation, health, and other services. When people share their views, leaders can
learn how different groups may be affected by a decision.

Others feel that taking part is not always necessary. They may think one person’s vote will not make
much of a difference, especially in large elections. Some people are busy with work or family and
choose not to get involved. Others may feel unsure because they do not have enough information
about the issues.

There are also people who want to participate but face challenges. They may not have
transportation to a meeting, time to volunteer, or easy access to information. Some may not know
whom to contact or how to begin. Community groups, schools, libraries, and organizations
sometimes help by sharing information, holding public events, or explaining how people can take
part.

At the national level, citizens can vote for leaders, write letters, sign petitions, or learn about issues
that affect the country. National decisions can involve taxes, national defense, immigration, or the
environment. These topics can be complex, so people may need to read different sources and listen
to more than one point of view before forming an opinion.

Even so, communities are shaped by the people who live in them. Some voices are heard more
often, but every action can still have an effect over time.
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Participation does not always mean agreeing with others. People may have different ideas about
what is best for a community. Civic life gives them ways to discuss those ideas, ask questions, and
work toward solutions. Whether a person votes, volunteers, attends a meeting, or simply learns
more about an issue, that choice can help shape the place where that person lives.
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A Voice in the Community MODULE 3, HIGH STAMINA

In many communities across the United States, people have chances to take part in civic life. This
can include voting, attending meetings, volunteering, or sharing opinions about rules and laws.
These actions can happen at the local, state, or national level, and they can affect how a community
changes over time.

At the local level, people may attend a city council meeting, help with a neighborhood cleanup, or
speak to school leaders about a concern. These actions may seem small, but they can lead to
changes. A town might repair a playground, add a stop sign, or create a new program because
community members shared their ideas. Local decisions often affect people more quickly because
they are made close to home.

Some people believe it is important to take part in civic affairs. They think decisions made by
leaders can impact schools, roads, safety, and other parts of daily life. By voting or speaking up,
people can have a say in those decisions. For example, a local election might decide how money is
used in schools, while a national election can shape laws for the whole country.

People can participate at the state level. They may contact a state representative, learn about
proposed laws, or join a group that supports an issue. State governments make decisions about
education, transportation, health, and other services. When people share their views, leaders can
learn how different groups may be affected by a decision.

Others feel that taking part is not always necessary. They may think one person’s vote will not make
much of a difference, especially in large elections. Some people are busy with work or family and
choose not to get involved. Others may feel unsure because they do not have enough information
about the issues.

There are also people who want to participate but face challenges. They may not have
transportation to a meeting, time to volunteer, or easy access to information. Some may not know
whom to contact or how to begin. Community groups, schools, libraries, and organizations
sometimes help by sharing information, holding public events, or explaining how people can take
part.

At the national level, citizens can vote for leaders, write letters, sign petitions, or learn about issues
that affect the country. National decisions can involve taxes, national defense, immigration, or the
environment. These topics can be complex, so people may need to read different sources and listen
to more than one point of view before forming an opinion.

Even so, communities are shaped by the people who live in them. Some voices are heard more
often, but every action can still have an effect over time.
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Participation does not always mean agreeing with others. People may have different ideas about
what is best for a community. Civic life gives them ways to discuss those ideas, ask questions, and
work toward solutions. Whether a person votes, volunteers, attends a meeting, or simply learns
more about an issue, that choice can help shape the place where that person lives.

One way people begin participating is by paying attention to what is happening around them. They
may read a newspaper, watch a meeting, or talk with neighbors about a problem. Learning about
an issue can help people understand why a decision matters. It can help them decide what
questions to ask and which actions may be useful.

For example, imagine that families in a neighborhood are concerned about traffic near a school.
Cars may move too quickly. Some parents might want a new stop sign, while others might suggest a
crossing guard. Residents could gather information, speak with school leaders, and present their
concerns to the city council. Even if the city does not choose the first idea, the discussion could lead
to another solution.

Young people can also take part in civic life, even before they are old enough to vote. Students may
organize a food drive, write letters about an issue, or help improve a park. They can learn how local
government works and practice listening to different opinions. These experiences can prepare them
to make informed choices as adults.

Schools often give students chances to practice civic participation. A class may vote on a project,
choose representatives, or discuss rules that affect everyone. Students may disagree, but they can
learn to explain their ideas respectfully. They can also learn that decisions are not always based on
what one person wants. A group must often consider what is fair, safe, and helpful for many people.

Voting is one of the best-known forms of civic participation. In an election, citizens choose leaders
or decide questions placed on a ballot. A single vote may seem small, but elections are made up of
many individual choices. In close elections, only a few votes may separate the winning side from
the losing side. Voting also allows people to show which ideas and leaders they support.

However, voting is not the only way to participate. Some people serve on local boards, help with
campaigns, or volunteer for community organizations. Others speak during public meetings or
write to elected officials. A person may also participate by helping neighbors understand an issue.
Different forms of involvement allow people to use their time and skills in different ways.

Listening is another important part of civic life. People may strongly disagree about a law, school
rule, or community project. If they only listen to people who already agree with them, they may
miss important information. Hearing another point of view does not mean a person must change
an opinion. It can help people understand why others think differently and may lead to better
solutions.
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Reliable information is also important. Rumors and incomplete stories can make issues confusing.
Before sharing a claim, people can check where the information came from and whether other
trusted sources support it. They can look for facts, dates, and evidence instead of depending only
on strong opinions. Careful reading helps people make choices based on what is known rather than
what is guessed.
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A Voice in the Community MODULE 4, VERY HIGH STAMINA

In many communities across the United States, people have chances to take part in civic life. This
can include voting, attending meetings, volunteering, or sharing opinions about rules and laws.
These actions can happen at the local, state, or national level, and they can affect how a community
changes over time.

At the local level, people may attend a city council meeting, help with a neighborhood cleanup, or
speak to school leaders about a concern. These actions may seem small, but they can lead to
changes. A town might repair a playground, add a stop sign, or create a new program because
community members shared their ideas. Local decisions often affect people more quickly because
they are made close to home.

Some people believe it is important to take part in civic affairs. They think decisions made by
leaders can impact schools, roads, safety, and other parts of daily life. By voting or speaking up,
people can have a say in those decisions. For example, a local election might decide how money is
used in schools, while a national election can shape laws for the whole country.

People can participate at the state level. They may contact a state representative, learn about
proposed laws, or join a group that supports an issue. State governments make decisions about
education, transportation, health, and other services. When people share their views, leaders can
learn how different groups may be affected by a decision.

Others feel that taking part is not always necessary. They may think one person’s vote will not make
much of a difference, especially in large elections. Some people are busy with work or family and
choose not to get involved. Others may feel unsure because they do not have enough information
about the issues.

There are also people who want to participate but face challenges. They may not have
transportation to a meeting, time to volunteer, or easy access to information. Some may not know
whom to contact or how to begin. Community groups, schools, libraries, and organizations
sometimes help by sharing information, holding public events, or explaining how people can take
part.

At the national level, citizens can vote for leaders, write letters, sign petitions, or learn about issues
that affect the country. National decisions can involve taxes, national defense, immigration, or the
environment. These topics can be complex, so people may need to read different sources and listen
to more than one point of view before forming an opinion.

Even so, communities are shaped by the people who live in them. Some voices are heard more
often, but every action can still have an effect over time.
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Participation does not always mean agreeing with others. People may have different ideas about
what is best for a community. Civic life gives them ways to discuss those ideas, ask questions, and
work toward solutions. Whether a person votes, volunteers, attends a meeting, or simply learns
more about an issue, that choice can help shape the place where that person lives.

One way people begin participating is by paying attention to what is happening around them. They
may read a newspaper, watch a meeting, or talk with neighbors about a problem. Learning about
an issue can help people understand why a decision matters. It can help them decide what
questions to ask and which actions may be useful.

For example, imagine that families in a neighborhood are concerned about traffic near a school.
Cars may move too quickly. Some parents might want a new stop sign, while others might suggest a
crossing guard. Residents could gather information, speak with school leaders, and present their
concerns to the city council. Even if the city does not choose the first idea, the discussion could lead
to another solution.

Young people can also take part in civic life, even before they are old enough to vote. Students may
organize a food drive, write letters about an issue, or help improve a park. They can learn how local
government works and practice listening to different opinions. These experiences can prepare them
to make informed choices as adults.

Schools often give students chances to practice civic participation. A class may vote on a project,
choose representatives, or discuss rules that affect everyone. Students may disagree, but they can
learn to explain their ideas respectfully. They can also learn that decisions are not always based on
what one person wants. A group must often consider what is fair, safe, and helpful for many people.

Voting is one of the best-known forms of civic participation. In an election, citizens choose leaders
or decide questions placed on a ballot. A single vote may seem small, but elections are made up of
many individual choices. In close elections, only a few votes may separate the winning side from
the losing side. Voting also allows people to show which ideas and leaders they support.

However, voting is not the only way to participate. Some people serve on local boards, help with
campaigns, or volunteer for community organizations. Others speak during public meetings or
write to elected officials. A person may also participate by helping neighbors understand an issue.
Different forms of involvement allow people to use their time and skills in different ways.

Listening is another important part of civic life. People may strongly disagree about a law, school
rule, or community project. If they only listen to people who already agree with them, they may
miss important information. Hearing another point of view does not mean a person must change
an opinion. It can help people understand why others think differently and may lead to better
solutions.
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Reliable information is also important. Rumors and incomplete stories can make issues confusing.
Before sharing a claim, people can check where the information came from and whether other
trusted sources support it. They can look for facts, dates, and evidence instead of depending only
on strong opinions. Careful reading helps people make choices based on what is known rather than
what is guessed.

Another part of civic life is understanding that change can take time. A problem may not be solved
after one meeting, one vote, or one letter. Leaders may need to study the issue, compare choices,
and decide how much a plan will cost. Community members may need to return to later meetings
or provide more information. Staying involved can show that an issue continues to matter.

Sometimes people work together because a problem affects many parts of a community. For
example, a town may need to decide what to do with an empty piece of land. Some residents might
want a sports field. Others might prefer a library, garden, or place for local businesses. Each choice
could offer benefits, but the town may not have enough space or money for every idea. Public
meetings allow residents to explain what they value and hear the reasons behind other choices.

Compromise can be important in situations like this. A compromise happens when people give up
part of what they want so that a group can reach an agreement. The final decision may not be
anyone’s first choice. Still, it may include parts of several ideas. The town might build a smaller
sports area beside a community garden, or it might choose a plan that can be completed in stages.

Civic participation can also happen through service. Volunteers may collect food, clean public
spaces, visit older neighbors, or help after a storm. These actions do not always involve
government, but they still support the community. Service can bring people together and help them
notice needs they had not seen before. It can also encourage others to become involved.

People sometimes participate because of an issue that affects them personally. A parent may speak
about school safety. A business owner may attend a meeting about road repairs. A student may ask
for more recycling bins at school. Personal experiences can help leaders understand how a rule or
decision works in daily life. At the same time, leaders must consider how a choice will affect the
larger community.

Not every form of participation brings the result a person hopes for. A proposed law may not pass.
A candidate may lose an election. A community may choose a different plan. This can be
disappointing, but it does not mean the effort had no value. People may have raised awareness,
shared new information, or encouraged others to think about the issue. Those effects can influence
later decisions.

Respectful disagreement is especially important when emotions are strong. People can question an
idea without attacking the person who supports it. They can use evidence, listen without
interrupting, and ask for explanations. These habits make it easier for groups to continue working
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together. When discussions become insulting or threatening, people may stop listening, and
finding a solution becomes more difficult.

In the end, civic life depends on people who choose to learn, listen, speak, and help. Their choices,
both large and small, can guide a community toward a stronger future.
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A Gift that Welcomed Millions MODULE 1, LOW STAMINA

In the spring of 1907, twelve-year-old Rosa stood on the deck of a crowded steamship as it entered
New York Harbor. Her family had traveled for weeks from Italy, hoping to build a new life in the
United States. The passengers hurried to the rail, pointing toward a giant statue rising above the
water.

"It’s even bigger than I imagined," Rosa whispered.

An older passenger smiled. "That's the Statue of Liberty. Many people see it before they ever step
onto American soil."

As the ship moved closer, Rosa noticed the statue's raised torch shining in the morning light. Her
father explained that the torch stood for hope and freedom. The tablet in the statue's arm reminded
people of July 4, 1776, the day the United States declared its independence.

At Ellis Island, Rosa watched families from many different countries wait to be inspected before
entering the nation. Some looked excited. Others looked nervous. Even though they spoke different
languages, many had smiled when they first caught sight of the statue.

Years later, Rosa often thought about that morning in the harbor. The Statue of Liberty had not
promised that life would be easy. Instead, it reminded her family why they had made the journey,
to find new opportunities and become part of a country built on the ideas of freedom and
democracy.
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A Gift that Welcomed Millions MODULE 2, MEDIUM STAMINA

In the spring of 1907, twelve-year-old Rosa stood on the deck of a crowded steamship as it entered
New York Harbor. Her family had traveled for weeks from Italy, hoping to build a new life in the
United States. The passengers hurried to the rail, pointing toward a giant statue rising above the
water.

"It’s even bigger than I imagined," Rosa whispered.

An older passenger smiled. "That's the Statue of Liberty. Many people see it before they ever step
onto American soil."

Rosa leaned against the rail and studied every detail. The statue stood in the harbor. From far
away, it seemed to rise straight out of the water. Seven rays stretched from its crown.

Around Rosa, people spoke in many languages. A mother lifted her baby. Two boys waved their
caps. An elderly man removed his hat. Rosa did not understand every word, but she could tell that
the statue meant something important to them.

As the ship moved closer, Rosa noticed the statue's raised torch shining in the morning light. Her
father explained that the torch stood for hope and freedom. The tablet in the statue's arm reminded
people of July 4, 1776, the day the United States declared its independence.

Her father also told her that the statue had been a gift from France. It honored the friendship
between France and the United States and the idea of liberty shared by both countries. Rosa knew
that liberty meant being free to make choices and build a future. That was one reason her parents
had left their old home.

The steamship continued toward Ellis Island, where the passengers would be questioned and
examined. Rosa's mother smoothed her hair and checked the buttons on her coat. Her younger
brother held a cloth bag containing the few belongings he had carried during the journey. The
family had heard stories about the inspections, and no one knew what would happen.

At Ellis Island, Rosa watched families from many different countries wait to be inspected before
entering the nation. Some looked excited. Others looked nervous. Even though they spoke different
languages, many had smiled when they first caught sight of the statue.

Inside the building, officials called names while doctors examined travelers. Families stayed close
together as they moved from one line to another. Rosa answered questions about her age and
where she had come from. She worried that she might say something wrong, but her father gave
her an encouraging smile.

After many hours, Rosa's family was allowed to leave. They stepped onto a ferry that would take
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harbor.

Years later, Rosa often thought about that morning in the harbor. The Statue of Liberty had not
promised that life would be easy. Instead, it reminded her family why they had made the journey,
to find new opportunities and become part of a country built on the ideas of freedom and
democracy.
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A Gift that Welcomed Millions MODULE 3, HIGH STAMINA

In the spring of 1907, twelve-year-old Rosa stood on the deck of a crowded steamship as it entered
New York Harbor. Her family had traveled for weeks from Italy, hoping to build a new life in the
United States. The passengers hurried to the rail, pointing toward a giant statue rising above the
water.

"It’s even bigger than I imagined," Rosa whispered.

An older passenger smiled. "That's the Statue of Liberty. Many people see it before they ever step
onto American soil."

Rosa leaned against the cold metal rail and tried to take in every detail. The statue stood on a small
island in the harbor. From far away, it seemed to rise straight out of the water. The morning mist
curled around its base, while sunlight touched the crown on its head. Seven long rays stretched
from the crown, making it look like a bright star.

Around Rosa, people spoke in many languages. A mother lifted her baby so the child could see. Two
boys waved their caps over their heads. An elderly man removed his hat and pressed it against his
chest. Rosa did not understand every word, but she could tell that the statue meant something
important to them.

For most of the voyage, the passengers had seen only ocean. Day after day, gray waves had rolled
past the ship. Sometimes the wind had been so strong that Rosa could barely stand. At night, her
family slept in a crowded room below deck. The air was warm and close, and the sound of coughing
often kept her awake.

Rosa had missed her grandmother, the small stone house where she had grown up, and the olive
trees near her village. Still, she remembered why her parents had decided to leave. Work had been
difficult to find, and her father wanted his children to have more chances than he had. He had
heard that people in America could earn money, attend school, and begin again.

As the ship moved closer, Rosa noticed the statue's raised torch shining in the morning light. Her
father explained that the torch stood for hope and freedom. The tablet in the statue's arm reminded
people of July 4, 1776, the day the United States declared its independence.

Her father also told her that the statue had been a gift from France. It honored the friendship
between France and the United States and the idea of liberty shared by both countries. Rosa knew
that liberty meant being free to make choices and build a future. That was one reason her parents
had left their old home.

The steamship continued toward Ellis Island, where the passengers would be questioned and
examined. Rosa's mother smoothed her hair and checked the buttons on her coat. Her younger
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brother, Marco, held a cloth bag containing the few belongings he had carried during the journey.
The family had heard stories about the inspections, and no one knew exactly what would happen.

Before leaving the ship, Rosa turned once more toward the Statue of Liberty. She wanted to
remember the way it looked in the morning light. The statue seemed to stand watch over the
harbor, greeting every ship that passed. Rosa wondered how many people before her had stared at
it with the same mixture of fear and hope.

At Ellis Island, Rosa watched families from many different countries wait to be inspected before
entering the nation. Some looked excited. Others looked nervous. Even though they spoke different
languages, many had smiled when they first caught sight of the statue.

The main building was larger than Rosa had expected. Inside, footsteps echoed across the floor.
Officials called names while doctors watched the travelers carefully. Families moved through long
lines, stopping at desks where they answered questions about their health, jobs, and plans.

Rosa’s mother kept one hand on Marco’s shoulder. Her father carried the suitcase and the papers
that listed their names. Every few minutes, he checked to make sure the papers were still in his coat
pocket. Rosa could tell he was worried, although he tried not to show it.

A doctor looked at Rosa’s eyes and listened to her breathing. Another official asked her age and the
name of the village where she had been born. Rosa answered in a quiet voice. She worried that she
might say something wrong, but her father gave her an encouraging smile.

The hours passed slowly. Rosa’s feet ached, and Marco complained that he was hungry. Their
mother gave him the last piece of bread from their bag. Rosa watched sunlight move across the tall
windows as the lines became shorter.

Finally, an official checked their papers and marked them with a stamp. Her father thanked him
again and again. Rosa did not understand every word that was spoken, but she understood her
father’s smile. They had been allowed to enter the United States.

The family stepped onto a ferry that would take them into New York City. From the water, Rosa
saw rows of tall buildings crowded together. Smoke rose from rooftops, and boats moved across the
harbor in every direction. The city looked noisy, busy, and full of possibilities.

Their first home was a small apartment shared with relatives. The rooms were crowded, and the
street below was loud. Her father found work at a factory, and her mother sewed clothing for a
nearby shop. Rosa began school, where she slowly learned to read and speak English.

Life was not easy. The family worked long hours, and money was often scarce. Yet Rosa made
friends, helped her brother with school, and learned her way around the city. Each new skill made
the unfamiliar place feel more like home.
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Years later, Rosa often thought about that morning in the harbor. The Statue of Liberty had not
promised that life would be easy. Instead, it reminded her family why they had made the journey,
to find new opportunities and become part of a country built on the ideas of freedom and
democracy.
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A Gift that Welcomed Millions MODULE 4, VERY HIGH STAMINA

In the spring of 1907, twelve-year-old Rosa stood on the deck of a crowded steamship as it entered
New York Harbor. Her family had traveled for weeks from Italy, hoping to build a new life in the
United States. The passengers hurried to the rail, pointing toward a giant statue rising above the
water.

"It’s even bigger than I imagined," Rosa whispered.

An older passenger smiled. "That's the Statue of Liberty. Many people see it before they ever step
onto American soil."

Rosa leaned against the cold metal rail and tried to take in every detail. The statue stood on a small
island in the harbor. From far away, it seemed to rise straight out of the water. The morning mist
curled around its base, while sunlight touched the crown on its head. Seven long rays stretched
from the crown, making it look like a bright star.

Around Rosa, people spoke in many languages. A mother lifted her baby so the child could see. Two
boys waved their caps over their heads. An elderly man removed his hat and pressed it against his
chest. Rosa did not understand every word, but she could tell that the statue meant something
important to them.

For most of the voyage, the passengers had seen only ocean. Day after day, gray waves had rolled
past the ship. Sometimes the wind had been so strong that Rosa could barely stand. At night, her
family slept in a crowded room below deck. The air was warm and close, and the sound of coughing
often kept her awake.

The trip had begun early one morning at a busy port in Italy. Rosa remembered holding her
mother’s hand while workers carried trunks and boxes onto the ship. Her grandmother stood on
the dock, waving a white handkerchief as the ship moved away. Rosa waved back until the people
on shore looked like tiny dots.

During the first days at sea, Rosa and Marco explored the deck whenever the weather was calm.
They watched sailors pull ropes, raise flags, and check the ship’s equipment. Sometimes they
counted seabirds or searched the waves for dolphins. On stormy days, however, everyone stayed
below deck while dishes rattled and the floor seemed to move beneath their feet.

Rosa met children whose families came from other parts of Europe. They did not always
understand one another’s words, but they shared games, traded small pieces of food, and laughed
together. Their parents had different reasons for leaving home. Some hoped to find work. Others
planned to join relatives who had already settled in American cities. All of them wondered what
their new lives would be like.
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Rosa had missed her grandmother, the small stone house where she had grown up, and the olive
trees near her village. Still, she remembered why her parents had decided to leave. Work had been
difficult to find, and her father wanted his children to have more chances than he had. He had
heard that people in America could earn money, attend school, and begin again.

As the ship moved closer, Rosa noticed the statue's raised torch shining in the morning light. Her
father explained that the torch stood for hope and freedom. The tablet in the statue's arm reminded
people of July 4, 1776, the day the United States declared its independence.

Her father also told her that the statue had been a gift from France. It honored the friendship
between France and the United States and the idea of liberty shared by both countries. Rosa knew
that liberty meant being free to make choices and build a future. That was one reason her parents
had left their old home.

The steamship continued toward Ellis Island, where the passengers would be questioned and
examined. Rosa's mother smoothed her hair and checked the buttons on her coat. Her younger
brother, Marco, held a cloth bag containing the few belongings he had carried during the journey.
The family had heard stories about the inspections, and no one knew exactly what would happen.

Before leaving the ship, Rosa turned once more toward the Statue of Liberty. She wanted to
remember the way it looked in the morning light. The statue seemed to stand watch over the
harbor, greeting every ship that passed. Rosa wondered how many people before her had stared at
it with the same mixture of fear and hope.

At Ellis Island, Rosa watched families from many different countries wait to be inspected before
entering the nation. Some looked excited. Others looked nervous. Even though they spoke different
languages, many had smiled when they first caught sight of the statue.

The main building was larger than Rosa had expected. Inside, footsteps echoed across the floor.
Officials called names while doctors watched the travelers carefully. Families moved through long
lines, stopping at desks where they answered questions about their health, jobs, and plans.

As the family waited, Rosa studied the enormous room. High windows filled it with pale light, and
footsteps echoed from the tiled floor. Signs pointed travelers toward different lines. Interpreters
moved through the crowd, helping officials speak with people who knew little English.

Marco became frightened when a doctor asked him to open his mouth. He stepped behind his
mother and shook his head. Rosa knelt beside him and explained that the doctor only wanted to
make sure he was healthy. After a moment, Marco took a deep breath and allowed the examination
to continue.

Not every family moved through the building quickly. Some travelers were asked to wait for more
questions. Others needed additional health checks. Rosa saw people hug, whisper prayers, and
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While they waited, a girl about Rosa’s age sat beside her. The girl carried a small book and spoke
only a few words Rosa understood. They exchanged names and smiled. When the girl’s family was
called, she waved goodbye before disappearing into the crowd.

Rosa’s mother kept one hand on Marco’s shoulder. Her father carried the suitcase and the papers
that listed their names. Every few minutes, he checked to make sure the papers were still in his coat
pocket. Rosa could tell he was worried, although he tried not to show it.

A doctor looked at Rosa’s eyes and listened to her breathing. Another official asked her age and the
name of the village where she had been born. Rosa answered in a quiet voice. She worried that she
might say something wrong, but her father gave her an encouraging smile.

The hours passed slowly. Rosa’s feet ached, and Marco complained that he was hungry. Their
mother gave him the last piece of bread from their bag. Rosa watched sunlight move across the tall
windows as the lines became shorter.

Finally, an official checked their papers and marked them with a stamp. Her father thanked him
again and again. Rosa did not understand every word that was spoken, but she understood her
father’s smile. They had been allowed to enter the United States.

The family stepped onto a ferry that would take them into New York City. From the water, Rosa
saw rows of tall buildings crowded together. Smoke rose from rooftops, and boats moved across the
harbor in every direction. The city looked noisy, busy, and full of possibilities.

Their first home was a small apartment shared with relatives. The rooms were crowded, and the
street below was loud. Her father found work at a factory, and her mother sewed clothing for a
nearby shop. Rosa began school, where she slowly learned to read and speak English.

At school, Rosa understood only a few words at first. She watched the teacher and copied each
lesson from the board. Several students spoke Italian and helped her follow directions. At home,
she practiced English with Marco by pointing to objects and repeating their names.

As the months passed, Rosa became more confident. She learned to ask questions, read short
stories, and write her address. She also taught her classmates songs and words from Italy. Her
teacher explained that students from many places could learn from one another while becoming
part of the same community.

The family also kept traditions from their old home. On Sundays, they cooked familiar foods, sang
songs, and shared news from Italy. These customs helped them remember where they had come
from while they slowly created a new life in America.

Life was not easy. The family worked long hours, and money was often scarce. Yet Rosa made
friends, helped her brother with school, and learned her way around the city. Each new skill made
the unfamiliar place feel more like home.
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Years later, Rosa often thought about that morning in the harbor. The Statue of Liberty had not
promised that life would be easy. Instead, it reminded her family why they had made the journey,
to find new opportunities and become part of a country built on the ideas of freedom and
democracy.
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One Voice Can Start a Wave MODULE 1, LOW STAMINA

One voice speaks, another hears,
A question grows and conquers fears.
One person asks, “Is this thing fair?”
Another stops to listen there.

A whisper travels down the street,
Then other voices rise to meet.
A thought once spoken all alone
Can quickly find a stronger tone.

People can gather, write, and speak,
To help protect the change they seek.
They share their thoughts and make them known,
So leaders hear more than their own.

A voice may start out soft and small,
Yet one brave question can reach all.
When people listen, learn, and say,
One voice can start a mighty wave.
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One Voice Can Start a Wave MODULE 2, MEDIUM STAMINA

One voice speaks, another hears,
A question grows and conquers fears.
One person asks, “Is this thing fair?”
Another stops to listen there.

Before our nation came to be,
The colonies faced a distant decree.
New taxes came from far away,
Though colonists had little say.

They spoke in homes and meeting halls,
They printed words on papers and walls.
A question traveled town to town:
“Should distant rulers hold us down?”

Some wrote petitions, some would meet,
Some joined in protest in the street.
Their separate voices formed a call,
And one by one they joined them all.

Then words were written, strong and clear,
Of liberty the people held dear.
The Declaration made the claim
That natural rights should guide the frame.

But words alone could not complete
The promise written on the sheet.
People continued asking why
Some freedoms reached while others passed by.

Later, rights were written too,
To state what government could not do.
The Bill of Rights became a guide
To help keep liberty beside.

Today we still can speak and learn,
Attend a meeting, wait our turn.
We vote, we serve, we read, we weigh,
And one voice still can start a wave.
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One Voice Can Start a Wave MODULE 3, HIGH STAMINA

One voice speaks, another hears,
A question grows and conquers fears.
One person asks, “Is this thing fair?”
Another stops to listen there.

Before the Revolution grew,
Many colonists still felt loyal too.
They did not all demand a break;
At first, they asked for change to make.

But taxes came without their voice,
And Parliament still made the choice.
The colonists began to say,
“Why can't we help decide the way?”

A printer's page, a meeting room,
Could help an idea start to bloom.
A neighbor's question, shared aloud,
Could travel quickly through a crowd.

Some chose boycotts, some would write,
Some argued morning into night.
Not everyone agreed on how,
Or whether independence should start now.

Yet conversations crossed each line
Between the colonies over time.
A problem felt by one alone
Became a cause that all had known.

Then delegates put words to page
That still are studied age to age.
They wrote of liberty and right,
And government with powers not slight.

They said that government should stand
With people's consent across the land.
Its purpose was to guard each right,
Not rule by uncontrolled might.
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But even then, a question grew:
Did those great promises ring true?
Abigail Adams used her pen
To ask that rights reach women then.

Enslaved Americans also knew
That promised freedom was not true
For every person in the land,
A contradiction hard to understand.

The nation's words became a test:
Would future people do their best
To make those stated principles grow
Beyond what happened long ago?

The Constitution built a frame,
Yet arguments and questions came.
The Bill of Rights helped clearly state
Some freedoms government must protect.

A citizen's voice can take a form
That isn't loud or full of storm.
A vote, a letter, service too
Can show what one believes is true.

But speaking should not end the task;
A thoughtful citizen must also ask.
What facts support the things we say?
What other viewpoints should we weigh?

A stronger voice has learned to hear,
To seek what's true and make it clear.
For change grows stronger day by day
When informed voices shape the wave.
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One Voice Can Start a Wave MODULE 4, VERY HIGH STAMINA

One voice speaks, another hears,
A question grows and conquers fears.
One person asks, “Is this thing fair?”
Another stops to listen there.

History rarely turns because
One person simply gives a cause.
A change may start with one small sound,
But grows as others gather round.

Before a revolution came,
The colonists did not think the same.
Some honored Britain and the crown;
Some feared their rights were wearing down.

New taxes caused the people pain,
But taxes were not all their claim.
They questioned who should have a say
In making laws they must obey.

“What gives a government its right
To tax, command, or start a fight?
Should people governed from afar
Have voices where their laws are?”

The questions moved from home to shop,
And once they started, did not stop.
A newspaper or spoken word
Could carry what a neighbor heard.

The Stamp Act angered many then;
Protests spread by voice and pen.
Boycotts became a way to show
That common action too could grow.

The Boston Massacre brought fear;
Different accounts were people’s lens.
Images helped shape what people thought,
Reminding us that sources must be checked.
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Then tea was dumped into the bay;
Some praised the bold and risky way.
While others questioned whether right
Could grow from property destroyed at night.

So even people on one side
Could disagree on how to decide.
A shared goal does not always mean
The same solution will be seen.

The Intolerable Acts were meant
To punish those whom Britain blamed.
Instead, the colonies drew near
As one town's trouble spread its fear.

Their separate voices formed a choir;
Their shared concerns became a fire.
But even then, some hoped that peace
Could make the growing conflict cease.

Eventually, the colonies chose
A road from which great change arose.
The Declaration boldly said
That natural rights should guide instead.

It claimed that people had a right
To life and liberty held tight.
And government, the writers said,
Gets power from the people led.

Those words became a nation's claim,
But practice did not match the frame.
Equality was written there,
While many people lacked its share.

Abigail Adams raised her voice:
Remember women in your choice.
Enslaved people could clearly see
The contradiction with liberty.

Native peoples also faced
Loss of land as borders changed.
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The nation's promise, broad and bright,
Had not yet reached each person's life.

That tension matters even now:
A principle can become a vow.
A nation may be judged in part
By whether actions match its heart.

The Constitution formed a plan
For government across the land.
Yet compromises helped it start
That also caused enormous harm.

The Three-Fifths Compromise would count
Enslaved people for representation's amount,
While those same people had no vote,
A contradiction history notes.

A compromise may move things through,
But that alone does not make it true
That every person has been served,
Or every person's rights preserved.

Later, the Bill of Rights made clear
Important freedoms people held dear.
Speech and religion, courts and law
Placed limits on what power saw.

Still, written rights require a role
For citizens who guard the whole.
A right to speak brings duties too:
To seek good facts and test what's true.

Today a voice can take its place
At school, in town, or civic space.
A citizen might cast a vote,
Attend a meeting, write a note.

A student too can make a start,
By serving others, doing a part.
Young people can research a need,
Then use strong evidence before they lead.
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But louder doesn't equal right;
Strong claims require more than might.
A rumor shouted through a room
Can spread confusion all too soon.

An informed voice should stop and check:
What source is this? What comes next?
Are other trusted sources there?
Does evidence make the reasoning fair?

A thoughtful citizen also knows
That listening helps an idea grow.
To hear another point of view
May teach us something we never knew.

We do not have to all agree
To practice strong democracy.
Respectful questions help us see
Why others think so differently.

A nation's story keeps being made
By choices people haven't weighed.
Each generation gets a say
In what it keeps or changes someday.

One voice can challenge what seems wrong;
Another voice can make it strong.
But voices reach their greatest height
When facts and listening guide what's right.

One voice speaks, then others say,
“Let's learn before we choose our way.”
And when informed voices join each day,
One voice can start a lasting wave.
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Try, Learn, Change MODULE 1, LOW STAMINA

Look at the leaves, observe the ground;
Important clues are all around.
Before you choose what you should do,
First stop and see what facts tell you.

You make a guess, you test your way,
Then watch what happens day by day.
If something fails, don't turn away;
The evidence can guide your way.

A wrong first answer isn't strange;
New information helps us change.
Observe, then question, test, arrange,
We try, we learn, and then we change.
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Try, Learn, Change MODULE 2, MEDIUM STAMINA

Look at the leaves, observe the ground;
Important clues are all around.
Before you choose what you should do,
First stop and see what facts tell you.

Kendrix saw her garden fade;
More water was the choice she made.
But yellow leaves and muddy ground
Showed different clues were all around.

She checked the soil and changed her plan,
And healthier growth at last began.
She learned that guessing can't explain
What careful evidence can make plain.

A turtle hatches near the sea,
Then crawls by instinct naturally.
An orca learns from older guides,
And practices while with its pod it glides.

Different problems may require
Different ways to reach desire.
Some answers come from traits within;
Some grow from learning where we begin.

In Edison's workshop, bulbs would break,
But every failure helped them make
A better guess, a stronger test,
Until a brighter light worked best.

A wrong first answer isn't strange;
New information helps us change.
Observe, then question, test, arrange,
We try, we learn, and then we change.
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Try, Learn, Change MODULE 3, HIGH STAMINA

Look at the leaves, observe the ground;
Important clues are all around.
Before you choose what you should do,
First stop and see what facts tell you.

A turtle reaches toward the sea,
Its instinct guiding naturally.
It does not need to watch or train;
That behavior helps it live again.

An orca learns another way,
By watching older ones each day.
Through practice, signals, sound, and team,
It learns to hunt within the stream.

Two animals face life at sea,
Yet different pathways help them be.
The lesson isn't, “One is best,”
But how each answer fits its test.

At Plymouth, settlers found the land
Was not a place they understood firsthand.
The Wampanoag knew the ground,
The seasons, plants, and waters found.

That knowledge helped the settlers learn
Where crops might grow and seasons turn.
Adaptation did not mean they knew;
It meant they learned from something new.

Kendrix thought her plants were dry,
And more water seemed the reason why.
But muddy soil and yellow leaves
Did not support what she believed.

She had to let her first thought go,
Observe the roots and watch them grow.
Changing her answer did not mean
Her thinking failed or was unseen.
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It meant the evidence had shown
A stronger answer than she'd known.
Good thinkers do not guard a guess;
They change when facts suggest what's best.

Edison's workers tested wire,
Hoping longer light would fire.
A broken bulb was not the end;
Its failure helped the next test mend.

They measured, wrote, compared, and tried,
Then checked what every test implied.
Each failed attempt became a clue
That helped them choose what next to do.

Communities can work this way;
A problem may require a say.
People gather facts and views,
Then weigh the different paths to choose.

A plan may work, or it may not;
New evidence can change the thought.
A town can study what occurred
Instead of clinging to its first word.

A wrong first answer isn't strange;
New information helps us change.
Observe, then question, test, arrange,
We try, we learn, and then we change.
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Try, Learn, Change MODULE 4, VERY HIGH STAMINA

Look at the leaves, observe the ground;
Important clues are all around.
Before you choose what you should do,
First stop and see what facts tell you.

A challenge tells us something's new,
But not exactly what to do.
The first response that comes to mind
May not be best when facts are found.

A turtle breaking through the sand
Has no instructor close at hand.
Its instinct helps it seek the sea,
A born behavior naturally.

That quick response can help it live
When little time is there to give.
A hatchling cannot stop to train
Before it crosses danger's plain.

An orca's challenge isn't quite
The same as that first turtle flight.
It watches elders in its pod
And learns through practice as they travel abroad.

Its complicated hunting skill
Develops through observing still.
It listens, practices, and grows,
Until it understands what elders know.

So adaptation has no rule
That says each creature needs one tool.
A useful response fits the need,
The place, the challenge, and the speed.

People also have to learn
When unfamiliar seasons turn.
At Plymouth, English settlers found
A different climate, coast, and ground.
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The Wampanoag had long known
How local crops and foods were grown.
Their knowledge of that place could show
What newcomers did not yet know.

Survival required more than will;
It also needed local skill.
When people listen, learn, adapt,
A challenge can reveal a path.

Yet history also makes us see
That contact is not always equally
Helpful, fair, or freely made;
Some people lose while others gain.

Spanish settlement in Texas too
Brought roads and ranching, customs new.
But Native peoples also faced
Loss of freedom, land displaced.

Some cooperated, some would trade;
Some resisted choices Spain had made.
Different people faced the change
From different places in the range.

That matters when we judge a plan:
We cannot ask just, “Did it stand?”
We also ask, “For whom was this
A gain, a loss, a benefit?”

In Kendrix's garden, leaves grew pale;
Her first solution seemed to fail.
She added water, sure and fast,
But muddy soil appeared at last.

The evidence refused to fit
The answer she had chosen first.
She had a choice: defend her view,
Or change because the facts were new.

She touched the soil and watched each leaf,
Then changed the plan she'd first believed.
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The plants recovered day by day
Because new evidence changed her way.

This isn't weakness; this is growth.
Good thinking values facts and truth.
To change a claim when facts demand
Shows stronger thinking, not less stand.

Inside a workshop, Edison
And many workers carried on.
A wire broke, a bulb went black;
They studied why, then circled back.

They wrote results and checked each test,
Compared which materials lasted best.
A broken bulb could still provide
A clue about what next to try.

The light that finally filled a room
Did not appear from sudden bloom.
It followed testing, notes, mistakes,
And many choices teams would make.

A government can learn this too;
A law may bring results anew.
A policy intended well
May cause effects no one could tell.

A compromise can end debate,
Yet leave injustice in its wake.
A choice that helps a meeting end
May still require repair or amend.

So citizens should ask what's changed:
Who gained? Who lost? Who was constrained?
Did evidence support the plan?
Did outcomes match what leaders planned?

A community may vote one day
To solve a problem in one way.
But if new facts appear in sight,
It may need to adjust what's right.
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Being firm does not require
Ignoring facts that change the fire.
Wisdom sometimes means we say,
“We've learned. Let's choose another way.”

Strong problem solving has a chain:
We NOTICE first what brings the strain.
We QUESTION what may cause the change,
Then GATHER facts within our range.

We COMPARE what sources show,
Then DECIDE which way to go.
We ACT upon the plan we choose,
Then CHECK the outcome for new clues.

And if the outcome isn't right,
We do not hide from what is in sight.
We learn, revise, and rearrange,
Because good thinkers know to change.

A wrong first answer isn't strange;
New information helps us change.
Observe, then question, test, arrange,
We try, we learn, and then we change.
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From Protest to Participation: How a
Nation Changes

MODULE 1, LOW STAMINA

Central Question: How do ideas about freedom, rights, and citizenship become real changes in a
nation?

A nation can change in many ways. Borders can move. New inventions can transform daily life.
New people can arrive and build communities. Laws can be written, challenged, or replaced.

But some of the most important changes begin with something that cannot be seen on a map.

They begin with a question.

Is this fair?

Who has a voice?

What rights should people have?

What should government be allowed to do?

What should citizens do when they believe something needs to change?

The history of the United States contains many examples of people asking these questions.
Sometimes their answers led to protests. Sometimes they led to documents, laws, compromises,
elections, or new amendments. Sometimes people discovered that an earlier solution had created
another problem.

Studying these examples helps us understand that democracy is not a single event. It is a
continuing process of ideas, decisions, actions, and consequences.

Change Begins With a Question

Before the American Revolution, the thirteen colonies belonged to Great Britain.

For many years, large numbers of colonists considered themselves loyal British subjects. They
traded with Britain, followed British laws, and depended on British military protection.

After the French and Indian War, however, Great Britain had large debts. Parliament passed new
taxes affecting the colonies.

The Stamp Act placed taxes on printed materials. Other taxes followed.

Colonists began asking why Parliament could tax them when the colonies did not elect
representatives to Parliament.

Their complaint became known as taxation without representation.
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At first, many colonists were not demanding independence. They wanted the British government to
change its policies and listen to colonial concerns.

That distinction is important.

A movement for major change may begin with a much smaller request.

Questions Become Protest

Colonists responded in different ways.

Some wrote letters and newspaper articles.

Some signed petitions.

Some joined organizations such as the Sons of Liberty.

Merchants participated in boycotts by refusing to purchase certain British goods.

Families produced more goods at home rather than buying imported products.

These actions gave ordinary people ways to participate.

Tensions continued. The Boston Massacre increased distrust of British soldiers. The Tea Act led to
the Boston Tea Party. Great Britain responded with laws the colonists called the Intolerable Acts.

British leaders hoped stronger control would stop resistance.

Instead, the punishment of Massachusetts helped bring several colonies closer together.

A problem that once seemed local began to feel shared.

That is one way movements grow: people discover that a concern affecting someone else could
eventually affect them too.

Ideas Become Words

By 1776, more colonial leaders believed independence was necessary.

The Declaration of Independence announced that the colonies intended to separate from Great
Britain.

But the document did more than declare independence.

It explained ideas.

The Declaration stated that people possess rights that government should protect. It identified life,
liberty, and the pursuit of happiness among those rights.

It also argued that governments receive their legitimate power from the consent of the governed.

That meant government existed to serve people, not the other way around.
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These ideas created a standard against which government could be judged.

If a government was supposed to protect rights, people could ask:

Is it actually doing that?

A Promise Can Be Larger Than Its Time

The Declaration proclaimed equality, yet American society in 1776 did not provide equal rights to
everyone.

Women could not participate equally in political life.

Enslaved people were denied freedom.

Native American nations faced increasing pressure and conflict as colonial settlement expanded.

Abigail Adams recognized part of this contradiction. She urged her husband, John Adams, to
“Remember the Ladies” as leaders considered the new government.

Her words reflected a larger question:

If liberty is a principle, who is included in it?

That question did not disappear.

Later generations repeatedly returned to the ideals expressed in the Declaration when arguing for
expanded rights.

The document therefore had two kinds of influence.

It described what the nation's leaders said they believed.

It also gave future Americans language they could use to challenge the nation when its actions
failed to match those beliefs.

Words Become Government

Winning independence did not automatically solve the problem of governing a new nation.

Americans had to create a system that could unite the states while also protecting liberty.

In 1787, delegates met at the Constitutional Convention.

They disagreed about representation, federal power, state power, slavery, trade, and many other
issues.

The Constitution they produced created a stronger national government with separate branches
and a system in which power was divided.

The new system depended on representative government. Citizens would choose leaders to make
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However, creating a government required difficult choices.

Not all of those choices were fair.

A Compromise Can Solve One Problem and Create Another

One of the most troubling agreements at the Constitutional Convention concerned slavery and
representation.

Southern states wanted enslaved people counted when determining representation in Congress
because a larger population would give those states more representatives.

Yet enslaved people themselves could not vote and had no political power.

Under the Three-Fifths Compromise, for purposes including representation, every five enslaved
people would be counted as three persons in the population calculation.

The compromise helped delegates continue their work and complete the Constitution.

But it did not solve the injustice of slavery.

Instead, it increased political power for states where large numbers of people were enslaved while
those enslaved people remained without freedom or representation.

This teaches an important lesson:

Compromise and fairness are not the same thing.

A compromise may help people reach an agreement.

Researchers must still ask:

Who benefited?

Who gave something up?

Who had no voice in the decision?

What consequences followed?

Rights Are Written Down

Some Americans worried that the Constitution gave the new federal government too much power.

They wanted clear protections for individual liberties.

The first ten amendments became known as the Bill of Rights.

These amendments protect important freedoms and establish limits on government power.

They address matters such as speech, religion, assembly, petitions, searches, legal protections,
trials, punishment, and powers not given to the federal government.
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Written rights serve an important purpose.

They make expectations visible.

Citizens and leaders can examine what government does and compare those actions with the
protections stated in law.

Yet a written right is meaningful only when people understand it and when institutions respect it.

That makes civic knowledge important.

Freedom Can Become a Symbol

More than a century after the Declaration, immigrants arriving in New York Harbor could see the
Statue of Liberty.

For many people, the statue became a symbol of freedom, hope, and opportunity.

Its tablet connects it to July 4, 1776.

Its torch suggests light and liberty.

Immigrant families arriving through places such as Ellis Island often came for different reasons.
Some hoped for work. Some wanted to join relatives. Some sought safety or opportunity.

Their arrival added another question to the American story:

What does it mean to become part of a nation built around ideals of liberty?

The answer was not always simple.

Newcomers often faced language barriers, difficult working conditions, crowded housing,
discrimination, and uncertainty.

Freedom did not guarantee an easy life.

But immigration shows that national ideals can influence people far beyond the generation that
first wrote them.

Citizens Continue the Work

Government is not shaped only by presidents, judges, legislators, or famous historical leaders.

Citizens also participate.

Voting is one important form of participation.

But it is not the only one.

People may attend public meetings, volunteer, contact representatives, sign petitions, serve on
boards, help campaigns, organize projects, or learn about an issue affecting their community.

Young people can participate too.
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Students can organize service projects, research local concerns, write respectfully to leaders, help
improve school spaces, or explain an issue to others.

Citizenship begins long before a person is old enough to vote.

It begins with learning how communities make decisions.

Voice Requires Information

Having a voice does not mean saying whatever comes to mind as loudly as possible.

Strong civic participation requires information.

Imagine that a town is debating whether to build a park, library, business area, or sports field on an
empty piece of land.

Residents may feel strongly.

But feelings alone cannot answer every question.

People may need to know:

How much will each plan cost?

How many people could use it?

What environmental effects might occur?

What does the community already have?

What do residents need?

Are there other possible solutions?

Gathering evidence can make discussion more useful.

Reliable information also helps citizens recognize rumors or incomplete claims.

Listening Is Participation Too

People in a democracy will disagree.

That is normal.

One resident may want lower taxes.

Another may want additional public services.

One family may support a new road.

Another may worry that the road will increase traffic near homes.

Listening to another viewpoint does not require agreeing with it.
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It means understanding the reasons and evidence behind it.

Respectful disagreement allows people to continue working together even when they prefer
different solutions.

That ability may be one of the most important skills in a representative government.

Change Does Not End With a Decision

Suppose a community chooses a solution.

The work is not necessarily finished.

Citizens and leaders can study what happened next.

Did the plan work?

Did it solve the original problem?

Did it create a new problem?

Did some people benefit more than others?

Should the plan continue?

Should it be changed?

These questions apply to history too.

The American Revolution changed the relationship between the colonies and Great Britain.

The Declaration established ideals.

The Constitution created a government.

The Bill of Rights protected important freedoms.

But none of those events ended every disagreement about rights, representation, equality, or
citizenship.

Later generations continued the work.

Democracy Is Never Completely Finished

A democracy receives something from the past.

It receives laws.

Documents.

Institutions.

Traditions.
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Successes.

Mistakes.

Promises.

Each generation must decide what to do with them.

Citizens can preserve principles they believe remain valuable.

They can question practices that produce unfair results.

They can use evidence to judge whether a policy is working.

They can participate in peaceful processes for change.

This is why the history of American democracy is not simply the story of government being created.

It is the story of people repeatedly asking:

Does what we are doing match what we say we believe?

A protest may begin the conversation.

A document may describe an ideal.

A law may create a system.

A citizen may challenge the system.

A vote may change a leader.

An amendment may change the law.

A new generation may ask the question differently.

That is how a nation continues changing.

The strongest democracy is not one that never faces disagreement. It is one in which informed
people can use rights, evidence, participation, and respectful debate to keep working toward its
ideals.
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How Change Happens: Observe,
Adapt, Test, and Improve

MODULE 2, MEDIUM STAMINA

Central Question: What do history and science teach us about responding to challenges?

A drooping plant, a dangerous beach, an unfamiliar settlement, a broken light bulb, and an unfair
law may seem to have very little in common.

Yet each presents the same basic problem:

Something about the current situation is not working. What should happen next?

In science, people observe conditions, gather evidence, test explanations, and revise their thinking.

In history, individuals and societies also face changing conditions. They gather information, debate
choices, act, and experience consequences.

The subjects are different, but the thinking pattern can be surprisingly similar.

NOTICE → QUESTION → GATHER → COMPARE → DECIDE → ACT → CHECK

Understanding this pattern helps explain not only how people solve problems, but also why some
changes succeed while others create new difficulties.

Change Begins With Conditions

Before deciding what to do, it helps to understand the situation.

That sounds simple.

It is not always simple.

People often notice a problem and immediately assume they know the cause.

A plant looks weak, so it must need more water.

A law causes anger, so everyone must want the same solution.

An invention fails, so the entire idea must be impossible.

Those conclusions may be correct.

They may also be wrong.

The first task is to observe.

What is actually happening?

Living Things Respond in Different Ways
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A newly hatched sea turtle faces immediate danger.

It must move from its nest toward the ocean.

It cannot attend a lesson first.

It cannot practice for several weeks.

Its instinctive behavior helps it respond immediately.

An orca faces different challenges.

Young orcas can learn behaviors by observing older members of their pod. Hunting cooperatively
may require practice, communication, and experience.

Both animals survive through behavior.

But they do not use the same kind of behavior.

That matters.

A useful response must fit the challenge.

The lesson is not that instinct is better than learning or that learning is better than instinct.

The lesson is that different conditions may require different responses.

People Must Adapt Too

Human beings also face unfamiliar conditions.

When the Pilgrims arrived in Plymouth, they entered an environment they did not fully
understand.

The climate, growing seasons, plants, wildlife, and local geography differed from what they knew in
England.

Determination alone could not give them the information they lacked.

The Wampanoag people possessed knowledge developed through generations of living in the
region.

That local knowledge mattered.

Information about crops, fishing, seasons, and resources could make the difference between a poor
decision and a better one.

Adaptation therefore requires more than simply working harder.

Sometimes it requires admitting:

Someone else knows something I do not know.
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Learning from others can be a survival strategy.

Contact Can Create Unequal Change

Adaptation and cultural contact are not always peaceful or equal.

Spanish settlement in Texas brought missions, presidios, roads, livestock, ranching traditions,
language, religion, and new settlements.

But those changes did not affect everyone in the same way.

Many Native American communities faced pressure to change their religions, customs, locations,
or ways of life.

Some people cooperated.

Some traded.

Some adapted certain practices.

Others resisted Spanish control.

This illustrates another important principle:

A change can produce different outcomes for different groups.

If researchers ask only whether Spain successfully established settlements, they miss part of the
story.

They must also ask what those settlements meant for the people already living there.

Observe Before You Act

Kendrix's garden provides a smaller example of the same thinking skill.

She noticed that the plants looked unhealthy.

Their leaves were pale.

Their stems drooped.

She formed a reasonable first idea:

Perhaps they needed more water.

Then she acted.

She watered more.

But the garden became worse.

The soil turned muddy.

Leaves yellowed.T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



Her original explanation did not match the new evidence.

At that point Kendrix faced an important choice.

She could continue adding water because she wanted her first idea to be correct.

Or she could reconsider.

She chose to reconsider.

That is one of the most important habits in scientific thinking.

Evidence Can Change an Answer

Kendrix and her grandmother examined the soil.

They recognized that plant roots need more than water. Roots also require access to air, and plants
depend on a balance of conditions including sunlight, water, nutrients, and healthy soil.

Kendrix changed her plan.

She watered less often.

She checked soil conditions before watering.

She watched the plants.

Their health improved.

The important lesson is not simply:

Do not overwater plants.

The deeper lesson is:

When evidence does not support your first explanation, change the explanation.

That does not mean the thinking process failed.

It means the thinking process worked.

Failure Can Become Information

Thomas Edison's workshop offers another example.

Developing a practical electric lighting system required repeated testing.

Materials had to be tried.

Results had to be recorded.

Bulbs could break.

Wires could fail.
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A test that failed to produce a useful light still produced information.

Workers could ask:

What material was used?

How long did it last?

Why might it have failed?

What should be changed during the next test?

This transforms failure into evidence.

The broken bulb is no longer simply a disappointment.

It becomes a clue.

Innovation Is Often a Team Process

Another important lesson from the workshop is that invention rarely depends on only one person's
effort.

Workers prepared materials.

They kept notes.

They tested wires.

They watched clocks.

They compared results.

They built equipment.

They shared ideas.

The famous inventor's name may be remembered, but the process depended on many contributors.

The same is true of many kinds of change.

A scientific discovery may involve teams.

A community improvement may involve volunteers and leaders.

A political movement may involve thousands of ordinary participants.

Major changes often appear to have one famous face.

The evidence usually reveals many hands.

Cooperation Can Expand What Is Possible

Cooperation appears repeatedly across science and history.
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Orcas hunt in pods.

The Wampanoag shared knowledge with the Pilgrims.

Colonists coordinated protests and meetings.

Edison's workers contributed different skills.

Citizens cooperate in communities.

Working together can allow people to accomplish something that would be difficult alone.

But cooperation does not guarantee fairness.

People can cooperate toward a harmful goal too.

That is why another question must follow:

What did the cooperation produce?

Societies Can Revise Their Thinking

Scientific thinking changes when evidence changes.

Societies can change too.

Before the American Revolution, many colonists did not initially demand independence.

They wanted reforms.

As events continued, opinions changed.

New laws, protests, punishments, meetings, violence, writings, and arguments affected what people
believed.

Eventually, many concluded that independence was necessary.

That decision came after years of changing conditions.

Government itself continued evolving afterward.

The Articles of Confederation did not provide the national system many leaders believed the new
nation needed.

The Constitution created a different structure.

Concerns about individual rights led to the Bill of Rights.

Later amendments changed the Constitution again.

A governing system can therefore be both stable and changeable.

It may preserve a basic structure while allowing revision.
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Not Every Solution Is a Good Solution

This may be the most important fifth-grade research lesson.

Solving the immediate problem does not automatically make a decision good.

At the Constitutional Convention, delegates needed agreements if they were going to create a new
Constitution.

The Three-Fifths Compromise helped resolve one disagreement about representation.

But it strengthened political power tied to slavery while enslaved people themselves remained
without freedom or political voice.

The agreement helped the convention move forward.

That does not make the agreement just.

Students therefore need to ask more than:

Did it work?

They also need to ask:

Was it fair?

Who benefited?

Who was harmed?

Whose voice was missing?

A successful outcome for one group can be a harmful outcome for another.

Check What Happened Next

Good problem solving does not stop when action begins.

Suppose a community believes cars are traveling too quickly near a school.

Residents might propose a stop sign.

The city installs it.

Problem solved?

Maybe.

Researchers would need to check.

Did traffic slow?

Did accidents decrease?
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Did drivers begin taking a different street and create another problem?

Would a crossing guard or different road design work better?

Action produces new evidence.

That evidence becomes the beginning of the next decision.

Reliable Information Matters

People cannot evaluate change well if their information is poor.

A rumor may sound convincing.

A dramatic image may create a strong emotional response.

A statement repeated many times may begin to feel true.

But researchers need evidence.

They ask where information came from.

They compare sources.

They distinguish facts from opinions.

They examine dates and context.

They notice when two people describe the same event differently.

This is important in both science and history.

A scientist should not depend on one observation if more testing is possible.

A historian should not assume one source tells the entire story.

A citizen should not make an important decision based only on an unverified claim.

Changing Your Mind Can Be a Strength

People sometimes believe that changing an opinion shows weakness.

Evidence-based thinking suggests the opposite.

Imagine Kendrix continuing to flood the garden simply because she did not want to admit her first
idea was wrong.

Imagine Edison's workers repeating exactly the same failed test again and again without learning
from the result.

Refusing to change would not show strength.

It would prevent progress.
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A strong thinker can say:

This is what I believed.

This is the evidence I now have.

The evidence suggests a better explanation.

I am changing my conclusion.

That is intellectual growth.

The Pattern of Change

Across these examples, a pattern emerges.

NOTICE

Something needs attention.

QUESTION

Why is this happening?

GATHER

What information or evidence can we find?

COMPARE

Do different sources or observations agree?

DECIDE

What action seems best supported?

ACT

Try the solution.

CHECK

What happened afterward?

Then there may be one more step:

REVISE

If the outcome is not what was expected, change the plan.

That final step keeps the cycle moving.

Progress Is Not Just Change
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A new law can create an unintended problem.

A new technology can solve one problem while creating another.

A settlement can help one population while harming another.

A compromise can produce agreement without producing justice.

A scientific solution can need further testing.

So researchers should not ask only:

What changed?

They should ask:

Was the change an improvement?

And then:

Improvement for whom?

That is a much harder question.

It is also a much stronger research question.

The Work Continues

Sea turtles respond through instinct.

Orcas learn through experience.

People adapt to environments.

Scientists test explanations.

Inventors revise designs.

Communities debate choices.

Governments amend laws.

Citizens examine outcomes.

These examples do not prove that science and history operate exactly the same way.

They do reveal a shared habit of mind:

Pay attention to what happens next.

Change should create new questions.

What worked?

What failed? T H E  W R I T I N G  A C A D E M Y ® ,  L L C  •  G R A D E  5  R E A D I N G  PA S S A G E S  •  T E A C H E R  R E S O U R C E S



What surprised us?

Who was affected?

What new evidence appeared?

What should happen now?

Progress does not come from changing simply for the sake of change.

It comes from learning.

Observe carefully.
Question thoughtfully.
Gather evidence.
Choose responsibly.
Check the result.
And when the evidence demands it, be willing to change again.
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Six Turning Points: What Made
Change Happen?

MODULE 3, HIGH STAMINA

Welcome to The Change Lab

Historians and scientists both investigate change.

Use the six research tabs:

CHALLENGE | VOICE | EVIDENCE | CHOICE | ACTION | IMPACT

TAB 1, CHALLENGE

Case File: The Stamp Act

Date: 1765

Problem: Parliament required colonists to pay taxes on many printed materials.

Colonial Concern: The colonies did not elect representatives to Parliament.

Mini Timeline

1765, Stamp Act passed
↓
Colonists protest and boycott
↓
1766, Stamp Act repealed
↓
More disagreements follow

Evidence Clue

The repeal showed colonists that organized resistance could affect British decisions.

Research Question

How can a government action create a larger movement for change?

TAB 2, VOICE

Case File: Words That Changed a Nation

Document: Declaration of Independence
Date: 1776

Document Idea
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The Declaration argued that people possess natural rights and that government receives power
through the consent of the governed.

Another Voice

Abigail Adams urged leaders to remember women as they created a new government.

Evidence Clue

The nation's founding words created an ideal that people could later use when arguing for broader
rights.

Research Question

Can words create change even when the change does not happen immediately?

TAB 3, EVIDENCE

Case File: The Garden Investigation

Kendrix thought weak plants needed more water.

Observation Record

Evidence Clue

Kendrix's first explanation changed because new evidence did not support it.

Research Question

Which observation was strongest evidence that “more water” was not the best solution?

TAB 4, CHOICE

Case File: A Difficult Compromise

Event: Constitutional Convention
Year: 1787

Delegates disagreed about how enslaved people would be counted when representation was
determined.

A compromise helped the convention continue.

But enslaved people themselves were denied freedom and political voice.

Two Questions Historians Ask

Did the compromise help delegates reach an agreement?
Yes.

Does reaching an agreement automatically make the agreement fair?
No.
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Evidence Clue

A decision can solve an immediate political problem while producing serious injustice.

Research Question

Why should researchers study both the purpose AND the consequence of a decision?

TAB 5, ACTION

Case File: Inside the Workshop

Goal: Create a practical electric light.

Simulated Lab Notes

TEST A
Bulb glows.
Does not last long.

TEST B
Different material tested.
Bulb breaks.

TEST C
Workers review notes.
Another material selected.

TEST D
Bulb lasts longer.

These lab notes are simulated for instructional practice and are not reproductions of Edison's
actual notebook entries.

Evidence Clue

A failed experiment may still provide useful information.

Research Question

How can failure move an invention closer to success?

TAB 6, IMPACT

Case File: A New Home in America

Location: New York Harbor and Ellis Island
Time Period: Early 1900s

Map Caption
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Immigrants crossed the Atlantic from many parts of Europe and entered the United States through
ports including New York.

Symbol Card

Statue of Liberty

Torch: Light and liberty
Tablet: Connected to July 4, 1776
Meaning to many newcomers: Hope, freedom, and opportunity

Important Reminder

A symbol of freedom did not mean every immigrant's life became easy.

Families could still experience hard work, crowded housing, language barriers, and discrimination.

Evidence Clue

An ideal can inspire people even when everyday reality does not completely match the ideal.

Research Question

How can a symbol represent both a hope and a challenge?

The Change Lab Research Board

Researcher's Challenge

Choose two different case files.

Complete this claim:

Meaningful change is more likely when ____________________________.

Then support your claim with evidence from both cases.

Final Reminder

Do not choose a fact only because it is interesting. Choose evidence because it helps prove your
claim.

End of simulated website.
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The Change Files: How Questions
Become Decisions

MODULE 4, VERY HIGH STAMINA

Before You Decide, Follow the Evidence

People make decisions every day.

Some decisions are small.

Should I take an umbrella?

Does this plant need water?

Which route should I take?

Other decisions can affect thousands or even millions of people.

Should a law change?

Should a country go to war?

Should a community spend money on one project instead of another?

The size of the decision may change, but strong decision-making often follows the same pattern.

NOTICE → QUESTION → GATHER → COMPARE → DECIDE → CHECK

NOTICE

First, notice what is happening.

A sea turtle hatching on a beach immediately faces a dangerous journey toward the water.

An orca growing inside a pod must learn complicated behaviors that help the group survive.

A gardener may notice pale leaves.

A citizen may notice a dangerous intersection.

A colonist may notice that laws are being created by a government in which the colonist has no
elected representative.

A problem cannot be investigated until someone notices it.

QUESTION

Next, turn the observation into a question.

Why are these plants unhealthy?

How do young orcas learn to hunt?
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Why are colonists angry about this tax?

How could this invention work better?

Questions give research direction.

Without a clear question, people may gather large amounts of information that never helps them
make a decision.

GATHER

Then gather evidence.

Kendrix could touch the soil and inspect the leaves.

Edison's workers could record how long a bulb stayed lit.

Colonists could read laws, newspapers, letters, and reports from other colonies.

A modern citizen might read a city report, attend a meeting, examine a map, or speak with people
affected by a problem.

Evidence can come from different places.

Strong researchers rarely depend on only one source.

COMPARE

Evidence sometimes disagrees.

That does not make research useless.

It makes comparison important.

One colonist might describe a British policy as necessary.

Another might describe the same policy as unfair.

One person might believe a new community project will improve a neighborhood.

Another might worry about its cost.

Researchers ask:

Who created this source?

What does the source claim?

What evidence supports that claim?

What might this source leave out?

Do other sources agree?
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Comparison helps researchers avoid accepting the first answer they encounter.

DECIDE

Eventually, evidence must lead somewhere.

Kendrix decided to change how she watered the garden.

Colonists eventually had to decide whether they would remain part of Great Britain.

Delegates at the Constitutional Convention had to make decisions about the structure of
government.

Citizens today make choices about candidates, laws, projects, and community needs.

A decision should connect to the evidence gathered before it.

That does not guarantee everyone will agree.

Two people can study the same problem carefully and still prefer different solutions.

The important question becomes:

Can each person explain the reasoning behind the choice?

CHECK

Many people think a decision ends the process.

It should not.

Researchers check what happened afterward.

Kendrix could see whether the plants improved.

Edison's workers could see whether the next bulb lasted longer.

A community could measure whether a traffic change made a street safer.

Historians can study what happened after a law or compromise was adopted.

Checking the outcome gives people new evidence.

Sometimes the result supports the original decision.

Sometimes it does not.

One More Step: REVISE

Strong thinkers are willing to revise.

Suppose Kendrix had continued flooding the garden even after the plants became worse.

She would not have been showing determination.
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She would have been ignoring evidence.

Changing your conclusion because you learned something new is not the same as giving up.

It is a sign that learning occurred.

Governments sometimes revise decisions too.

Laws can be amended.

Policies can be replaced.

Constitutions can be changed through amendments.

Communities can adopt different plans.

Scientific explanations can be improved when better evidence appears.

Ask Who Was Affected

There is one more question every researcher should ask:

Who was affected by the decision?

The answer may be different for different people.

Spanish settlement in Texas expanded Spanish influence, but many Native American communities
experienced loss of freedom, land, or traditional ways of life.

The Three-Fifths Compromise helped delegates reach an agreement, but enslaved people had no
voice in the decision and remained enslaved.

Immigration offered many families new opportunities, while newcomers could also face difficult
living and working conditions.

A decision cannot be evaluated fairly if researchers look at only the people who benefited.

The Strongest Research Question

Instead of asking only:

What happened?

Try asking:

Why did people choose this action, and what evidence shows whether the result improved the
situation?

That question requires more work.

It also produces stronger research.
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You must understand the choices.

You must gather evidence.

You must examine the consequences.

And you must decide whether the change solved the problem, created another one, or did both.

That is how researchers move beyond collecting facts.

They begin building explanations.

Dr. Bennett's Six Questions for Researchers

What challenge or problem existed?

What question did people need to answer?

What evidence or information was available?

What choice or action was taken?

Who was affected by that choice?

What happened next, and should anything have changed again?

Final Thought

History is full of decisions.

Science is full of revisions.

Communities are full of choices.

Strong researchers do not simply ask whether change happened.

They ask whether people learned from the evidence.

Because sometimes the most important part of a change is not the first decision.

It is what people learn after they see what the decision did.

End of simulated book excerpt.
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